Bachelor of Arts in English Program Review Report 2009

-

FLORIDA

GULFCOAST
UNIVERSITY

Bachelor of Arts in English
Program Review Report

2009

Prepared and Submitted by

Myra Mendible, PhD

Chair and Professor

Department of Language and Literature

1



Bachelor of Arts in English Program Review Report 2009

Table of Contents

INtrodUCEION AN OVEIVIBW......c.eiiiiiie ettt bbb eneas 3
FGCU Mission and GUIding PrinCIPIES.........ooi i 4
Program DESCIIPIION. .....ccuiiieieiet ettt bbbt n b e 6
English Program Mission Statement. ........ ..o 6
Program GOAIS .........cooiiiiiieiei et 7
Student Learning OULCOMES..........cueiveieiieieesieeiesie e ste e e e esre e te e e sreesteaneesreesseeneeanes 8
CUITICUIUM . ...ttt s e be et e e st e st e e beeneesneeneeeneennes 9
ENGLISN IMINOTS.... ..o oot et e e et e e et e e e e e et e e e et e e et e e e e aee eee e L2
ASSESSIMENT. . ...ttt e bbbt ettt R e R b e e R b e e e R bt e b e e e e nr e e anr e nnnneas 5
Program IMpIeMENTAtioN ..........coooiiiiiiieee s 17
RESOUICES ...ttt ettt et b e s bt bt e s Re e e bt e e R e e e bt e e he e e b e e e b e e e be e e mneenneeenreennnas 17
FACUILY ..ttt 19
R (016 T TSRS OPR 20
LC - To (U= 1SS PSR 20
SWOT ANAIYSIS ..ot bbbttt b b bbbt 21
R (=] 11011 USSR 21
WWEBAKNESSES .....vveieeeieetie ettt e sie ettt sttt et s e s e bt e s e s s e bees e aseenteeneeese e beeneeaneenteeneeereenteanne s 22
(@] o] 10 @ (1 g (=TSRSS 22
B L LSS USRS 23
Recommendations for Program Changes ...........ccceiiriiiiinieiiieiese e 25
Continuous IMProvemMENt PIANS...........coiiiiiiiiiiiieee e 26
Appendices

AppendiX A: Course DESCIIPLIONS.........ccviieiieie ettt sre e sre e e saeas 27
Appendix B: Recommended COurse SEQUENCING .....cvoiververiiriirieiirieieiiesie e 37
Appendix C: Integrative Program MatriX..........cccovveieiieiieie i 39
Appendix D: Academic Learning COMPACT..........c.ooerueriririnininieieeeee e 51
APPENdiX E: Program ASSESSMENL ... ... .......cccuvuurereieiesesie e sesieeeeessie et sse e ssesnesneenens 54
Appendix F: Faculty Service and SCholarship ..., 64



Bachelor of Arts in English Program Review Report 2009

INTRODUCTION and OVERVIEW

Florida Gulf Coast University (FGCU) opened its doors to students in the Fall of 1997 to be a
distinguished institution of higher education for the 21st century. Classes commenced with 117
instructional faculty, two academic buildings, a library, a broadcast facility, three support
buildings, and approximately 2500 students. FGCU became Florida’s tenth public institution of
higher education.

Florida Gulf Coast University celebrated its 11th anniversary Fall 2008 with an enrollment of
10,238 students. FGCU now has 75 buildings and more than 506 instructional faculty. In the past
ten years, FGCU has expanded its infrastructure not only in academic buildings but with an
athletic complex, physical plant, student union, expanded library facility, parking garage,
administration building, and student resident housing. It has initiated intercollegiate athletic
programs. It has grown to 51 undergraduate degree programs and 32 graduate degree programs.

There are five academic colleges at FGCU including a College of Business, a College of Health
Professions, College of Professional Studies, a College of Education, and a College of Arts and
Sciences. Within this overall growth, the College of Arts and Sciences reflects 26 percent of
the declared majors in the University as of Fall 2008. The College of Arts and Sciences opened
in 1997 with one degree, the Bachelor of Arts in Liberal Studies. Our program offered a BA in
Liberal Studies with a “concentration” in English until 2003. In 2006, the University had grown
sufficiently to expand its degree offerings, allowing us to drop the Liberal Studies Degree
nomenclature and adopt the BA in English. In 2007, the English program inaugurated its
Master’s in English degree.
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FGCU Mission Statement

The English Bachelor of Arts degree program adheres to the following FGCU Mission and
Guiding Principles:

Vision

Florida Gulf Coast University will achieve national prominence in undergraduate education with
expanding recognition for selected graduate programs.

Mission

FGCU Mission

Established on the verge of the 21st century, Florida Gulf Coast University infuses the strengths
of the traditional public university with innovation and learning-centered spirit, its chief aim
being to fulfill the academic, cultural, social, and career expectations of its constituents.
Outstanding faculty uphold challenging academic standards and balance research, scholarly
activities, and service expectations with their central responsibilities of teaching and mentoring.
Through these efforts, the faculty and University transform students’ lives and the southwest
Florida region. Florida Gulf Coast University continuously pursues academic excellence,
practices and promotes environmental sustainability, embraces diversity, nurtures community
partnerships, values public service, encourages civic responsibility, cultivates habits of lifelong
learning, and keeps the advancement of knowledge and pursuit of truth as noble ideals at the
heart of the university’s purpose.

FGCU Guiding Principles

The founding of Florida Gulf Coast University at the advent of a new century is a signal event.
It comes at a moment in history when the conditions that formed and sustained American higher
education are fundamentally changing, and at a time when rapid shifts wrought by technology
and social complexities are altering the very nature of work, knowledge, and human
relationships. As a public institution, Florida Gulf Coast University eagerly accepts the
leadership opportunity and obligation to adapt to these changes and to meet the educational
needs of Southwest Florida. To do so, it will collaborate with its various constituencies, listen to
the calls for change, build on the intellectual heritage of the past, plan its evolution
systematically for the twenty-first century, and be guided by the following principles:

Student success is at the center of all University endeavors. The University is dedicated to
the highest quality education that develops the whole person for success in life and work.
Learner needs, rather than institutional preferences, determine priorities for academic planning,
policies, and programs. Acceleration methods and assessment of prior and current learning are
used to reduce time to degree. Quality teaching is demanded, recognized, and rewarded.

Academic freedom is the foundation for the transmission and advancement of knowledge.
The University vigorously protects freedom of inquiry and expression and categorically expects
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civility and mutual respect to be practiced in all deliberations.

Diversity is a source of renewal and vitality. The University is committed to developing
capacities for living together in a democracy whose hallmark is individual, social, cultural, and
intellectual diversity. It fosters a climate and models a condition of openness in which students,
faculty, and staff engage multiplicity and difference with tolerance and equity.

Informed and engaged citizens are essential to the creation of a civil and sustainable
society. The University values the development of the responsible self grounded in honesty,
courage, and compassion, and committed to advancing democratic ideals. Through service
learning requirements, the University engages students in community involvement with time for
formal reflection on their experiences. Integral to the University's philosophy is instilling in
students an environmental consciousness that balances their economic and social aspirations
with the imperative for ecological sustainability.

Service to Southwest Florida, including access to the University, is a public trust. The
University is committed to forging partnerships and being responsive to its region. It strives to
make available its knowledge resources, services, and educational offerings at times, places, in
forms and by methods that will meet the needs of all its constituents. Access means not only
admittance to buildings and programs, but also entrance into the spirit of intellectual and
cultural community that the University creates and nourishes.

Technology is a fundamental tool in achieving educational quality, efficiency, and
distribution. The University employs information technology in creative, experimental, and
practical ways for delivery of instruction, for administrative and information management, and
for student access and support. It promotes and provides distance and time free learning. It
requires and cultivates technological literacy in its students and employees.

Connected knowing and collaborative learning are basic to being well educated. The
University structures interdisciplinary learning experiences throughout the curriculum to endow
students with the ability to think in whole systems and to understand the interrelatedness of
knowledge across disciplines. Emphasis is placed on the development of teamwork skills
through collaborative opportunities. Overall, the University practices the art of collective
learning and collaboration in governance, operations, and planning.

Assessment of all functions is necessary for improvement and continual renewal. The
University is committed to accounting for its effectiveness through the use of comprehensive
and systematic assessment. Tradition is challenged; the status-quo is questioned; change is
implemented.
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PROGRAM DESCRIPTION

Bachelor of Arts in English

The English Program at FGCU is housed in the Department of Language and Literature, which
comprises a range of programs and activities including majors in English and Spanish, minors in
English and Creative Writing, and exciting co-curricular programs that might be of interest to
students in any major. The English Program offers an array of opportunities for students
interested in learning about literature and culture and developing their abilities to think critically
and write effectively. Our flexible curriculum at both the undergraduate and graduate levels is
designed to encourage students to explore a range of critical stances from traditional literary
study to the most recent, emerging theoretical approaches. At the same time, it offers the
opportunity to focus a significant portion of the required coursework in a specific area of
academic interest.

Because we also recognize that learning also takes place beyond the classroom, we encourage
our students to join our very active honor society, Sigma Tau Delta; to participate in activities
organized by our creative writing faculty members and students, including the Mangrove Review
and the annual Sanibel Writers Conference; and to consider a variety of foreign study programs
available through the department. And, most importantly, all students in the English program at
FGCU have the opportunity to work closely with an accomplished faculty. While the members
of the English faculty are remarkably productive scholars and creative writers, they are, first and
foremost, teachers. They are dedicated to offering innovative and effective classes and to
working with students as individuals, challenging them and encouraging them to accomplish as
much as possible during their time at the university. All ranked faculty in the English program
hold a PhD in their area of expertise.

Bachelor of Arts in English Program Mission Statement

In keeping with the Florida Gulf Coast University Mission and Guiding Principles the following
mission for the Bachelor of Arts English is provided:

The increasingly complex challenges of the 21st century call for university graduates who can
think creatively and critically and who can communicate effectively. Students in the English
Program develop skills that enhance their ability to thrive in dynamic, vibrant cultural
landscapes; that initiate a lifelong process of inquiry, exploration, and discovery; and that can
be applied in changing professional and personal settings. The program teaches research,
analysis, and argumentation skills that allow students to evaluate and interpret texts from a
variety of perspectives. Literary and cultural studies promotes an awareness that extends beyond
aesthetic appreciation: students enrich their understanding of themselves and their world by
delving into underlying causes, formulating and communicating complex ideas, and exploring
the converging forces that produce cultural beliefs and artifacts.
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Bachelor of Arts in English Program Goals

The goals of the BA English degree program are in concert with the Florida Gulf Coast
University Strategic Plan, 2005-2010. They set the momentum for future growth and
development of the degree program.

Goal: High Quality Education

FGCU'’s Vision: Pursue academic excellence to achieve statewide prominence in undergraduate
education.

BA English Goal: The 2008 revised BA English Curriculum will be implemented, evaluated and
assessed to ensure an academic program of excellence for all undergraduate students declaring
the BA English degree.

Goal: The Student Community

FGCU’s Vision: Provide quality educational opportunities serving the region, underrepresented
populations, the State of Florida and beyond.

BA English Goal: Provide opportunities for the delivery and access of high quality education to
all students endeavoring to master the BA English curriculum to complete the degree program.
Work with FGCU Supplemental Instruction, Outreach Programs, and Adaptive Services.

Goal: A Talented and Dedicated Faculty and Staff

FGCU'’s Vision: Build a diverse team of exceptional faculty and staff who support the mission
and guiding principles of the University.

BA English Goal: Engage in a national recruitment for a diverse team of exceptional faculty
will continue to support the BA English degree program as it continues to grow. Hire talented
and committed faculty as the most important assets of a successful degree program. Attract an
exceptional faculty with competitive compensation, faculty development opportunities, and the
implementation of strategies to retain quality faculty.

Goal: State of the Art Infrastructure

FGCU'’s Vision: Maintain a state-0f-the-art campus that harmonizes with the environment and
includes high quality facilities, furnishings, technology, equipment and support services.

BA English Goal: Provide state-of-the-art equipment and facilities for the delivery of education
to this undergraduate degree program.

Goal: Research and Sponsored Programs

FGCU'’s Vision: Foster research and sponsored programs that engage faculty, challenge
students and promote public/private academic collaboration.

BA English Goal: Offer undergraduate degree students the opportunity to engage in a research
experience with faculty mentors. Foster faculty research and scholarly activity by providing
available space and opportunities.

Goal: Ongoing Quality Improvement

FGCU'’s Vision: Implement and sustain an institutional effectiveness model for the University
that is based on a culture of assessment, results in continuous improvement, and supports the
University in effectively accomplishing its mission.

BA English Goal: Maintain continuous improvement in the degree program by yearly
assessments including student assessment, curricular reviews, and overall program
sustainability.
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English Program Core Learning Outcomes

Student Learning Outcomes

The following are the Student Learning Outcomes as set forth by the faculty of the English
Program for the Bachelor of Arts English degree program in the state mandated Academic
Learning Compact. All Student Learning Outcomes are in concert with the FGCU Mission and
Guiding Principles.

Content/Discipline Knowledge and Skills
Graduates will be able to:

1. Evaluate the contributions of both main-stream and marginal authors in their appropriate
contexts.

2. Conduct research on topics in literary and cultural studies.

3. Report the results of research using an accepted methodology and manuscript format.

4. Critique a variety of texts in their appropriate contexts.

Communication Skills
Graduates will be able to:

1. Employ the conventions of standard written English.

2. Select a topic, and develop it for a specific audience and purpose, with respect for diverse
perspectives.

3. Select, organize, and relate ideas and information with coherence, clarity, and unity.

Critical Thinking Skills
Graduates will be able to:

Select and organize information.

Identify assumptions and underlying relationships.
Synthesize information, and draw reasoned inferences.
Formulate an appropriate problem solving strategy.
Evaluate the feasibility of the strategy.

g
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Curriculum

Bachelor of Arts English Degree Requirements 2008-2009 Catalog Year

The curriculum includes the Common Prerequisites set forth by the Florida State University
System, which provide the foundation of the upper division program:

A. Communication (6 hrs)
1. ENC 1101 (3)
2. ENC 1102 (3)
B. Mathematics (6 hrs)
1. STA 2023 (3)
C. Humanities (9 hrs)
1. HUM 2510 (3)
2. LIT 2000 (3) recommended
D. Social Sciences (6-9 hrs)
E. Natural Sciences (6-9 hrs)

2. Common Prerequisites

o ENC 1101 Composition | (GEP)
e ENC 1102 Composition Il (GEP)

3. Required Courses in the Major (9 hrs)

e ENG 3014 Intro to Literary & Cultural Studies (3)
e ENG 4930 Senior Seminar (3)
e IDS 3300 Foundations of Civic Engagement (3)

4. Electives in the Major (24 hrs)

Select nine hours in junior level readings courses

Select nine hours in senior level seminars.

Select six hours in pre-1800 literature

Select six hours in post-1800 literature

Select six hours in United States Literature and Culture (AML)*

Select six hours in British Literature and Culture (ENL)*

Select six hours from the following list in Literatures and Cultures (LIT)*

*These 18 hours can overlap with the above requirements.

AML 3213 Early American Literature and Culture (3)
AML 3220 Nineteenth Century US Lit and Culture (3)
AML 3242 Twentieth Century US Lit and Culture (3)
AML 4111 US Novels of the 19th Century (3)
AML 4121 US Novels of the 20th Century (3)
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AML 4261 Literature of the South (3)

AML 4265 Florida Writers (3)

AML 4300 Selected Authors from the US (3)

AML 4604 Seminar in African-American Lit (3)

AML 4624 Lit by Women of Color in the US (3)

AML 4630 Latino Literature (3)

AML 4703 The Immigrant Exp in Lit of US (3)

AML 4930 Selected Topics in US Literature and Culture
ENL 3210 Anglo Saxon and Medieval Lit and Culture (3)
ENL 3220 Renaissance Literature and Culture (3)

ENL 3230 Restoration and Eighteenth Century Literature and Culture (3)
ENL 3241 Romantic Literature and Culture (3)

ENL 3251 Victorian Literature and Culture (3)

ENL 3270 Twentieth Century British Lit and Culture (3)
ENL 3323 Shakespeare Survey (3)

ENL 4122 British Novels of the 19th Century (3)

ENL 4132 British Novels of the 20th Century (3)

ENL 4218 Medieval British Romance (3)

ENL 4295 Literature of the Plague (3)

ENL 4303 Selected British Authors (3)

ENL 4338 Shakespeare and Elizabethan Culture (3)
ENL 4930 Selected Topics in British Literature (3)

LIT 3144 Modern European Novel (3)

LIT 3411 Literature and Religion (3)

LIT 3301 Cultural Studies and Popular Arts (3)

LIT 3400 Interdisciplinary Topics in Lit. (3)

LIT 4061 Comparative Literature

LIT 4093 Contemporary Literature (3)

LIT 4353 Ethnic Studies (3)

LIT 4355 African & Diaspora Literature (3)

LIT 4404 Seminar in Interdisciplinary Lit. (3)

LIT 4434 Environmental Literature (3)

LIT 4493 Politics and Literature (3)

LIT 4853 Topics in Cultural Critique (3)

LIT 4930 Selected Topics in Literary Studies (3)

LIT 4932 Selected Topics in Literature and the Humanities (3)

Students may choose at most two of the following courses:

CRW 4120 Advanced Fiction Writing (3)
CRW 4320 Advanced Poetry Writing (3)
ENC 3250 Professional Writing (3)

ENC 3310 Expository Writing (3)

ENC 4930 Selected Topics in Writing (3)
ENG 4060 History of English Language (3)
ENG 4906 Individual Research (3)

10
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JOU 3101 Journalism (3)
LIT 4213 Literary Theory (3)

5. University Requirements (3 hrs)

IDS 3920 University Colloquium (3)

6. Additional Electives (variable)

TOTAL SEMESTER HOURS REQUIRED 120 HRS

Additional Graduation Requirements

A minimum of 120 credit hours.

A minimum of 48 of the 120 hours must be at the upper division (3000 and higher) level.
A cumulative GPA of 2.0 for all coursework attempted at FGCU.

A minimum grade of C for each course used to satisfy the following categories: common
prerequisites, required courses in the major, and electives in the major.

Satisfaction of CLAST, Gordon Rule writing and computation, and foreign language
entrance requirements.

Satisfaction of the Service Learning requirement.

Thirty of the last sixty credits must be completed at FGCU.

Completion of the summer course enrollment requirement.

Submit an application to graduate to CAS Advising by the deadline listed in the FGCU
Academic Calendar.

Transfer Notes and Acceptable Substitutes for Common Prerequisites

ENC 1101 may substitute 3 hours of study in English courses that meet the Gordon Rule
writing requirement.
ENC 1102: may substitute 3 hours of study in English courses that meet the Gordon Rule
writing requirement.

11
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English Minor

General Requirements for a Minor

The English minor is offered for students who would like to enhance their major area of study
with substantial study in English language and literature. Students majoring in a related field
such as history or art often choose to minor in English, but others majoring in anything from
business to biology may also join us either because of their appreciation for literature or because
they realize the importance of reading and writing skills in any professional environment. And,
since English courses emphasize communication and critical thinking skills, many students
pursue an English minor if they plan to take any of the graduate or professional exams such as
the GRE, MCAT, or GMAT.

o Students must meet with a college advisor to declare a minor and review the course
requirements.
e A grade of C or higher is required in all courses for the minor.
e A minimum of 12 credit hours of the minor must be completed at FGCU.
o Students desiring certification of a minor and designation on their academic transcript
must:
o Note the minor on the Application for Graduation.
o Contact a college advisor to certify completion of all course requirements for the
declared minor as listed below.

Program Specific Information 2008-2009 Catalog
e Complete any combination of 15 hours at the 3000-4000 level from the following
prefixes: AML, CRW, ENC, ENL, LIN, and LIT.
e TOTAL SEMESTER HOURS REQUIRED 15 HRS

Transfer Notes

Transfer credits will ordinarily be accepted from regionally accredited institutions and evaluated
for appropriate credit toward requirements in the student's degree program.

Creative Writing Minor

Philosophy

Considering that the value placed on writing of literary merit and artistic vision is continually
degraded in our society, considering that writing is a difficult, lonesome, and most necessary
craft, considering that writing creative works cannot simply be "taught,” it is a wonder why
anyone tries to write ambitious, uncompromising, and intelligent creative works. But some do.
The value of a creative writing class is not that it will make you a writer, but that it will require
you to work on your craft within a community of other writers. And about being a part of a

12
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community of writers--that means a writer must be a reader, a part of the great audience that
makes for great poetry (according to Walt Whitman, and he's right).

At the heart of our program is the workshop, where in small, roundtable classes, student work is
considered and critiqued by peers and a professor. The workshops emphasize constructive
criticism and the incorporation of criticism in revision. The workshop process helps students to
practice their craft, to experiment, and to grow as writers.

Creative Writing Faculty

Our faculty has published books, chapbooks, essays, articles, stories, and poems, by nationally
prominent publishers, journals, and literary magazines. They do and they teach. More
importantly, they understand the difficult processes at work in composing creative works, and
they are experienced in helping students discover their own styles and talents.

General Requirements for a Minor in Creative Writing

o Students must meet with a college advisor to declare a minor and review the course
requirements.
e A grade of C or higher is required in all courses for the minor.
e A minimum of 12 credit hours of the minor must be completed at FGCU.
o Students desiring certification of a minor and designation on their academic transcript
must:
o Note the minor on the Application for Graduation.
o Contact a college advisor to certify completion of all course requirements for the
declared minor as listed below.

Transfer Notes

Transfer credits will ordinarily be accepted from regionally accredited institutions and evaluated
for appropriate credit toward requirements in the student's degree program.

Program Specific Information 2008-2009 Catalog
e CRW 2001 Introduction to Creative Writing (3)
Complete four of the following:

CRW 4120 Advanced Fiction Writing (3)
CRW 4320 Advanced Poetry Writing (3)
ENC 2160 Introduction to Nature Writing (3)
ENC 3250 Professional Writing (3)

ENC 3310 Expository Writing (3)

ENC 4930 Selected Topics in Writing (3)

13
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e JOU 3101 Introduction to Journalism (3)
e FIL 3100 Scriptwriting (3)

TOTAL SEMESTER HOURS REQUIRED 15 HRS

14
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Assessment

As a basis for continuous improvement of learning, student outcomes are assessed on a biennial
basis; the results of all assessments are tracked on the IPM in order to foreground continuous
improvement of the program. (See Appendices C and D respectively). In addition to biennial
program assessment of student learning outcomes, FGCU academic programs since 1999 have
each established a seven-year cycle for review required by the Board of Governors. The BA

in English degree program assessment strategies include the following:

English Program Assessment Strategies

Assessment of Content/Discipline Knowledge and Skills

Content/discipline knowledge and skills are assessed at the college and departmental levels
through essays, exams, and other projects completed in ENG 3014 and ENG 4930.

Assessment of Communication Skills

Communication skills are assessed as part of the General Education Program through papers,
exams, and projects completed in ENC 1101 Composition I, ENC 1102 Composition |1, and
HUM 2510 Understanding the Visual and Performing Arts. Communication skills are also
assessed in the capstone course.

Assessment of Critical Thinking Skills

Critical thinking skills are assessed as part of the General Education Program through papers,
exams, and projects completed ENC 1101 Composition I, ENC 1102 Composition II, and HUM
2510 Understanding the Visual and Performing Arts. Critical thinking skills are also assessed in
the capstone courses.

Program Assessment Plan and Timeline

The English Program will assess its effectiveness through multi-rater analysis of student essays
and through the evaluation of a questionnaire asking for students’ feedback on their own
performance and on the strengths and weaknesses of the program. ENG 3014, Introduction to
Literary and Cultural Studies, and ENG 4930, Senior Seminar, will be used for program
assessment, allowing us to compare student performance at the beginning of the program with
that at the end. Three raters will evaluate essays from the two classes using a detailed rubric
geared primarily (but not exclusively) toward the program goals listed under Content/Discipline
Knowledge and Skills. They also will analyze student responses to the questionnaire. Students’
essays and questionnaire responses will be compared within each class, and we will achieve an
80% correlation between the analysis of the essays and the analysis of the students’ perceptions
of their performance, with correlation being any score within 3 points of each other. We also
will compare data from the Senior Seminar with that from the introductory course and will see
improvement from an elementary to at least an intermediate level of performance. We will track
inter-rater reliability among scorers.

15
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Data gathered each semester in the entry and exit courses will be evaluated to determine the level
of improvement attained and used to set performance expectations for subsequent years. Data
will be gathered every fall semester, analyzed at the start of each spring semester, and discussed
by the faculty to watch for trends and to allow individual instructors to consider short-term
modifications to individual syllabi and specific classroom practices. Annual data will be
accumulated and evaluated for long-term trends, and major changes (e.g., curriculum
modifications and hiring projections) will be considered on a regular basis.

16
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PROGRAM IMPLEMENTATION

The Bachelor of Arts English degree program is augmented by its instructional resources,
faculty, and students.

Resources

The BA in English program is supported by the Language and Literature Department within the
College of Arts and Sciences. The FGCU library currently provides access to the basic level of
resources necessary for the undergraduate program in English including monographs (books) and
access to a range of journals and online research databases appropriate to the degree. The library
also obtains articles from relevant peer-reviewed journals not available at FGCU through
interlibrary loans. These interlibrary loans are currently offered at no charge to faculty and
students.

In addition, FGCU offers tutoring to students to assist them in becoming independent and
confident learners by expanding the skills that fortify a student’s self-confidence and success in
the academic environment. The Writing Center assists student writers through free, accessible,
learning-based writing consultations. The Center’s trained tutors aim to help students improve
their abilities to think independently, to write critically, and to learn and implement strategies
that will assist them in producing effective writing assignments.

Writing Consultants are FGCU English faculty who teach Composition, Professional Writing,
and Literature courses and graduate assistants who are pursuing Master of Arts degrees in
English at FGCU. They help writers with brainstorming, formulating a clear thesis, developing
their ideas, and revising. Writing Center sessions are designed to assist writers in improving
their ability to revise independently. Writing Consultants also help writers identify issues of
style and mechanics; however, they do not edit or proofread. They help student writers improve
overall skills (rather than merely working on one specific paper) by providing strategies and
practice that will help them discover options and make choices they can build on independently.
The writer is an active participant in the session. After a thirty-minute session in which the writer
and consultant work on one or two goals defined by the writer, students are expected to produce
writing independently.

e Thirty-minute Writing Center consultations are available on a walk-in basis.
o The Writing Center is located in Library West, Room 202C.

Organizations and Programs Sponsored by the English Program

e Mangrove Review - Mangrove Review is the student-edited literary and arts magazine for
Florida Gulf Coast University, showcasing the work of FGCU students, faculty, staff,
administrators, alumni, and members of the community.

e Sigma Tau Delta - English Honor Society. Membership in Sigma Tau Delta provides
opportunities for those interested in English language and literature to join with like-
minded persons on the local, regional, national, and international levels and to participate
in and present professional work at conferences and conventions at these levels. Members

17
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receive the Newsletter while they remain active in their local chapters. They also receive
and have the opportunity to contribute to the award-winning literary publication, The
Rectangle, and are eligible to compete for several $1,000-$2500 scholarships and awards.
There are also internship and graduate assistantship opportunities available for members.
FGCU Sanibel Island Writers Conference- An annual event during which participants
at all stages of development — from notebook scribblers to published novelists--attend a
variety of three-day morning workshops in fiction, poetry, screenwriting, and creative
nonfiction; afternoon panels on publishing, collaborative writing, and humor writing; and
nightly readings — all presented by celebrated and experienced writers and teachers. For
an additional fee, participants also have the opportunity to meet privately with a writer or
editor to discuss (a maximum) 10 pages of a pre-submitted manuscript. The conference is
open to any aspiring writer who wants to create new work or refine a project already in
progress.

Samuel Pepys Open-Mic Readings provide local writers and aspiring student writers to
share their creative work with peers on campus or at local venues.

International Summer School at the University of Cambridge in Great Britain.
Students may spend the summer in England at the University of Cambridge and earn
academic credit at the same time on their Florida college transcript. FGCU English
majors are eligible for this opportunity to take literature courses for FGCU credit.

18



Bachelor of Arts in English Program Review Report 2009

Faculty

The English Faculty includes members with expertise in specific disciplines to provide breadth
to all areas of English. They produce significant scholarship and are highly active in service
activities at the University, within the College and the Program. In addition they are active in
service professionally and within their communities. See Appendix G for a listing of service and
scholarly activities.

English Program Faculty:

Currently there are 9 ranked full-time English faculty with 1 new line for Fall 2009. One of these
ranked faculty also serves as Associate Dean in the College of Arts and Sciences and does not
have a regular teaching commitment. In addition, our program is supported by 6 full-time
instructors. Instructors on permanent lines meet the requirements of the State University System
of 12 contact hours per semester. FGCU has designated that full-time ranked faculty members
teach a minimum of 9 contact hours per fall and spring semesters unless receiving administrative
or other course release. All program faculty meet these criteria. FTE production is very high in
the English Program as the department supports general education courses, including: ENC
1101, ENC 1102, and the AML, ENL, LIT, and CRW sophomore level classes. In addition
faculty taught 20 upper division courses.

RANKED FACULTY

e Jim Brock, Professor
Ph.D., Indiana University
e Brad Busbee, Assistant Professor
Ph.D., University of California, Davis
e Douglas Harrison, Assistant Professor
Ph.D., Washington University in St. Louis
e Kim Jackson, Assistant Professor
Ph.D., State University of New York at Buffalo
e Myra Mendible, Professor and Chair
Ph.D., University of Miami
e Karen Tolchin, Associate Professor, Coordinator of Graduate Teaching Assistants
Ph.D., Brandeis University
e Rebecca Totaro, Associate Professor
Ph.D., University of Massachusetts, Amherst
e Joe Wisdom, Associate Professor
Ph.D., Florida State University
e Jim Wohlpart, Professor and Associate Dean
Ph. D., University of Tennessee

INSTRUCTORS (Primary responsibilities in Composition but assist English Program)

e Jill Allen, Instructor
MFA in Creative Writing, Florida International University
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e Carol Bledsoe, Instructor and Writing Center Director
MA, Indiana State University

e Tom DeMarchi, Instructor
MFA, Florida International University
MA, California State University — Fresno

e Sue Henshon, Instructor
Ph.D., College of William & Mary

e Jesse Millner, Instructor
MFA, Florida International University

e Linda Rowland, Instructor and Writing Program Coordinator
MA, University of Tennessee

Students

Student growth from 1997 to 2007 has been significant. There are 180 undergraduate majors as
of Spring 2009 in the Bachelor of Arts in English program, plus 20 in the Graduate English
program, for a total of 200 majors. There are also 8 Liberal Studies majors with concentrations in
English. Students progress through lower division courses meeting the common prerequisites set
forth by the State University System as well as meeting their general education requirements.
Students enter the upper division courses in the core curriculum as juniors. Because all faculty
teach lower division courses, many students have experiences with faculty that they will
encounter during their upper division coursework as well. During the first years of the program,
students tended to be mostly “untraditional” students from Southwest Florida. In recent years, as
the university expanded and built student dormitories, the program and the institution have been
attracting a more diverse demographic. Many are now “traditional” students, and some have
moved to the area to attend FGCU.

Graduates

The Bachelor of Arts English is a rigorous curriculum. Those students who are successful and
complete the degree are talented and academically strong. We have had many students

enter professional areas such as high school teaching, publishing, marketing, journalism and
others who pursue graduate education. In the Spring 2009 semester there are 24 English majors
enrolled in our capstone course, ENG 4930.
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SWOT ANALYSIS

The SWOT analysis is widely used in higher education and provides a sound infrastructure for
strategic planning. The analysis identifies and discusses implications of program strengths and
weaknesses, both of which are internally derived and therefore within the institution’s control.
Opportunities and threats are functions of external environment and therefore, to varying
extents, outside of the institution’s control.

Strengths
The Bachelor of Arts in English program has identified the strengths of the program to include

> Recruitment of a strong and diverse faculty

e The English Program has selectively recruited faculty that encompass expertise
across the curriculum. We are taking steps to diversify our program further by
recruiting new faculty in areas that are not currently available in our program (for
example, we are in the process of interviewing candidates for an Assistant or
Associate Professor position in African American literature).

e The faculty is highly responsive to student needs and committed to the mission of
the university and the English program.

» FGCU support for promotion and sabbaticals.

e There are clear and equitable guidelines available for faculty applying for
promotions and sabbaticals.

» Productivity of faculty in service, teaching, and scholarship is very high.

e Our faculty is composed of active scholars who contribute to local, national, and
international learning communities. The faculty includes individuals who have
been awarded major fellowships and grants, including an American Association
of University Women Postdoctoral Fellowship, a Folger Library Research Grant,
a Writer’s Residency, and an American-Scandinavian Association Fellowship.

» High quality teaching and instructional activities

e The English faculty is comprised of high quality teachers who are dedicated to
their students and programs. Members of the English faculty receive excellent
evaluations from their students overall. Many have been nominated for and/or
received FGCU’s top awards recognizing their achievements in teaching,
scholarship, or service, including the Junior Faculty Scholarship Award, the
Senior Faculty Excellence in Teaching award, Senior Faculty Scholarship Award,
and the “Top XX award for excellence.

» Use of varied and innovative curriculum formats for course delivery

e The English program faculty employs a combination of traditional
lecture/discussion formats, in class hands-on group projects, and oral
presentations. They are comfortable integrating technology into their teaching,
including PowerPoint programs, ANGEL course management programs, chat
rooms, blogs, and on-line quizzes and information delivery.

» Modern classrooms with state-of-the-art technology
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e Podium set-up provides ability for PowerPoint delivery, VizCam capability,
DVDs, VCR, and headsets
o All technology is supported by FGCU instructional technology experts

Weaknesses

Perceived weaknesses that affect the BA in English program are
> Rapid growth of the University
e FGCU has increased student enrollment in 10 years from 2500 to over 10,000
students.
e This has impacted the number of students in the degree program and the number
of sections that need to be offered.
¢ Increased class size has diminished opportunities for intensive writing. While our
4000-level courses are capped at 25, our 3000-level classes are capped at 45 in an
effort to split the burden of higher enrollment caps and meet the required average
class size for the program. This far exceeds NCTE’s “best practices” guidelines,
currently at 20. Our freshman literature surveys have climbed in some cases to 60.
» Growth impacts all areas of the University. Paramount to this is the burden of General
Education:
¢ In addition to delivering the courses paramount to the BA English curriculum as
well as the MA in English degree programs, our faculty assume part of the
responsibility for general education courses for non-majors, contributing to
introductory literature surveys, Composition, as well as to the Honor’s Program
and the University Colloquium.
» Under-staffed
e FGCU has provided recruitment opportunities for additional faculty for the past
three years, but recruitment lines are not adequate to keep up with the rapid
growth in student numbers. Budget restraints have limited the number of lines we
have been awarded.
» Lack of adequate funding resources and support
e English faculty designed a Masters in English degree then waited three years after
it was approved before implementing the program until we were promised the
resources we would need to successfully manage a strong MA and BA. These
resources, including especially tuition waivers and assistantships, have been
inadequate to date.
» Lack of common spaces for faculty and faculty-student collaborative research and social
interaction.
> Lack of adequate support staff (one secretary serves the entire Department) and
equipment. For example, a second copy machine was available to faculty and staff in the
department was recently moved to another department.

Opportunities
Given the perceived strengths of the BA in English program, the weaknesses can be overcome by

providing us opportunities to build on our assets.
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» The strengths within the faculty provide an opportunity to grow the English degree
program to regional distinction.

» Innovation in instructional delivery helps to accommodate our students’ different learning
styles and offers them a range of opportunities for success.

» An increase in numbers of faculty would allow for the understaffing to diminish with
time so that faculty can focus on further professional growth in their specialized areas.

» A newly constructed academic building for the College of Business opened in the Fall of
2009. This helped to alleviate some of the space deficiencies that faculty have endured, as
English faculty offices are no longer scattered throughout Reed Hall, the library, and two
“Modular Villages.” This opens up possibilities for more collaborative work and collegial
interaction. Further opportunities will become available to us once Health Sciences,
which currently occupies office space in Reed Hall (home of all Language and Literature,
Composition, and Communications faculty), moves to their new building as well.

» We also look forward to the renovation of Reed Hall, which will include redesigning a
dysfunctional lecture hall and turning it into humanities seminar spaces.

Threats

Concerns for the BA English degree program center on the rapid growth of the program and
over-extension of its faculty.
» Rapid growth of FGCU student population
e This is paramount to the faculty being pulled to support the non-major general
education courses and lower division English courses.
e Infrastructure of the University is not able to sustain the momentum of growth,
including the hiring of an adequate number of full-time faculty and support staff.
e Rapid enrollment increases combined with tight budgets have led to an imbalance
between ranked and unranked faculty lines. This may impact future recruitment,
retention, and accreditation efforts.
» Under-prepared students
e A high percentage of FTIC students lack study skills and maturity to be successful
in a University curriculum.
e Transfer students from community colleges are often ill-prepared to advance into
upper-division courses successfully.
» Diminishing state funding
e The uncertainty this fosters inhibits the faculty’s ability to be proactive in
designing and implementing curricular and programmatic innovations
e Lack of adequate faculty lines funding as we continue to grow stymies our
collective vision for an integrated foreign languages and literature curriculum.
» Morale of faculty
e ltis difficult for faculty members to achieve their research and other scholarly
goals when they do not receive adequate intra-departmental professional
development funds, currently only $500 per year, per faculty member.
e Faculty often feels overwhelmed by demands of teaching classes with very high
enrollment caps, while also participating in multiple service commitments for the
University and attending to graduate program needs including oversight of
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Master’s Theses. These demands on faculty time and resources add to the
problem of inadequate financial support noted above.
Faculty is concerned about the ability to maintain the integrity of the program as

pedagogical and professional goals are compromised in order to accommodate
enrollment-driven needs.
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RECOMMENDATIONS FOR CHANGE

Recommendations for change come from the faculty of the BA in English degree program, who
respond to the evolving needs of the program and students by recommending curricular,
assessment, or policy changes as needed. For example, the English faculty has engaged in
discussions concerning the relationship between ENG 3014 (our intro to the major) and 4000
level courses and the course caps on 4000 and 3000 courses. These two main items emerged
from our 2008 review and the revisions we made to 3014 and the capstone. There are more
extensive changes under discussion for our introductory course, ENG 3014, in our efforts to
address the need for more cohesive flow from this course to the senior capstone and to our
assessment of student progress through our program. These discussions further emphasize the
need to lower course caps, but especially in 3000-level classes (now at 45), in our efforts to focus
more attention on improving student writing.

The faculty has also engaged in broader ongoing efforts to diversify and expand our vision of
what literary and cultural studies means in the 21% century. As a result, individual faculty
members have suggested innovative courses that respond to contemporary technologies and
modes of reading and writing. For example, one professor has developed a Selected Topics in
Writing course that explores blogging as a literary phenomenon in popular (internet) culture.
Students read widely from the blogosphere, theories of journaling, the literature of journal
writing, personal narratives (both “real” and fictional), and citizen journalism. Writing
assignments emerged from students’ blogs about course content and discussion and other related
topics.

Faculty have also been teaching film theory and film adaptation courses as Interdisciplinary
Topics and Special Topics courses. These are very popular courses that allow students to apply
theoretical and discipline-based analysis to visual media. We have therefore proposed two new
courses specifically geared to fill this area and meet student demand. LIT 4220: Film Adaptation
is designed as a hybrid literature/film course that considers the two genres as they intersect.
Grounding their work in an understanding of the history, culture, vocabulary, and field of film
studies, students will analyze a variety of film adaptations, considering each film as a new
aesthetic entity alongside its original literary source material. LIT 3510: Literary Approaches to
Film will examine ways to “read” a film as a literary text. Topics will include the basic elements
of film production; the hallmarks of major genres such as comedy and film noir; film
terminology and major critical approaches; and a brief history of film.

The English faculty has also discerned gaps in areas of faculty expertise and designed position
descriptions for new faculty hires to fill those gaps. Unfortunately, we were not granted the lines
we requested due to budgetary restraints. However, we were granted 1 line for an
Assistant/Associate Professor in African American/Ethnic Studies, which will help us to further
diversify our faculty and curriculum. Recruitment commenced in the Spring of 2008. With the
addition of this line, we are positioned to broaden and strengthen our course offerings.
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CONTINUOUS IMPROVEMENT PLANS

The Bachelor of Arts English degree program has a continuous improvement plan

for the curriculum and the assessment of student learning outcomes. Analysis of

data is used to promote changes to facilitate consistency in experience for students as well as
overall improvement in meeting the learning outcomes. This allows for a highly effective
illustration of competence in the level of comprehension and in the demonstration of disciplinary
knowledge. Furthermore, program assessments provide that students completing the degree can
engage in effective communication as individuals and as team members by listening, speaking,
and writing; applying ethical practices in all their research and writing endeavors; and
approaching literary works critically in individual and group settings. All assessments are
completed every two years and are provided in the biennial report. Any curriculum changes
necessitated by assessment outcomes are brought before the faculty and sent forward through the
Florida Gulf Coast University curriculum process.

Plans and discussions in the works for changes and/or improvements:

e Implement the departmental vision for an integrated foreign languages and
literature curriculum.

e Review the relationship between the bookend courses ENG 3014 and ENG 4930
Refocus our efforts on the teaching of writing in our upper level literature courses

e Track and then add, drop, or change courses as necessary to ensure that all
courses listed in the catalog are taught and that they allow for diversity and depth
of learning.

e Review the relationship among the 2000-, 3000-, and 4000-level literature classes
in light of increased course caps, the degree to which these courses are taught by
ranked faculty versus instructors, and the increasing need to focus on the teaching
of writing at every level of the curriculum.

e Review the Creative Writing minor to ensure that it is meeting student, faculty,
and university needs.

APPENDICES

A. Course Descriptions

B. Recommended Course Sequencing

C. Integrative Program Matrix

D. Academic Learning Compact

E. 2008 Program Assessment

F.1 & F.2 Faculty Service and Scholarship Activities 2006-2007 & 2007-2008
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Appendix A

ENGLISH PROGRAM COURSE DESCRIPTIONS

ENG 3014 - Intro to Lit & Cultural Stds - 3 credit(s)

Introduction to the English major, including learning goals and portfolio development. A review
of the literary periods of English and United States literature, an introduction to literary terms
and applied theory, and a review of research and writing in the field of English.

ENG 3240 - Romantic Lit. & Culture - 3 credit(s)
Readings course on the literature of Great Britain as it reflected and influenced culture during the
Romantic period. Readings include canonical as well as marginal and non-literary texts.

ENG 3251 - Victorian Lit. & Culture - 3 credit(s)
Readings course on the literature of Great Britain as it reflected and influenced culture during the
Victorian period. Readings include canonical as well as marginal and non-literary texts.

ENG 4060 - History of English Language - 3 credit(s)

A study of the evolution of language from Anglo-Saxon through Middle English to Modern
English, including the development of the English lexicon, the change in pronunciation, syntactic
and semantic systems, and the forms which influenced them.

ENG 4906 - Individual Research - 1 to 4 credit(s)
Directed study in special projects. Permission of the chair of the Division of Humanities and Arts
is required.

ENG 4930 - Senior Seminar - 3 credit(s)
Seminar focusing on the assessment of student learning in the English program.
Prerequisite(s): ENG 3014 with a minimum grade of C

ENG 6058 - Lit., Language, and Society - 3 credit(s)

Examines the function of language in social groups with special focus on the relationships
among the individual, social institutions, and literature. This is the introductory course for
students enrolled in the M.A. program in English.

ENG 6966 - Master's Comprehensive Exam - 0 credit(s)
Written examination assessing students' progress toward achieving the English Program Student
Learning Outcomes. Approval of Coordinator of Graduate Studies required.

ENG 6971 - Thesis - 1 to 3 credit(s)
Supervised writing of the master's thesis.

ENL 2012 - British Literature/Culture I - 3 credit(s)

Survey of the literature of Great Britain as it reflected and influenced culture from Medieval
times through the late eighteenth century. Readings include both canonical and marginal texts.
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ENL 2022 - British Literature/Culture Il - 3 credit(s)
Survey of the literature of Great Britain as it reflected and influenced culture from the early
romantic period through the present day. Readings include both canonical marginal texts.

ENL 3210 - Anglo Saxon & Medieval Lit - 3 credit(s)
Readings course on the literature of Great Britain as it reflected and influenced culture in
medieval times. Readings include canonical as well as marginal and non-literary texts.

ENL 3220 - Renaissance Lit/Culture - 3 credit(s)
An examination of the literature of Great Britain as it reflected and influenced culture during the
Renaissance.

ENL 3230 - Restoration & 18th Century Lit - 3 credit(s)
An examination of the literature of Great Britain as it reflected and influenced culture during the
Restoration and eighteenth century.

ENL 3240 - Romantic Lit & Culture - 3 credit(s)
Readings course on the literature of Great Britain as it reflected and influenced culture during the
Romantic period. Readings include canonical as well as marginal and non-literary texts.

ENL 3251 - Victorian Lit & Culture - 3 credit(s)
Readings course on the literature of Great Britain as it reflected and influenced culture during the
Victorian period. Readings include canonical as well as marginal and non-literary texts.

ENL 3270 - 20th Cent British Lit &Culture - 3 credit(s)
Readings course on the literature and culture of the 20th century in Great Britian. Intense study
of authors/works and their contexts.

ENL 3323 - Shakespeare Survey - 3 credit(s)
Introduction to Shakespeare's language, poetry, and plays within the context of Elizabethan
culture. Intended for majors who have limited experience with Shakespeare.

ENL 4112 - 18th Century British Novel - 3 credit(s)

This seminar is an in-depth study of the British novel as it developed from its origins to about
1780. The course focuses on the emergence of the early novel form, the cultural forces leading to
the writing of novels, the culture as reflected in novels, and the influence of the novel on
traditions of writing and thinking in England.

ENL 4122 - British Novels of 19th Cent - 3 credit(s)

Seminar with in-depth study of the British novel from 1780 to 1900. The course focuses on the
developing forms of the novel, the cultural forces at work within the novels, and the ways that
the novels both reflected and influenced the culture at large.

ENL 4132 - British Novels of 20th Cent - 3 credit(s)

Seminar with in-depth study of the novel from 1900 to present. The course focuses on the
developing forms of the novel, the cultural forces at work within the novels, and the ways that
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the novels both reflected and influenced the cultural at large.

ENL 4218 - Medieval British Romance - 3 credit(s)

Exploration of British romance from earliest times to the advent of the Renaissance, with an in-
depth focus on the legends involving King Arthur and his knights of the Round Table and the
complex British culture out in which these tales proliferated.

Prerequisite(s): ENC 1101 and ENC 1102

ENL 4295 - Literature of the Plague - 3 credit(s)

Exploration of some of the earliest and most powerful Bristish literature written on epidemic
disease, with an in-depth examination of bubonic plague in Britain as it traveled in two forms: as
a literal disease and as a metaphor.

ENL 4303 - Selected British Authors - 3 credit(s)
Seminar with in-depth study of two or three selected authors in British literature and culture.
This course may be repeated with a change of content for up to 6 hours.

ENL 4338 - Shakespeare & Eliz Culture - 3 credit(s)

Seminar with in-depth study of Shakespeare's plays within the context of Elizabethan history and
culture. The course focuses on major themes and issues, on close critical reading of
Shakespeare's plays, and on related Elizabethan social, political, religious, and cultural contexts.

ENL 4930 - Selected Topics/British Lit - 3 credit(s)
Seminar with in-depth study of a particular topic or issue as it is dealt with in British literature
and culture.

ENL 6305 - Major British Authors - 3 credit(s)
Examines the life and times of one or more British author. May be repeated once with a change
in content.

ENL 6335 - Studies in Shakespeare - 3 credit(s)
Study of Shakespeare's works within the context of Elizabethan society and culture.

ENL 6507 - British Literature before 1900 - 3 credit(s)
Examines British literature and criticism within a cultural context prior to the beginning of the
twentieth century.

ENL 6508 - British Literature after 1900 - 3 credit(s)
Examines British literature and criticism within a cultural context since the beginning of the
twentieth century.

ENL 6910 - Directed Research - 3 credit(s)
Supervised research in preparation for writing a thesis on a topic in British literature. Approval
of the coordinator of graduate studies required.

ENL 6930 — Special Topics in British Literature - 3 credit(s)
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Focused study of a specific topic or issue in British literature and culture. Course may be
repeated once with a change in content.

ENC 6745 - Pedagogy is a discussion seminar/laboratory designed to give English Masters
students access to a multiplicity of approaches to teaching composition, approaches that will
leave the banking concept in the ashcan of history. With literary, theoretical, and practical
readings, it will strive to prepare students for teaching assistantships in Freshman Composition at
FGCU, as well as for careers in English Departments beyond our realm.

LIT 2000 - Introduction to Literature - 3 credit(s)

Survey of a variety of literary modes and genres from different cultures and time periods. At
least 6,000 words of graded written work are required (Gordon Rule).

Prerequisite(s): ENC 1101 with a minimum grade of C

LIT 2110 - Intro to World Lit & Culture I - 3 credit(s)
Survey of World Literature from Ancient and Classical times through the Renaissance. Centers
on both canonical and marginal texts in their cultural and historical contexts.

LIT 2120 - Intro to World Lit & Cultur Il - 3 credit(s)
Survey of World Literature from the seventeenth century to the present. Centers on both
canonical and marginal texts in their cultural and historical contexts.

LIT 3144 - Modern European Novel - 3 credit(s)
Readings course on the Modern European Novel in translation as it developed from the
nineteenth century to WW I1.

LIT 3301 - Cultural Studies/Popular Arts - 3 credit(s)
Twentieth-century popular culture as represented in film, fiction, music, and television.

LIT 3400 - Interdisciplinary Topics - 3 credit(s)
Interdisciplinary readings course on the relationship between literature and the other creative
arts, the other humanistic disciplines, and/or the sciences and technology.

LIT 3411 - Literature and Religion - 3 credit(s)

Explores religious practices, ideas, images, and experiences expressed in contemporary and
classical world literatures and cultures.

Prerequisite(s): ENC 1101 and ENC 1102

LIT 3662 - Lit of Conquest & Exploration - 3 credit(s)

This readings course examines journals, letters, narratives, memoirs which document early
European contact with the landscape and inhabitants of the Americas. Students focus on texts
that predate the English settlements to consider such diverse figures as Columbus, Cabeza de
Vaca, de Champlain, and Menendez de Aviles.

LIT 4061 - Comparative Literature - 3 credit(s)
A comparison of literary works, themes, or practices from more than one culture or region. This
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comparison may be made in the framework of a literary genre, a period in literary history, or
dominant themes and motifs. Individual instructors may choose to integrate literary production
with other cross-cultural phenomena, such as historical changes and social movements as
expressed through narratives in various contexts.

LIT 4093 - Contemporary Literature - 3 credit(s)
Seminar centering on examination of a variety of international literary works written after 1945
in their social, cultural, and political contexts.

LIT 4192 - Caribbean Literature - 3 credit(s)

This seminar explores Caribbean poetry and fiction in the context of post-Negritude struggles for
collective and individual identity. This course examines works by major authors from the
Caribbean and Caribbean diaspora.

LIT 4213 - Literary Theory - 3 credit(s)
This is a seminar in literary criticism from Aristotle to the present. The course focuses on the
relationship between literary theory and "real life" politics, philosophy, religious studies, and
assumptions about nature of "knowledge."

LIT 4353 - Ethnic Studies - 3 credit(s)

Seminar examining the political, cultural, and social significance of ethnic identity within a
variety of contexts. Focus on problematical and relative nature of the term "ethnic" to consider
variable topics and issues.

LIT 4355 - African & Diaspora Literature - 3 credit(s)

This seminar examines the African diaspora from the period of decolonization (1960s) to the
present. The course considers major issues (neocolonialism and postcolonialism, black
nationalism, identity politics and conflicts, racism, and cultural imperialism) as expressed in
selected texts and contexts. Readings span a generation of Black writers from such diverse
regions as Africa, the Caribbean, and the American South.

LIT 4404 - Interdisciplinary Literature - 3 credit(s)
Seminar examining the literature of a specific discipline or across disciplines.

LIT 4411 - Environmental Philosophy - 3 credit(s)

Seminar on literature concerned with a philosophical approach to exploring the natural
environment.

LIT 4434 - Environmental Literature - 3 credit(s)
Seminar on literature concerned with the natural environment.

LIT 4493 - Politics and Literature - 3 credit(s)
Examining the relationship between literature and politics within a variety of historical and
geographical contexts.

LIT 4663 - Magical Realism - 3 credit(s)
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This seminar examines the formal and thematic characteristics that distinguish Magical Realist
writing. The course begins by considering some of the major authors of the Boom period (1960s)
in Latin American literature, such as Alejo Carpentier, Julio Cortazar, and Gabriel Garcia
Marquez. The course then considers several post-Boom or "second generation™ writers such as
Isabel Allende, Luisa Valenzuela, and Laura Esquivel.

LIT 4664 - Literature of the Americas - 3 credit(s)

This seminar centers a comparative study of major contemporary authors from North, Central,
and South America. Students explore literary techniques, contextual influences and points of
convergence and divergence in the works.

LIT 4853 - Topics in Cultural Critique - 3 credit(s)
Seminar examining critical perspectives offered and applied in literary, film, media, and culture
criticism.

LIT 4930 — Selected Topics in Lit Studies - 3 credit(s)
Topics of special or current interest. May be repeated with different topics and permission of the
chair of the Division of Humanities and the Arts.

LIT 4931 - The Exile in Literature - 3 credit(s)

This seminar examines exile as theme and metaphor in the twentieth century novel. Selections
may include such diverse works as Rushdie's Shame, Cesaire's Return to My Native Land, and
Garcia's Dreaming in Cuba.

LIT 4932 - ST: Literature & Humanities - 3 credit(s)

Examines topics in the study of literature as they relate to the humanities at large or other
disciplines in the humanities. Topics vary. May be repeated once for credit.
Prerequisite(s): ENC 1101 and ENC 1102

LIT 6066 - Studies in Comparative Lit. - 3 credit(s)
A examination of literary and non-literary texts from throughout the world with a focus on the
comparative impact of culture. Specific topics and texts will vary each semester.

LIT 6096 - Contemporary Literature - 3 credit(s)
An examination of post-WWII literature and culture.

LIT 6406 - Interdisciplinary Literature - 3 credit(s)
An examination of the interrelationships between literature and other disciplines or fields.

LIT 6436 - Environmental Literature - 3 credit(s)
Explores the philosophical foundations of environmental attitudes through the study of British
and U.S. literature.

LIT 6806 - Literature as Cultural Study - 3 credit(s)

An examination of culture and its products through a variety of theoretical perspectives. Course
may be repeated once with a change in content.
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LIT 6910 - Directed Research - 3 credit(s)
Supervised research in preparation for writing a thesis on a topic in interdisciplinary literature or
multicultural literature. Approval of the coordinator of graduate studies required.

LIT 6930 - Special Topics - 3 credit(s)

Focused study of a specific topic or issue in literature and culture. Course may be repeated once
with a change in content.
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Spring 2009 Upper-Level English Course Descriptions

The following course descriptions provide information about the focus that an individual
professor may choose to take for their course. These descriptions are not a replacement for
the official course description.

ENG 4930: Senior Seminar

Dr. Brock

This is our capstone course for the English major. In addition to writing yet one more research-
based literary analysis focusing on one literary text, we will use this seminar as an opportunity to
evaluate your accomplishments during your undergraduate career as an English major and
explore what you may do in the future. We’ll entertain these questions from a personal
perspective in terms of your individual goals, but we’ll also consider them from a more
comprehensive perspective involving the arts, ethics, politics, and literacy.

ENL 4930: Selected Topics in British Literature

The Works of Geoffrey Chaucer

Dr. Busbee

In this course we will examine Geoffrey Chaucer's major works -- The Canterbury Tales and
Troilus and Criseyde -- as well as three of his dream visions, The Book of the Duchess and The
Legend of Good Women, and The Parliament of Fowls. The main objectives of this course,
beyond the principal one of understanding the work of the father of English poetry, are to 1) to
become adept at close reading of poetry; 2) to get a sense of the development of the English
language from its immediate ancestor, Middle English; 3) to gain an understanding of the
cultural and historical contexts of Fourteenth-Century England; 4) to explore the range and
subtlety of Chaucer’s writing; and finally 5) to ask what it means to read Chaucer through the
lens of literary criticism. While our readings will focus mainly on Chaucer’s poetry, we will
occasionally enrich our discussions with investigations of theoretical and critical texts, which
treat topics that have caused heated debates among literary scholars: the world of the court and
its politics, religious belief, the position of women, the usefulness of both psychoanalytic and
post-colonial theories, to name a few. We will also use Chaucer’s writings as a starting point for
investigations into fourteenth-century art and philosophy. Most readings will be done in
translation. Course requirements include response papers, oral presentations, quizzes, and exams.

LIT 4930: Selected Topics in Literary Studies

Humiliation, Human Dignity, and the Imagined Self

Dr. Mendible

Humiliation is one of the most damaging of human emotions, so powerful that it has been called
the “nuclear bomb” of the emotions. This course takes a comparative, interdisciplinary look at
humiliation as theme in metaphor in literature and film. We begin by exploring current theories
of emotion, focusing attention on the politics of humiliation: What role do self-assessment
emotions, such as humiliation and shame, play in structuring, maintaining, and regulating
societies? How does culture shape the experience of humiliation, the meanings we attach to it,
and the rules governing its display? Through our readings and discussions, we’ll explore
humiliation’s discursive role in producing and enforcing social identities (gender, sexuality, race,
ethnicity, religion); and its function in intergroup conflicts, power relations, terrorism, and war.
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AML 4265: Florida Writers

Dr. Wisdom

Since the earliest European contact, the stories people have told about Florida have been full of
wonder and disgust, soaring fantasy and stark reality--but always they have been about Florida as
much as they have been about the characters and what they do to each other. Whether told by the
16th century French explorer Jean Ribaut or by one of the many contemporary South Florida
crime novelists, the stories are inextricably intertwined with the unique social and natural
environments of our state. This course will examine the idea of Florida in the literary
imagination both to learn about literature and to learn about this curious paradise in which we
have chosen to live. A significant portion of the content will be determined by the experiences
and interests of the students enrolled in the course, but the major reading requirements will
emphasize 20th century fiction by writers such as Russell Banks, Pete Dexter, Connie May
Fowler, Ernest Hemingway, Carl Hiaassen, Zora Neale Hurston, Peter Matthiessen, Marjorie
Kinnan Rawlings, and Thomas Sanchez.

LIT 4213: Literary Theory

Dr. Jackson

In this course we will study the major schools of literary theory, including deconstruction,
psychoanalysis, feminism, theories of gender and sexuality, postcolonialism, and
postmodernism. Primary texts will include works by Jacques Derrida, Gayatri Spivak, Michel
Foucault, and Jean Baudrillard. We will also examine literary texts whose themes are coincident
with these theories, and may have even influenced the theories themselves. Such texts include
Sophocles’ Oedipus Rex, Clarice Lispector’s The Hour of the Star, and Robert Louis
Stevenson’s Strange Case of Dr. Jekyll and Mr. Hyde.

LIT 3400: Interdisciplinary Topics

Introduction to Film

Dr. Tolchin

This course will provide students with a basic overview of American film. Topics will include
the basic elements of film production; major genres such as comedy and film noir; film
terminology and major critical approaches; and the history of American film. Students will learn
how to “read” a film as a literary text. In this discussion-based seminar, students will test their
ideas in the public sphere and analyze films. They will gain exposure to seminal films in a
variety of genres, including Charlie Chaplin’s City Lights (1931, silent comedy-drama), and
John Huston’s The Maltese Falcon (1941, film noir).

AML 3220: 19th Century U.S. Literature and Culture

The Rise of the American Novel: Romanticism, Naturalism, Realism

Dr. Harrison

This course examines the rise of the American novel in its relevant philosophical and cultural
contexts. Readings will include selected Emerson essays; Darwin; William James, Pragmatism;
William Dean Howells, The Rise of Silas Lapham; Frank Norris, The Octopus; Kate Chopin,
The Awakening; Harold Frederic, The Damnation of the Theron Ware; Theodore Dreiser, Sister
Carrie; Jack London, The Sea Wolf; and Edith Wharton, Summer.
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ENL 3220: Renaissance Literature and Culture
All About Elizabeth

Dr. Totaro
This course will introduce you to English Renaissance Literature and Culture through an

examination of Queen Elizabeth I, arguably one of the most influential people in history. We will
review her life through film, biography, celebratory and condemnatory writings by her subjects,
studies of early English government, and through her own words.
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APPENDIX B

Recommended Course Sequencing
Sample Four-year Plan

First Year of Study - Fall Semester

ENC 1101 Composition |
Gen Ed Mathematics Elective
Gen Ed Social Science Elective
Gen Ed Natural Science Elective
Open Elective Course

W W w w w

Total Hours: 15

First Year of Study - Spring Semester

ENC 1102 Composition 11
STA 2023 or Statistical Methods
STA 2037 Statistics with Calculus
Gen Ed Natural Science Elective 3
Gen Ed Social Science Elective 3
HUM 2510 Understanding Visual/Performing Arts 3

Total Hours: 15

Second Year of Study - Fall Semester

LIT 2000 (preferred) | Introduction to Literature 3

or one of the

following: Literature and Culture of the U.S. |

AML 2010 British Literature and Culture |

ENL 2012 World Literature and Culture |

LIT 2110
Gen Ed Natural Science Elective Or 3
Social Science Elective
Open Elective Course 3
Open Elective Course 3
Open Elective Course 3

Total Hours: 15
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Second Year of Study - Spring Semester

LIT 2000 (preferred) | Introduction to Literature 3
or one of the

following: Literature and Culture of the U.S. Il

AML 2020 British Literature and Culture 11

ENL 2022 World Literature and Culture 11

LIT 2120

Open Elective Course
Open Elective Course
Open Elective Course
Open Elective Course

W W w w

Total Hours: 15

Third Year of Study - Fall Semester
ENG 3014 Intro to Literary and Cultural Studies
AML, ENL, LIT 3xxx English Elective*
AML, ENL, LIT 3xxx English Elective*
Open Elective
IDS 3300 Foundations of Civic Engagement

W W w w w

Total Hours: 15

Third Year of Study - Spring Semester
AML, ENL, LIT 3xxx English Elective*
AML, ENL, LIT 4xxx English Elective*
AML, ENL, LIT 4xxx English Elective*
Open Elective
IDS 33xx Collegium Required Course

W W w w w

Total Hours: 15

Fourth Year of Study - Fall Semester
AML, ENL, LIT 4xxx English Elective*
English Elective*
Open Elective
Open Elective
IDS 33xx Required Collegium course

W W w w w

Total Hours: 15
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Fourth Year of Study - Spring Semester

English Elective* 3
Open Elective 3
Open Elective 3
IDS 3920 Colloquium 3
ENG 4930 Senior Seminar 3

Total Hours: 15

*English Electives must be chosen to meet certain requirements. Please note that students must
meet all university graduation requirements, including service learning, summer school
requirements, etc. University-wide requirements are spelled out on the advising contract in The
College of Arts and Sciences.
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Appendix

University and Program
Learning Goals and
QOutcomes

Program Assessment Plans
and Criteria

Use of Assessment Results for
Continuous Improvement of
Program
2005-06 (Due February 06)

Use of Assessment
Results for
Continuous

Improvement of
Program
2006-2007 (Due
February 07)

Use of Assessment Results for

Continuous Improvement of Program

2007-08 (Due February 08)

Aesthetic Sensibility

(University Level)

A. Knowand
understand the
variety of aesthetic
frameworks

B. Analyze and evaluate
aesthetic principles at
work

C. Collaborate in
projects involving
aesthetic awareness
and/or analysis

Aesthetic Sensibility
(Program Level)

Students will
demonstrate:

e an awareness of the
aesthetic frameworks
that shape the creation
of literary works

e an awareness of the
values that inform the
reception of literary
works

o the ability to examine
the aesthetic qualities of
a literary work

Plan: Work from graduating
seniors, including final
papers, presentations, and
other assignments, will be
collected every semester. An
Aesthetic Sensibility rubric,
which includes criteria
allowing faculty to analyze
student awareness of
aesthetic frameworks and
student abilities to examine
aesthetic qualities, will be
used to assess how well
students meet this goal. We
will also survey student
perceptions of how well the
program provides
opportunities to develop an
aesthetic sensibility.

Criteria: 80% of students
will score a 4 or higherona5
point scale; all students will
score a minimum ofa 3. In
addition, students will rate
the program at an overall
average of a 4 on a 5 point
scale on the survey of student
perception.

Aesthetic Sensibility will be
assessed in a later round of
assessment, along with
Ecological Perspective,
Ethical Responsibility, and
Community Awareness and
Involvement. While aspects
of each of these outcomes are
embedded in some of the
content goals of the program
and will be assessed
implicitly in the first rounds,
they will become the focus of
assessment in the third round.
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University and Program Program Assessment Plans Use of Assessment Results for Use of Assessment Use of Assessment Results for
Learning Goals and and Criteria Continuous Improvement of Results for Continuous Improvement of Program
Outcomes Program Continuous 2007-08 (Due February 08)
2005-06 (Due February 06) Improvement of
Program
2006-2007 (Due
February 07)
A Culturally Diverse Plan: Graduating student Direct Assessment Results:
Perspective (University schedules will be analyzed to | Culturally Diverse Perspective
Level) determine if they have taken was assessed through a value-
A. Know and course work outside of US added approach, comparing
understand diversity and British Literature, and if student work completed in the
in local/global they have taken coursework gateway course and the capstone
communities that includes marginal course to the program. The
B. Analyze and evaluate | authors in US and British Program found that 89% of the
the impact of cultural | Literature. In addition, work essays scored a 4 or higher in
differences from graduating seniors, the two areas that were
C. Participate in projects | including especially oral analyzed: contextualizing the
involving interaction | presentations and final literary texts and accounting for
with diverse people, papers, will be collected historical or cultural differences.
ideas, & values every semester. This work When compared with work
will be analyzed in order to completed by incoming English
A Culturally Diverse determine if students are majors at the beginning of their
Perspective (Program developing not only an junior year, the senior-level
Level) understanding of mainstream, | papers scored significantly
canonical authors but also higher, which demonstrates that
Students will demonstrate: | marginal authors and authors | during the course of their
e an in-depth from other traditions outside studies, students the program
understanding of several | of the United States and allowed students to meet this
canonical and marginal Great Britain. The program outcome. Two senior-level
authors and works in will use a rubric to determine | papers however, did not score a
United States and how well students have 3 or higher; these two essays
British literature in their | gained an understanding of were aesthetics based, and
appropriate contexts canonical and marginal neither provided adequate
(Academic Learning authors of the US and an historical or cultural contexts.
Compact 1.1) awareness of other authors.
e an awareness of writers We will also survey student Moreover, most of the measured
from diverse cultural perceptions of how well the essays addressed a canonical
traditions (Academic program provides author, and most of the essays
Learning Compact 1.1) opportunities to develop discussed a noncanonical

culturally diverse perspective. | author.

Criteria: 80% of students Indirect Assessment Results:
will score a 4 or higherona5 | According to student perception,
point scale on the Culturally students strongly believed that
Diverse Perspective rubric; in their course work that they

all students will score a considered diverse perspectives
minimum of a 3. In addition, | and broadened their cultural and
students will rate the program | historical perspective (both

at an overall average of a 4 measures were above an average
on a5 point scale on the of 4.5 on a 5 point scale).
survey of student perception.

Plans for Continuous
Improvement:

The program effectively
introduces noncanonical and
canonical authors, and
challenges students to consider
cultural and historical contexts
in reading literature. The
program can improve by
encouraging students who take
on an aesthetics-based analysis
to also consider establishing a
broad context for that analysis.
Such an analysis will be
emphasized in relevant courses.
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University and
Program
Learning Goals
and Outcomes

Program Assessment
Plans and Criteria

Use of Assessment Results for
Continuous Improvement of
Program
2005-06 (Due February 06)

Use of Assessment
Results for
Continuous

Improvement of
Program
2006-07 (Due
February 07)

Use of Assessment Results
for Continuous
Improvement of Program
2007-08 (Due February 08)

42



Appendix

An Ecological

Perspective

(University Level)

A.  Know issues
of ecological/
economic
sustainability

B. Analyze and
evaluate local
& global
ecological
issues

C. Participate in
ecological/env
ironmental
projects

An Ecological
Perspective
(Program Level)
This outcome is
covered by student
participation in the
university required
course IDS 3920
Colloquium. In
addition, students in
the English Program
may take
Environmental
Literature, which
will further develop
their understanding
of ecological issues
and their ability to
participate in
ecological projects.

Plan and Criteria: The
University Quality
Enhancement Plan
provides an assessment
strategy to determine how
well students meet the
learning goal of an
Ecological Perspective.

Feedback from the QEP
will be used to determine
how well students at
FGCU develop an
ecological perspective;
changes that derive from
this analysis will be used
to revise our programs.

Direct Assessment: Instruments have
included a Summary Response assignment
based on an ecological issue or perspective
that stresses critical thinking and writing.
The goal was for a 1point improvement in
overall scores (on a 6 point scale) from
students in Composition | (8% assessed)
and Connections (20% assessed) moving
from the lower range (1-2) to the middle
range (3-4). Students in Liberal Studies
Capstone (69% assessed) course were also
given the instrument, with a 1 point
improvement (upper range of 5-6) expected
in their average score over and above that
of Connections. The goal for Composition |
was exceeded, with average scores at 2.7.
The goal for Connections course students
was met, with average scores in the middle
range (3.31). The Capstone course goal was
not met, with scores at 3.95 (native students
scoring 4.0 and upper level transfers
scoring 3.91). Final results suggest that
students in the Connections class are
achieving the level desired. However, those
completing the Liberal Studies degree and
Capstone course had lower than expected
results, perhaps due to lack of abilities in
critical thinking, writing, or in knowledge
of ecological issues. Overall inter-rater
reliability was at 86%.

Indirect Assessment: Students in the
Connections class took a survey relating to
their knowledge of ecological perspective
and responded on a Likert Scale of 1-5 (5
being the highest); an overall average score
of 4 was expected for all students. Average
scores were below the expected 4.0 level.
Students scored their understanding of the
program’s overall goals at 3.83; their
understanding of ecological perspective
importance at 3.62; and their understanding
of Community Involvement and Awareness
at 3.75. Students that completed both the on
campus workshop and community service
project exceeded the 4.0 expected level,
those who completed only one or the other
did not.

Plans for Continuous Improvement: No
immediate changes are planned for the
Composition | class, although this class
might become a site for advancing
ecological literacy in the future. In
Connections, the ecological literacy
program (Wings of Hope) has been
streamlined to be introduced slightly later in
the semester. A detailed assignment sheet
has been developed, providing instructors
and students a clear indication of what the
program entails along with a clear grading
rubric detailing how students will be
graded. In addition, the number of Wings of
Hope programs in the spring semester have
been reduced so that several Connections
sections will not have a designated service
learning activity; students in these sections
will need to work towards developing their
own activity. Finally, no immediate
changes were proposed for the upper level
courses until feedback has been gathered
from the QEP assessment.
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University and Program
Learning Goals and
Outcomes

Program Assessment
Plans and Criteria

Use of Assessment
Results for
Continuous

Improvement of
Program
2005-06 (Due
February 06)

Use of Assessment Results for
Continuous Improvement of
Program
2006-07 (Due February 07)

Use of Assessment Results for
Continuous Improvement of
Program
2007-08 (Due February 08)
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Effective Communication
(University Level)

A. Know principles
for effective
communication

B. Organize thoughts
and compose ideas

C. Participate in
collaborative
communication
projects

Effective Communication

(Program Level)

¢ Report the results of
research using an
accepted methodology
and manuscript format
(synthesis). (Academic
Learning Compact 1.3)

Plan: Work from
graduating seniors,
including final papers,
presentations, and
other assignments, will
be collected every
semester. An Effective
Communication rubric,
which includes criteria
allowing faculty to
analyze student
abilities to
communicate will be
used to assess how
well students meet this
goal. In addition, we
will survey graduating
seniors to see how well
they feel the program
provides them with
opportunities to learn
how to write
effectively.

Criteria: 80% of
students will score a 4
or higher on a 5 point
scale; all students will
score a minimum of a
3. Students will rate
the program at an
overall average of a 4
on the survey of
student perception.

Direct Assessment

Direct Assessment Results: Only

Results: Effective
Written
Communication Skills
have been assessed in
the first round of
assessment. The
Program found that
students met or
exceeded the goal.
Specifically, the thesis,
structure, and
development of the
essays from graduating
seniors was analyzed;
93% of the essays
scored a 4 or higher in
all three areas that
were analyzed, and all
of them scored a
minimum of a 3. When
compared with work
completed by
incoming English
majors at the
beginning of their
junior year, a major
difference was noted
as the incoming
English majors scored
significantly lower,
which demonstrates
that during the course
of their studies,
students the program
allowed students to
meet this outcome.

Indirect Assessment
Results: In addition,
we surveyed
graduating seniors
about whether or not
the program provided
adequate learning
opportunities for
Written
Communication Skills;
the survey results
support the analysis
above, demonstrating
that students perceive
the program to provide
strong support for
learning how to write
effectively.

Plans for Continuous
Improvement: The
program faculty met
and decided to make a
revision to the gateway
course to the program
to increase our
teaching of essay
writing skills (and
especially structure
and development).

those students in 4000-level
literature courses—verified
graduating seniors—were
assessed to ensure that only the
most fundamental and generic
learning outcome, Effective
Communication, was measured.
A final research-based essay was
used to assess the work of
graduating seniors. The goal of
80% of essays to score 4 or
higher was not met; only 60%
scored as such. This may be due
in part to the small number of
essays (two of the essays
received scores of 3.8 but as
40% of the cohort, their impact
on the average was significant).
The scores on the five individual
rubric items were most
significant: on two of the items,
organization and grammar/
punctuation/mechanics/spelling,
all five essays scored a 4 or
higher. 80% of the essays met
the standards for clear thesis and
complex ideas. Sources/MLA
format was the only item which
did not meet the goal.

Indirect Assessment Results:
Additionally, those same
students were asked to complete
a survey assessing their own
performance, for comparison
with the department’s
assessment. Four of five students
gave themselves an overall score
of 4 or higher. The lowest score
given by the evaluator was a 3.6.
Even including one student’s
score of 1.4, the students’ ratings
collectively met the goal in all
categories except organization.

Plans for Continuous
Improvement: Recommended
changes include a greater
emphasis place on instruction in
effectively selecting and
integrating sources and the
accurate use of MLA format.
This change will be
implemented in all upper level
courses. Additionally, the Senior
Capstone course may be
reinstated to significantly
increase the number of students
in the next assessment and
eliminate the effect of differing
assignments on essays being
assessed. Adjustments will be
made pending the findings in
next year’s assessment.

Direct Assessment Results: The
instrument used was a new capstone
course required of all seniors in their
last semester. The rubric was
designed to assess students’ ability
to compose a purposeful, carefully
structured, well support essay, with a
focus on developing a thoughtful
thesis, rich analysis of a literary
work and also use of research.
Essays were collected from 7
students enrolled in ENG 3014 and 2
enrolled in ENG 4930. Of the small
sampling, the average score for
students in the introductory course
was a 9.3 (of 20 points). The average
score for students at the end of the
exit course was 19.5 (with ratings of
4 in each sub category except for one
rating of 3). Distribution of scores
for introductory essays indicate a
problematic range of skill levels
among entering students. While
there is great improvement in results,
faculty believes there are problems
in administration of the assessment.

Indirect Assessment Results:
Students were asked to provide a
self-assessment of their work by
rating their level of agreement with
five statements about their essays. Of
the small sampling, the survey
results indicated that the two senior-
level students agreed with faculty
assessors, rating their own work on
the high side of the scale with 4s and
3sin each of 5 categories. Responses
from 3014 students ranged from
mostly 1s to mostly 4s. The low end
scores coincide with faculty
assessments but those at the upper
end do not. This discrepancy results
from the students’ use of the 3014
cohort as a frame of reference
instead of a broader experience.

Plans for Continuous Improvement:
Faculty will collect the final revised
version of the required essay which
incorporates research in ENG 3014.
In addition, all students in ENG
4930, the exit course, will complete
a researched essay, perhaps in
addition to the final project, which
will have the same parameters as the
papers written in ENG 3014. Faculty
will continue to refine the scoring
rubric as they continue to develop
the writing assignment. As a result
of these changes, the differential
between the two classes will not be
as great, but improvement in scores
is still expected.
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University and Program

Learning Goals and and Criteria Continuous Improvement of Results for for Continuous
Outcomes Program Continuous Improvement of Program
2005-06 (Due February 06) Improvement of 2007-08 (Due February 08)
Program
2006-07 (Due
February 07)

Program Assessment Plans

Use of Assessment Results for

Use of Assessment

Use of Assessment Results

Ethical Responsibility

(University Level)

A.  Know and understand
ethical issues

B. Analyze and evaluate
ethical issues in a
variety of contexts

C. Participate in
collaborative projects
involving ethical
analysis and/or
decisions

Ethical Responsibility

(Program Level)

Students will demonstrate:

o the ability to analyze a
variety of ethical issues

o the ability to consider
diverse perspectives

Plan: Work from graduating
seniors, including final
papers, presentations, and
other assignments, will be
collected every semester. An
Ethical Responsibility rubric,
which includes criteria
allowing faculty to analyze
student abilities to discuss
ethical issues and consider
other perspectives. In
addition, we will survey
graduating seniors to see how
well they feel the program
exposes them to ethical-based
inquiries.

Criteria: 80% of students will
score a 4 or higher on a 5
point scale; all students will
score a minimum of a 3.
Students will rate the program
at an overall average of a 4 on
the survey of student
perception.

Direct Assessment Results:
Ethical Responsibility has been
assessed in the second round of
assessment. The Program
found that 89% of the essays
scored a 4 or higher in the two
areas that were analyzed:
addressing personal or
collective responsibility in their
analysis and considering
alternative perspectives in their
analysis. When compared with
work completed by incoming
English majors at the
beginning of their junior year,
the senior-level papers scored
significantly higher, which
demonstrates that during the
course of their studies, students
the program allowed students
to meet this outcome. Two
senior-level papers, however,
did not score a 3 or higher.

Indirect Assessment Results:
According to student
perception, students generally
believed that in their course
work that they considered
ethical issues and that their
professors modeled ways of
investigating ethical issues in
literature: the averages were
respectively 4.0 and 4.3.

Plans for Continuous
Improvement:

The program effectively
challenges students to consider
issues of ethics and
responsibility in the classroom.
The program will improve by
creating more overt
connections to ethical issues in
our syllabi and/or classroom
discussion, as there is a slight
difference in student perception
and performance on this point.
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University and Program

Learning Goals and Outcomes and Criteria for Continuous Results for Continuous Results for
Improvement of Program Improvement of Program Continuous
2005-06 (Due February 06) 2006-07 (Due February Improvement of
07) Program
2007-08 (Due
February 08)

Program Assessment Plans

Use of Assessment Results

Use of Assessment

Use of Assessment

Information Literacy (University
Level)

A. Identify and locate sources
of information

B. Analyze and evaluate
information in a variety of
contexts

C. Participate in collaborative
analysis/application of in
formation

Information Literacy (Program
Level)

Students will demonstrate:

e an awareness of critical
approaches and terms in
Literary and Cultural Studies

o the ability to conduct Literary
and Cultural Research and
Scholarship (Academic
Learning Compact 1.2)

e an awareness of a variety of
resource systems in Literary
and Cultural Studies

Plan: Work from graduating
seniors, including final
papers, presentations, and
other assignments, will be
collected every semester. An
Information Literacy rubric,
which includes criteria
allowing faculty to analyze
student abilities to conduct
appropriate scholarship and
student knowledge of
resources systems, will be
used to assess how well
students meet this goal.

We will also create a survey
of students to measure their
perceptions of how well the
program creates opportunities
for developing information
literacy.

Criteria: 80% of students will
score a 4 or higheron a5
point scale; all students will
score a minimum of a 3.
Students will rate the program
at an overall average of a 4 on
the survey of student
perception.

Direct Assessment Results:
Information Literacy Skills,
and particularly student
abilities to conduct research
and to use resource systems in
Literary and Cultural Studies,
were analyzed in the first
round of assessment. Students
did not meet the stated goal of
80% achieving a score of 4 or
higher. In addition, this was
the area where we received
the lowest score on the
student survey; while it was
slightly above our stated goal,
we need to improve in this
area.

Plans for Continuous
Improvement: Because these
skills are first taught in the
Introductory course to the
English Program, the English
Program has been working to
revise this course to place a
greater emphasis on these
skills. In addition, each of the
courses in the program that
students take will build on the
learning in the Introductory
course and will hold students
accountable for this learning.
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University and Program

Learning Goals and Outcomes and Criteria Continuous Improvement of Results for Results for
Program Continuous Continuous
2005-06 (Due February 06) Improvement of Improvement of
Program Program
2006-07 (Due 2007-08 (Due
February 07) February 08)

Program Assessment Plans

Use of Assessment Results for

Use of Assessment

Use of Assessment

Problem-Solving Abilities

(University Level)

A.  Understand
multi/interdisciplinary nature
of knowledge

B.  Apply critical, analytical
creative and systems
thinking

C. Work individually and
collaboratively to recognize
and solve problems

Critical Thinking and Problem-
Solving Abilities (Program Level)
Students will demonstrate the
ability to:

o Evaluate the contributions of
both main-stream and marginal
authors in their appropriate
contexts. (Academic Learning
Compact 1.1)

o Conduct research on topics in
literary and cultural studies.
(Academic Learning Compact
1.2)

o Critique a variety of texts in
their appropriate contexts.
(Academic Learning Compact
1.4)

Plan: Work from graduating
seniors, including final papers,
presentations, and other
assignments, will be collected
every semester. A Critical
Thinking rubric, which
includes criteria allowing
faculty to assess student
abilities to analyze texts and
connect the study of literature
to other disciplines, will be
used to assess how well
students meet this goal.

We will also create a survey of
students to measure their
perceptions of how well the
program creates opportunities
for developing critical thinking
abilities.

Criteria: 80% of students will
score a 4 or higher on a 5 point
scale; all students will score a
minimum of a 3. Students will
rate the program at an overall
average of a 4 on the survey of
student perception.

Direct Assessment Results:
Critical Thinking Skills, and
specifically the ability to
analyze a variety of texts in
their contexts, have been
assessed in the first round of
assessment. The Program
found that students met or
exceeded the goal. Specifically,
the use of contexts, the
consideration of a variety of
critical perspectives, and the
ability to address challenging
issues were analyzed in
graduating student papers; at
least 86% of the essays scored
a 4 or higher in all three areas
that were analyzed, and all of
them scored a minimum of a 3.
When compared with work
completed by incoming
English majors at the
beginning of their junior year
(where the scores were 50% of
the essays scoring a 4 or
higher), a major difference was
noted as the incoming English
majors scored significantly
lower, which demonstrates that
during the course of their
studies, students the program
allowed students to meet this
outcome.

Indirect Assessment Results: In
addition, we surveyed
graduating seniors about
whether or not the program
provided adequate learning
opportunities for critical
thinking skills; the survey
results support the analysis
above, demonstrating that
students perceive the program
to provide strong support for
learning how to think critically.

Plans for Continuous
Improvement:

The only change planned to the
program is to increase our
teaching of critical thinking
skills in the introductory course
to the program.

The ability to connect the study
of literature to other disciplines
will be assessed in a later
round of assessment.
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University and Program

Program Assessment Plans

Use of Assessment Results

Use of Assessment

Use of Assessment Results

Learning Goals and and Criteria for Continuous Results for Continuous for Continuous
Outcomes Improvement of Program Improvement of Improvement of Program
2005-06 (Due February 06) Program 2007-08 (Due February 08)
2006-07 (Due February
07)

Technological Literacy

(University Level)

A. Develop knowledge of
modern technology

B.  Process information
through use of
technology

C. Collaborate with others
using technology tools

Technological Literacy
(Program Level)

Students will demonstrate:

o the ability to search
databases and resource
systems in order to collect
useful information

o the ability to communicate
using technology (word
processing, email, internet,
etc.)

Plan: We will develop
assessment strategies for
other aspects of
Technological Literacy that
are not covered under
Information Literacy in our
second round of assessment.
We will gather course work
from graduate seniors and
create an external assessment
model that will allow us to
determine if students are
meeting our stated goals. We
will also create a survey of
students to measure their
perceptions of how well the
program creates opportunities
for developing technological
literacy.

Direct Assessment Results:
Technological Literacy has
been assessed in the second
round of assessment. The
Program found that 100% and
89%of the essays scored a 4
or higher in the two
respective areas that were
analyzed: employing
technology to create their
papers and using electronic
library databases in their
research. When compared
with work completed by
incoming English majors at
the beginning of their junior
year, the senior-level papers
scored significantly higher in
using electronic library
databases. The incoming
English majors also scored
100% in their use of
technology in producing their
papers. Two senior-level
papers however, did not score
a 3 or higher in using
electronic library databases.
Those two papers did not
evidence use of outside
sources.

Indirect Assessment Results:
According to student
perception, students strongly
believed that in their course
that they used electronic
resources and evaluated the
quality of those resources
(both measures were above an
average of 4.5 on a 5 point
scale).

Plans for Continuous
Improvement:

Because students already
come into the program fully
capable of using technology
in producing papers, the
program will elide that
criterion from the learning
outcomes. The program will
continue to develop in its
Introduction to Literary and
Cultural Studies class
development of research
skills with technological
databases.
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University and Program
Learning Goals and
Outcomes

Program Assessment
Plans and Criteria

Use of Assessment Results
for Continuous
Improvement of Program
2005-06 (Due February 06)

Use of Assessment Results
for Continuous
Improvement of Program
2006-07 (Due February 07)

Use of Assessment
Results for Continuous
Improvement of Program
2007-08 (Due February
08)

Community Awareness and
Involvement (University
Level)

A. Know and understand
relationships between
individuals and their
communities

B. Analyze, evaluate and
assess human needs
and practices

C. Participate
collaboratively in
community service
projects

Community Awareness and
Involvement (Program
Level)

Note: Program needs to
develop Learning Outcomes
for Community Awareness
and Involvement.

Plan: We will develop
assessment strategies
for Community
Awareness and
Involvement in a later
round of assessment.
We will gather course
work from graduate
seniors and create an
external assessment
model that will allow
us to determine if
students are meeting
our stated goals. We
will also create a
survey of students to
measure their
perceptions of how
well the program
creates opportunities
for developing
community awareness
and involvement.

In addition, The
University Quality
Enhancement Plan
provides an assessment
strategy to determine
how well students
meet the learning goal
of Community
Awareness and
Responsibility.
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FLORIDA Academic Learning Compact
GULFCOAST 8 P
UNIVERSITY

Appendix D

Major: English
Degree Designation: B.A.
Program Mission Statement:

The increasingly complex challenges of the 21st century call for university graduates who can
think creatively and critically and who can communicate effectively. Students in the English
Program develop skills that enhance their ability to thrive in dynamic, vibrant cultural
landscapes; that initiate a lifelong process of inquiry, exploration, and discovery; and that can be
applied in changing professional and personal settings. The program teaches research, analysis,
and argumentation skills that allow students to evaluate and interpret texts from a variety of
perspectives. Literary and cultural studies promotes an awareness that extends beyond aesthetic
appreciation: students enrich their understanding of themselves and their world by delving into
underlying causes, formulating and communicating complex ideas, and exploring the converging
forces that produce cultural beliefs and artifacts.

Academic Learning Compact

An Academic Learning Compact (ALC) describes expected core student learning outcomes in
three areas: content/discipline knowledge and skills, communication skills, and critical thinking
skills. This ALC describes (a) expected core learning outcomes for graduates of the FGCU B.A.
English program and (b) examples of strategies that may be used to assess individual student
attainment of expected outcomes.

Core Learning Outcomes

Content/Discipline Knowledge and Skills

Graduates will be able to:

1. Evaluate the contributions of both main-stream and marginal authors in their
appropriate contexts.

2. Conduct research on topics in literary and cultural studies.

3. Report the results of research using an accepted methodology and manuscript format.

4. Critique a variety of texts in their appropriate contexts.

Communication Skills
Graduates will be able to:
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1. Employ the conventions of standard written English.

2. Select a topic, and develop it for a specific audience and purpose, with respect for
diverse perspectives.

3. Select, organize, and relate ideas and information with coherence, clarity, and unity.

Critical Thinking Skills

Graduates will be able to:

1. Select and organize information.

2. Identify assumptions and underlying relationships.

3. Synthesize information, and draw reasoned inferences.
4. Formulate an appropriate problem solving strategy.

5. Evaluate the feasibility of the strategy.

Assessment Strategies

Assessment of Content/Discipline Knowledge and Skills

Content/discipline knowledge and skills are assessed at the college and departmental
levels through essays, exams, and other projects completed in the following courses:
ENG 3014 and capstone course.

Assessment of Communication Skills

Communication skills are assessed as part of the General Education Program through
papers, exams, and projects completed in ENC 1101 Composition I, ENC 1102
Composition 11, and HUM 2510 Understanding the Visual and Performing Arts.
Communication skills are also assessed in the capstone course.

Assessment of Critical Thin king Skills

Critical thinking skills are assessed as part of the General Education Program through
papers, exams, and projects completed ENC 1101 Composition I, ENC 1102
Composition I, and HUM 2510 Understanding the Visual and Performing Arts. Critical
thinking skills are also assessed in the capstone courses.

Program Assessment Plan and Timeline

The English Program will assess its effectiveness through multi-rater analysis of student
essays and through the evaluation of a questionnaire asking for students’ feedback on
their own performance and on the strengths and weaknesses of the program. ENG 3014,
Introduction to Literary and Cultural Studies, and ENG 4930, Senior Seminar, will be
used for program assessment, allowing us to compare student performance at the
beginning of the program with that at the end. Three raters will evaluate essays from the
two classes using a detailed rubric geared primarily (but not exclusively) toward the
program goals listed under Content/Discipline Knowledge and Skills. They also will
analyze student responses to the questionnaire. Students’ essays and questionnaire
responses will be compared within each class, and we will achieve an 80% correlation
between the analysis of the essays and the analysis of the students’ perceptions of their
performance, with correlation being any score within 3 points of each other. We also will
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compare data from the Senior Seminar with that from the introductory course and will see
improvement from an elementary to at least an intermediate level of performance. We
will track inter-rater reliability among scorers.

Data gathered each semester in the entry and exit courses will be evaluated to determine
the level of improvement attained and used to set performance expectations for
subsequent years. Data will be gathered every fall semester, analyzed at the start of each
spring semester, and discussed by the faculty to watch for trends and to allow individual
instructors to consider short-term modifications to individual syllabi and specific
classroom practices. Annual data will be accumulated and evaluated for long-term trends,
and major changes (e.g., curriculum modifications and hiring projections) will be
considered on a regular basis.
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APPENDIX E

PROGRAM ASSESSMENT FORM

Name of Program: English
Date: May 6, 2008

LEARNING OUTCOME(S)

I. Effective Communication
e Report the results of research using an accepted methodology and manuscript format
(synthesis).

ASSESSMENT PLAN
Name and brief description of the instruments/rubrics.

Direct Assessment: This year we took an important step toward establishing an effective value-
added approach to assessment of the English Program. In the Fall Semester of 2007 we offered
for the first time a new capstone course required of all seniors in the last semester of their
undergraduate careers. Designed to give students the opportunity to assess their own academic
accomplishments and to look ahead to what comes next, this course also allows us the
opportunity to compare the performance of our exiting students with that of the entering English
majors in ENG 3014.

Based on last year’s assessment results, we extensively revised the rubric for assessment of
student writing against the English Program’s learning outcome for Effective Communication
(see attachment). The rubric was used to assess a sampling of essays written for the entry and
exit courses for the English Program.

Indirect Assessment: Students were asked to provide a self-assessment of their work by rating
their level of agreement with five statements about their essays (see attachment).

Brief description of what is to be assessed/measured

Direct Assessment: The direct assessment rubric was used to assess each student’s ability to
compose a purposeful, carefully structured, well supported essay conforming to the standards of
formal written English. Specifically, the rubric focuses on students’ ability to develop a
thoughtful thesis, rich analysis of a literary work, with a high level of coherence and correct
mechanics, punctuation and spelling; the rubric also focuses on students’ use of research.

Indirect Assessment: The survey questions corresponded to the five broad categories in the direct
assessment, allowing the faculty to compare student perception of their learning with faculty
assessment.

Date(s) of administration

Direct Assessment: Essays were collected during the first two weeks of December 2007 and
rubrics were applied in February of 2008.
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Indirect Assessment: Surveys were sent as e-mail attachments to all students enrolled in the two
courses.

Sample

Direct Assessment: Essays were collected from 7 students enrolled in ENG 3014 (of the 35
enrolled; this constitutes 14%) and 2 students enrolled in ENG 4930 (of the 12 enrolled; this
constitutes 16%).

Indirect Assessment: Surveys were collected from 4 students in ENG 3014 (11%) and 2 students
in ENG 4930 (16%).

DATA ANALYSIS

Direct Assessment: Because of the small sampling little can be concluded from the aggregate
scores, but looking at individual student performance we see exactly what we would expect (see
attachment). Total scores for each student writing during the early part of the introductory course
fall in the “beginning” or “developing” range, and with very few exceptions, they receive those
scores in each sub-category of the rubric. The average score for students in the introductory
course was a 9.3 on a 20 point scale. Total scores for students writing at the end of the exit course
score in the “Exemplary” range with ratings of 4 in each sub-category save a 3 in a single rating
for one of the students. The average score for students in the exit course was a 19.5 on a 20 point
scale. One cause for concern is the distribution of scores for the introductory essays (low of 6
and high of 12), indicating a problematic range of skill levels among entering students.

While this semester’s comparison shows great improvement in our direct assessment between the
entry and exit levels, but we believe problems in our administration of the assessment
significantly limit the usefulness of the results:

e The papers assessed from ENG 3014 were written before the students had any introduction to
the expectations of university-level literature courses, and the assignment did not require
students to use research in their writing.

e The papers assessed from ENG 4930 were drawn from the students’ final projects, which were
quite idiosyncratic and tied specifically to each student’s plans after graduation. Only students
planning on pursuing graduate study completed researched essays, resulting in a sample size of
only two, and those were written by students who were more capable than the average student
in the class.

Indirect Assessment: The small sampling reduces the usefulness of the results here as well.

e The two senior-level students agreed with the faculty assessors and rated their own work on
the high side of the scale, one indicating mostly 4s with a three in only one rating. The other
gave herself 3s in each category.

e The responses from the 3014 students ranged from mostly 1s to mostly 4s. The scores at the
low end coincide with the faculty assessments, but those at the upper end do not. No paper
received a faculty assessment of 4 in any category; one received 3s in two categories; and two
others received a single 3. We assume the discrepancy results from the student’s use of their
3014 cohort as a frame of reference, while the faculty evaluated the papers against their
experience with all English majors.

USE OF ASSESSMENT FINDINGS TO IMPROVE STUDENT LEARNING

55



Appendix

In addition to being attentive to the potential for significant differences in skill levels among
entering students in ENG 3014, we will make important changes in our assessment plan for next
year:
o We will collect the final revised version of the required essay which incorporates
research in ENG 3014, the introductory essay;
e All students in ENG 4930, the exit course, will complete a researched essay, perhaps in
addition to the final project, which will have the same parameters as the papers written in
ENG 3014,
o We will continue to refine the scoring rubric as we continue to develop the writing
assignment.

The faculty recognizes that the differential between the ENG 3014 and the ENG 4930 essays will
not be as great as they have been in the past because of these changes, but we still expect to see a
significant difference in the scores between the introductory essays and the exit essays.

The faculty completing the scoring made suggested changes to the language in the rubric (see
attachment).

Describe how data and recommendations were shared with faculty

These findings and recommendations were discussed at a faculty meeting held on April 9" and
during a subsequent e-mail discussion of the minutes (see attachment).
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Appendix E.1: English Program Direct Assessment Rubric for Effective Communication

Category 1 2 3 4
Thesis Thesis is not clearly Thesis is not clearly | Thesis engages an Thesis is clearly
Statement developed and essay developed but important idea or aspect | written and engages a

does not engage a clear
idea or aspect of a
literary text for analysis
or does not situate the
analysis in a context

engages an idea or
some aspect of a
literary text; context
may not be clear

of a literary text
connected to a specific
context

complex idea or aspect
of a literary text within
a specific and rich
context

Development

Minimal idea
development; limited
and/or unrelated details;
little analysis of literary
text, and the analysis is
superficial

Unelaborated idea
development;
unelaborated and/or
repetitious details;
more references to
literary text than
analysis

Deep idea development
supported by
elaborated, relevant
details; textual
references may slightly
outweigh analysis

Deep and complex
ideas supported by
rich, engaging, and
pertinent details;
evidence of analysis,
reflection and insight;
balance of textual
reference and analysis

Coherence Essay lacks organization | Essay is not clearly | Essay is organized and | Essay is well
and transition devices; organized and/or includes transitions organized and includes
essay is difficult to does not include from one idea to the interesting transitions
follow clear transitions next from one idea to the
between ideas next
Research Includes sources, but not | Includes a few good | Includes several good Includes several strong
Citations of acceptable quality; sources; sources not | sources connected to sources directly
sources generally not always connected to | analysis of ideas; most | connected to analysis
connected to analysis of | analysis of ideas; textual citations are of ideas; all textual
ideas; textual citations many textual accurate and Works citations are accurate
and Works Cited page citations are Cited page is mostly and Works Cited page
are inaccurate innacurate and accurate is accurate
Works Cited page
has inaccuracies
Grammar, Major errors in grammar, | Errors in grammar, Minor errors in Virtually no errors in
Punctuation, punctuation, mechanics, | punctuation, grammar, punctuation, grammar, punctuation,
Mechanics or spelling that impede mechanics, or mechanics, or spelling mechanics, or spelling
and Spelling reading spelling that that do not impede

somewhat impede
reading

reading
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Appendix E.2: Student Scores

Thesis Development Coherence Research Grammar

1 - Daisy Fay Buchanan

2 2 3 3 2
2 - Reality and Lies

1 1 2 1 1
3-Lies, Lovers, and
Retreat 4 4 4 4 4
4 - Doctor Eckleburg

2 2 2 2 2
5-GG: Nick Caraway

1 1 1 1 2
6 - GG: Material World

2 2 1 2 3
7 - Role of Gender

2 2 2 2 2
8-0Only a Girl

3 4 4 4 4
9- Gatshy's Climb

2 2 2 2 3
Average (ENG 3014)

1.7 1.7 1.9 1.9 2.1
Average (ENG 4930)
3.5 4 4 4 4

Score | Category

20-18 | Exemplary
13-17 | Proficient
8-12 Developing

5-7 Beginning

Appendix

Total

12

20

10

10

10

19

11

9.3

19.5
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Appendix E.3: Indirect Assessment Results

Effective Communication: A Questionnaire for Students in ENG 3014
(Number of students judging their essays to be at each level)

Please respond to the following questions about the researched essay you wrote this semester in
your upper division English course.

1. My essay presented a clear thesis about a complex idea within a specific and rich context.
1 2 3 4
Strongly Disagree Agree Strongly
Disagree Agree
1 1 2
2. My essay presented deep and complex ideas supported by rich, engaging, and pertinent

details and offered evidence of analysis, reflection, and insight as well as a balance of
textual reference and analysis.

1 2 3 4
Strongly Disagree Agree Strongly
Disagree Agree
1 1 1 1
3. My essay was well organized and included interesting transitions from one idea to the
next.
1 2 3 4
Strongly Strongly
Disagree Disagree Agree Agree
1 1 1 1
4. My essay included several strong sources directly connected to the analysis of ideas; all

textual citations were accurate; and the Works Cited page was accurate.

1 2 3 4
Strongly Strongly
Disagree Disagree Agree Agree
1 1 2
5. My essay was free of errors in grammar, punctuation, mechanics, and spelling.
1 2 3 4
Strongly Strongly
Disagree Disagree Agree Agree
1 2 1
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Effective Communication: A Questionnaire for Students in ENG 4930
(Number of students judging their essays to be at each level)

Please respond to the following questions about the researched essay you wrote this semester in
your upper division English course.

1. My essay presented a clear thesis about a complex idea within a specific and rich context.

1 2 3 4
Strongly Disagree Agree Strongly
Disagree Agree

1 1

2. My essay presented deep and complex ideas supported by rich, engaging, and pertinent
details and offered evidence of analysis, reflection, and insight as well as a balance of
textual reference and analysis.

1 2 3 4
Strongly Disagree Agree Strongly
Disagree Agree
1 1
3. My essay was well organized and included interesting transitions from one idea to the
next.
1 2 3 4
Strongly Strongly
Disagree Disagree Agree Agree

1 1

4. My essay included several strong sources directly connected to the analysis of ideas; all
textual citations were accurate; and the Works Cited page was accurate.

1 2 3 4
Strongly Strongly
Disagree Disagree Agree Agree

1 1

5. My essay was free of errors in grammar, punctuation, mechanics, and spelling.

1 2 3 4
Strongly Strongly
Disagree Disagree Agree Agree

2
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Appendix E.4

English Program Meeting Minutes
4.14.08

Approved by the faculty

Discussion of data and results from English Program Assessment, including (1) the process for
collecting assessment materials from ENG 3014 Introduction to Literary and Cultural Studies
and ENG 4930 Capstone for a value added assessment, (2) the assessment scoring session, (3)
the final results of the scoring session, and (4) the recommended changes to the scoring rubric
from the scoring session.

After questions, answers, and discussion, the English faculty recommended the following change
to the program in order to better meet the agreed upon learning goals and to improve assessment:
e ENG 3014 currently has a major assignment where students read and discuss a text in the

class, and then write a research paper; the assessment process this past year used an early
draft of that paper for the assessment in order to get a sense of student abilities as they
entered the program; this draft, however, did not allow for an adequate assessment of
their work. In the future, we will collect the final revised version of this essay, which will
incorporate research and will have the same parameters as the assignment given in ENG
4930. We recognize that this change means that we will not be truly capturing students at
the front end of the program and that we will likely see a smaller change in the difference
in the scores between ENG 3014 and ENG 4930.

e For the final project in ENG 4930 students currently choose between completing a
revision of an academic essay or completing another assignment that prepares them for a
professional career after leaving the program. This means that we had a small sample size
(only 2) for our assessment, and we recognize that this sample is skewed towards
students who gravitate towards this type of research writing. In the future, perhaps in
addition to completing the final project, all students in ENG 4930 will complete a
research essay, based on the reading and discussion of a text (and likely the same text as
that read in ENG 3014); the parameters (length of the essay, required amount of research,
the time spent on revision, etc.) will be the same as that in ENG 3014.

¢ Revision of language in the scoring rubric will be addressed during the next assessment
session, which will occur after the assignment for ENG 3014 and 4930 are more fully
developed.

These changes will allow us to reinforce the key learning goals of the program, as well as to
conduct better assessment so that we can better gauge what students have learned.
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Appendix E.5
Suggested language for the revised Scoring Rubric

Thesis
4 - Exemplary: Essay has a complex and rich controlling idea that situates a literary text within
a specific context.

3 - Proficient: Essay has a controlling idea that situates a literary text within a specific context.

2 - Developing: Controlling idea exists but may not be clear or thoroughly developed; literary
text may not be situated within a specific context.

1 - Beginning: No clear controlling idea exists in the essay; literary text is not situated within a
context.

Development
4 - Exemplary: Essay engages in sustained exploration of related ideas supported by well-

chosen details; evidence of analysis, reflection, synthesis, and insight; balance of assertion of
claims, textual reference, analysis, and interpretation.

3 - Proficient: Essay engages in idea development supported by relevant details with some
elaboration; assertion of claims and textual reference may slightly outweigh analysis and
interpretation.

2 - Developing: Essay engages ideas superficially; key details inadequately developed and/or
repeated; assertion of claims and references to text outweigh analysis and interpretation.

1 - Beginning: Essay minimally develops ideas; details missing, unrelated, or limited; little or
no analysis of text; essay primarily relies on summary of text, assertion of unsupported
claims, and/or unearned conclusions.

Organization/Coherence

4 - Exemplary: Essay uses an artful and logical structure appropriate to paper’s subject,
purpose, audience, thesis and disciplinary field; carefully crafted transitional sentences often
develop one idea from the previous one or identify their logical relations; paragraphs are all
individually unified in purpose and all related to paper’s central idea; structure guides the
reader through the chain of reasoning or progression of ideas.

3 - Proficient: Essay shows a logical progression of ideas consistent with subject, purpose,
audience thesis and disciplinary field; essay uses sophisticated transitional devices (e.g., may
move from least to most important idea), but some logical links may not be clear; paragraphs
may have a loose internal organization, but all paragraphs clearly relate to paper’s central
idea.

2 - Developing: Essay may list ideas or arrange them randomly rather than use any evident
logical structure; may use transitions, but they are likely to be mechanical (first, second,
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third) rather than logic-based; while each paragraph may relate to central idea, logic is not
always clear; if paragraphs have topic sentences, they are overly general, and arrangement of
sentences within paragraphs may lack coherence.

1 - Beginning: Essay has random, little or no organization, lacking internal paragraph coherence
and using inappropriate or few transitions; paragraphs lack topic sentences or main ideas, or
may be too general or too specific to be effective; paragraphs may not relate to paper’s thesis.

Use of Research and Accuracy of Citations
4 - Exemplary: Includes secondary sources directly connected to analysis of ideas; all textual
citations are accurate and Works Cited page is accurate.

3 - Proficient: Includes secondary sources connected to analysis of ideas; most textual citations
are accurate and Works Cited page is mostly accurate.

2 - Developing: Includes secondary sources, most of acceptable quality; many textual citations
are inaccurate and Works Cited page has inaccuracies.

1 - Beginning: includes secondary sources, but not of acceptable quality or not connected to
analysis of ideas; textual citations and Works Cited page has many inaccuracies.

Grammar, Mechanics, Punctuation, Spelling
4 - Exemplary: Virtually no errors.

3 - Proficient: Minor errors that do not impede reading or comprehension.
2 - Developing: Errors that somewhat impede reading or comprehension.

1 - Beginning: Major errors that impede reading and comprehension.
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APPENDIX F
English Program

Service and Scholarship Activities
Summer 2006 - Spring 2007

SERVICE ACTIVITIES

Awards
DeMarchi, Tom. Featured Speaker. Honors Banquet, 2007.
Mendible, Myra. Greater Naples AAUW Women of Achievement Award 2007.

University
Brock, Jim. Member, CLAST Waiver Committee.
Jackson, Kim. CAS Representative, University Undergraduate Curriculum Committee.
---. Co-organizer, 2" Annual Interdisciplinary Conference at FGCU.
Rowland, Linda. Member, First Year Experience Task Force.
---. Faculty Member, Learning Academy.
Totaro, Rebecca. Chair, General Education Council.
---. Member, Quality Enhancement Plan Joint Curriculum Task Force.
---. Member, Academic Learning Compacts Advisory Committee.
---. Member, Senate Leadership Team.
Wisdom, Joe. Member, Instructor Classification Task Force.
Wohlpart, A. James. Member, Long Range Planning and Institutional Effectiveness
Committee.
---. Co-Chair, Summer D Task Force (Spring-Fall 06)
---. Member, Academic Learning Compact Committee (Spring 06-present)
---. Member, Ad Hoc Classification Committee for Instructors (Fall 06)
---. Director, Learning Academy.
---. Chair, First Year Reading Project Committee
---. Chair, University Lecture Series Committee
---. Associate Director, Center for Environmental and Sustainability Education.
---. Member, Police Chief Search Committee (Spring-Fall 2006)
---. Facilitator, Campus Conversation

College
Brock, Jim. Member, CAS Governance Team.
---. Lead Writer, CAS PECAP Revision Team.
---. Co-chair, CAS Undergraduate Curriculum Committee.
Mendible, Myra. Facilitator, Social Justice Minor Development.
---. Member, Comparative Humanities Program Development Committee.
Tolchin, Karen. Member, CAS Graduate Affairs Committee.
Wisdom, Joe. Member, Comparative Humanities Committee.

Program

Brock, Jim. Facilitator, Creative Writing Courses.
---. Member, FGCU Sanibel Island Writers’ Conference Team.
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---. Member, Composition Assist. Prof. Search Committee.

---. Facilitator, Program Assessment Team.

---. Coordinator, M.A. Program in English.

. Faculty Advisor. Mangrove Review.

Busbee Brad. Faculty Sponsor, Medieval Studies Club.

---. Member, Composition Instructor Search Committee (6 positions).
---. Facilitator, Exchange Program with Johannes Guttenberg University.
DeMarchi, Tom. Director, FGCU/Sanibel Writers Conference.

Harrison, Doug. Facilitator, English Program Website Re-design.

---. Member, Comp/Rhet. Search Committee.

Jackson, Kim. Chair, Comp/Rhet. Search Committee.

---. Member, Technical Director in Theater Search Committee.

Millner, Jesse. Facilitator, The Samuel Pepys Reading Series.

---. Member, Comp/Rhet. Asst. Professor Search.

---. Teaching Associate, The Center for Environmental and Sustainability Education.
Rowland, Linda. Coordinator, Courses in Composition.

---. Chair, Composition Instructor Search Committee (6 positions).
Tolchin, Karen. Coordinator, English Teaching Assistants.

---. Faculty Advisor, Sigma Tau Delta.

---. Chair, Journalism Search Committee.

---. Member, FGCU/Sanibel Island Writers Conference Committee.
Wisdom, Joe. Member, FGCU/Sanibel Island Writers Conference Committee.

Local Community
Brock, Jim. Facilitator, “Versed in Florida” Series. WGCU-FM.
---. Editorial Advisor, “Poetic Expressions” for Expressions Magazine.
---. Co-Founder and Organizer, Sanibel Poetry Festival.
---. Editorial Board Member—Poetry, Florida English.
---. Advisor and Member, Florida Literary Arts Coalition.
---. Contest Judge, Gulf Coast Writers Association.
---. Reading Organizer, FGCU Readings by Kelle Groom and Steve Kowit.
---. Columnist. Poetry Thursday, an on-line poetry community.
Henshon, Suzanna. Member, Executive Board, The College of William & Mary Alumni
Association, Southwest Florida Chapter, 2006-2007.
Totaro, Rebecca. Leader, Novel Night, Fort Myers Barnes and Noble.
---. Board Member and Secretary, Literacy Volunteers of Lee County.
---. Judge, Collier county Shakespeare Competition.
---. Speaker, Charlotte County Library Series.
---. Speaker, Phi Beta Kappa meeting.
. Speaker, Renaissance Academy.
Wohlpart A. James. Member and Secretary, Estero Bay Buddies Board.
---. Member, EcoSanibel Board.

Profession
Mendible, Myra. Live Interview, KAHL 1310 AM radio, Austin, Texas, “Bumfight
Videos” (9/06).
---. Interview, New York Times Magazine, “Degradation, Inc.” (August 6, 2006)
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---. Interview, Canadian Broadcasting Company, National Public Radio, “The Current”
(Sept. 2006)

Tolchin, Karen. Member, Executive Board, Southern Humanities Council.

---. Associate Editor, Florida Proceedings.

---. Panel Chair. “Births, Deaths, and Other Acts of community Formation: A Creative
Nonfiction Presentation.” Southern Humanities Council Annual Conference,
Louisville, Kentucky. February 2007.

Totaro, Rebecca. Organizer, Society for Utopian Studies annual conference, 2008.

---. Essay Reviewer, Explorations in Renaissance Culture.

---. Member, Steering Committee, Society for Utopian Studies.

Wohlpart, A. James. Redesign Scholar, National Center for Academic Transformation.

---. Member, Board of Advisors, University Presses of Florida.

SCHOLARLY ACTIVITIES

Awards and Honors
Brock, Jim. Literary Artist of the Year, Lee County Alliance for the Arts.
DeMarchi, Tom. First Runner-up, George Plimpton Haiku Contest.

Publications—Books
Mendible, Myra, Editor. From Bananas to Buttocks: The Latina Body in Popular
Culture. Austin: University of Texas Press, 2007.
Millner, Jesse. On the Saturday after the Rapture, Main Street Rag Press, 2006.
Tolchin, Karen. Part Blood, Part Ketchup: Coming of Age in American Literature and
Film. Lanham, Maryland: Lexington Books/Rowman & Littlefield, 2006.

Publications—Peer Reviewed Journal Articles and Contributions to Collections

Busbee, Brad. “How Nationalism Enhanced the First Translation of Beowulf.”
Transverse: A Comparative Studies Journal. 7 (Spring 2007).

Harrison, Doug. “The Will in Contemporary Evangelicalism: Or How (Not) To
Domesticate Jonathan Edwards.” Journal of the M/MLA. 39.1 (Spring 2006). 1-
13.

Mendible, Myra. “Sexy Sefioritas and other Imperial Fantasies: US Foreign Policy,
Domestic Fictions, and the Latina Body.” Screening the Past: An International
Journal of Media and History 20 (Dec. 2006).

---. “Dominance and Submission in Postmodern War Imagery.” Peace Review: A Journal

of Social Justice 17.1 (2006).

---. “Lost Lovers and Absent Fathers: The Romance of Conquest in Margarita Engle's
Skywriting and Cristina Garcia's Dreaming in Cuban.” Revised and reprinted in
Christie, John S. and Jose B. Gonzalez. Keeping Brown Literature Booming
Project (2006).

Tolchin, Karen. “Solitary Visions on the Cutting Room Floor: The Effect of
Collaboration on Narrative in Hitchcock’s Film Adaptation of Rebecca. In From
Camera Lens to Critical Lens: A Collection of Best Essays on Film Adaptation.
Ec. Rebecca Housel. Cambridge: Cambridge Scholars Press, 2006. 91-97.
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Publications—Poetry

Brock, Jim. “Me, Left Behind.” Court Green 4 (2006).

---. “My Black Lagoon.” Best of Tigertail. Ed. Max Winter. Miami: Tigertail, 2007.

Brock, Jim and Carson Brock. “Goodbye Idaho.” Saints of Hysteria: A Half-Century of
Collaborative American Poetry. Eds. David Trinidad, Denise Duhamel, and
Maureen Seaton. Brooklyn, NY: Soft Skull Press, 2007.

Millner, Jesse. “Memory of Pine, Blessing.” Tigertail, A South Florida Poetry Annual,
2006.

---. “At the Golden Apple Restaurant; Chicago, 1983. Animus Winter, 2007.

Publications — Magazines
Harrison, Doug. “I Was There for the Southern Gospel Blog Revolution.” Singing News
Magazine. March 2007; 45-46.

Scholarly Presentations—Refereed

Busbee, Brad. “A paradise Full of Monsters: India in the Anglo-Saxon Imagination.” |
International Conference on India in the World. Universidad de Cordoba, Spain,
9 March 2007.

DeMarchi, Tom. “The Adventures of Ned Fliederjohnnerson: How to Create a Creative
Writing Conference.” Annual Conference of the Southern Humanities Council.
Louisville, Kentucky, February 2007.

Jackson, Kim. “Techno-Human Relations in William Malone’s feardotcom.” Presented at
the 2006 meeting of the Southern Comparative Literature Association. Athens,
Georgia, September 2006.

Mendible, Myra. “Disturbing Pleasures: Humor and Humiliation.” Human Dignity and
Humiliation Studies, Global Core of Scholars, Annual Workshop. UN Peace
University, Costa Rica, September 6-10, 2006.

Rowland, Linda. ‘Infusing Sustainability into the Humanities Curriculum at FGCU: The
First Year Writing Program.” Honolulu International Conference on the
Humanities, Honolulu, Hawaii, January 2007.

---. “The First Year Experience at FGCU: The Reading Project.” 19" International
Conference on the First Year Experience, Toronto, July 2006.

Totaro, Rebecca. “Vernacular Health and Haling,” Mary E. Fissel, Director. The Folger
Institute Year-Long Colloguium, Washington DC. September 2006-April 2007.

---. Shakespearean Attachments,” Kristen Poole and Douglas Trevor, directors.
Shakespearean Association of America. San Diego. April 2007.

---. “Sleep in Early Modern England.” Garrett Sullivan and Evelyn Tribble, directors.
World Shakespeare Congress. Brisbane, Australia. July 2006.

---. “Utopianism in 2006.” Invited Plenary Speaker. Society for Utopian Studies
Conference. Colorado Springs. October 2006.

---. “Utopian Extremeties: Florida and Alaska.” Society for Utopian Studies Conference.
Colarado Springs. October 2006.

Tolchin, Karen. “The Pot Thrower: Notes on the Death of a Brother.” Southern
Humanities Council Annual Conference, Louisville, Kentucky. February 2007.
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Wohlpart, A. James. “Requiring Assignments in the Redesign of Large Enrollment
Courses.” Freshman Don’t Do Optional. The Redesign Alliance First Annual
Conference. Orlando: March 18-20, 2007.

---. “Redesign of Understanding Visual and Performing Arts.” Disciplinary Showcase.
The Redesign Alliance First Annual Conference. Orlando: March 18-20, 2007.

---. “Environmental Humanities.” Fifth Annual Hawaii International Conference on Arts
and Humanities. Honolulu, Hawaii: January 12-15, 2007

Presentations — non-refereed
Mendible, Myra. “On Bananas and Buttocks, or What do JLo, Chiquita, and FDR Have
in Common?”” Second Annual Interdisciplinary Conference, Florida Gulf Coast
University, 2007.

Readings

Brock, Jim. Popular Culture Association in the South. Savannah, Georgia, October 2006.

---. Books and Books. Coral Gables, Florida, March 2007.
---. Western New England College. Springfield, Massachusetts, April 2007.

Grants/Appropriations

Wisdom, Joe. Humanities Consultant. WGCU Documentary on the History and Impact of

the Sanibel Causeway. Funded through the Florida Humanities Council.
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APPENDIX E.2
English Program

Service and Scholarship Activities
Summer 2007 - Spring 2008

SERVICE ACTIVITIES

Awards
Tolchin, Karen. Award for Outstanding Service. Florida College English Association.
2007.

University

Brock, Jim. Member. Undergraduate Curriculum Team, 2007-08.

Busbee, Brad. Member. Faculty Senate, 2007-08.

---. Coordinator. Florida Consortium of Colleges and Universities for Cambridge
Summer Schools, 2007-08.

Harrison, Doug. Advisor. FGCU Gay/Straight Student Alliance. Fall 2007-08.

---. Member. General Education Council. FGCU. Fall 2007-08.

---. Member. Honors Advisory Council. FGCU. Fall 2007-08.

---. Member. Search committee for Honors Program Director. FGCU. Summer 2007.

---. Member. Planning committee, FGCU International Conference on Sustainable
Humanities. 2007—present.

---. Member. Faculty Senate. 2007-08.

Mendlble Myra. Faculty Sponsor. Amnesty International, 2007-2008.

Wisdom, Joe. Chair. Honors Program Committee. 2007-08.

College
Brock, Jim. Member. PECAP Revision Team, 2008.
Jackson, Kimberly. Chair. Graduate Affairs Team. College of Arts and Sciences. Florida
Gulf Coast University. Fall 2007-Spring2008.
---. Literature and Language Representative. Peer Review Committee. College of Arts
and Sciences. Spring 2008.

Program
Allen, Kevin. Member, Search Committee for the Director of First-Year Composition,
2008.
Bolduc-Simpson. Lead Instructor. Professional Writing On-line Course Development,
2007-08.
---. Manager. Angel Site for Composition Instructors, 2007-08.
Brock, Jim. Chair, Search Committee for the Director of First-Year Composition, 2008.
Busbee, Brad. Faculty Advisor for FGCU Medieval Research Consortium, 2007-08.
---. Coordinator. FGCU- Johannes Gutenberg Universitat Instructor

Exchange Program

Cornelius, Lori. Member. Sanibel Island Writers Conference Committee. 2007-08.
---. Member. Composition Learning Outcomes Revision Committee. 2007.
Drumm, Jill. Member. Sanibel Island Writers Conference Committee. 2007-08.
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---. Member. Composition Learning Outcomes Revision Committee. 2007.

Harrison, Doug. Supervisor. Department Chair election process. FGCU Department of
Language and Literature. Fall 07.

---. Curriculum review task force. FGCU Department of Language and Literature. Fall
2007.

Hefner, Ron. Member. Literature Sequencing Committee. 2007.

Mendible, Myra. Member. Search Committee for the Director of Composition, 2008.

Rowland, Linda. Chair. English Instructor Search Committee. 2008.

---. Composition Learning Outcomes Revision Committee. 2007.

Tolchin, Karen. Member, Task Force on Environmental Sustainability in Composition,

2007-08.

---. Member, First Year Reading Project Task Force, 2007-08.

---. Member, First Year Writing Project Subcommittee, 2007-08.

---. Founding Member, Executive Board, Sanibel Island Writers Conference, 2007-08.

---. Member, Literature Sequencing Committee, 2007-08.

Wisdom, Joe. Member. Executive Board. Sanibel Island Writers Conference. 2007-08.

Community
Harrison, Doug. Member. Board of directors, Literacy VVolunteers of Lee County. April
2007-08.
Wisdom, Joe. Member. Board of Directors. Florida Humanities Council. 2007-08
---. Member. Advisory Board. Florida Center for Teachers. 2007-08.

Profession
Harrison, Doug. Invited Guest. Florida Humanities Council Convocation of Scholars.
August 2007.
Tolchin, Karen. Executive Board Member, 2007-08. Southern Humanities Council.
---. Associate Editor, 2005 — present. Florida Proceedings, a book series published by
Cambridge Scholars Press.

SCHOLARLY ACTIVITIES

Awards and Honors
Allen, Kevin. Summer Literature Seminar, Kenya/Russia Fellowship. 2008.
Brock, Jim. Literary Artist of the Year. Alliance for the Arts, 2007.
Drumm, Jill. Kenyon Review Summer Literary Seminars scholarship recipient. 2008.
---. Literary Artist of the Year. Alliance for the Arts. 2008 (nomination).

Totaro, Rebecca. “Vernacular Health and Healing.” Mary E. Fissell, director. The Folger

Institute Year-Long Colloquium. Washington, D.C. 2006- 2007.

Publications—Books
Millner, Jesse. | Give You This Ghost. Pudding House Publications. 2007.

Publications—Peer Reviewed Journal Articles and Contributions to Collections
Bledsoe, Carol and Cooke, Rachel. “Writing Centers & Libraries: One-Stop Shopping
for Better Term Papers.” The Reference Librarian. Spring, 2008.
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Harrison, Doug. “Why Southern Gospel Music Matters.” Religion and American
Culture. 18.1 (Winter), 2008. 26-47.

Mendible, Myra. “Storytelling and the Politics of Exile.” Telling Stories to Change the
World: Voices on Building Community and Claiming Social Justice, Ed. Rickie
Solinger (Routledge, 2008).

---. “Chica Flicks: Postfeminism and the Latina American Dream.” Chick Flicks:
Contemporary Women at the Movies, Eds. Suzanne Ferriss and Mallory Young
(Routledge, 2008).

Publications—Poetry

Brock, Jim. “Palm Sunday,” “A Second Baptismal for President George W. Bush,” and “My
Chicken Soup for the Soul Sestina,” Ocho 17 (2008).

---. “Dresses: Rachel, 2006,” Court Green 5 (2007).

---. “Goodbye Idaho.” Co-authored with Carson Brock. Saints of Hysteria: A Half-Century of
Collaborative American Poetry. Eds. David Trinidad, Denise Duhamel, and Maureen
Seaton. Brooklyn: Soft Skull Press, 2007.

---. “My Black Lagoon.” Best of Tigertail. Ed. Max Winter. Miami: Tigertail, 2007.

Drumm, Jill. “Use,” (poem) Southeast Review. vol. 26.1. Winter 2008.

---. “New Year,” (poem) Crab Orchard Review. vol. 12.2 Fall 2007.

---. “Ode to My Pantry,” (poem) TriQuarterly Review, Northwestern Univ. Fall 2007.

Millner, Jesse. "On the Saturday After the Rapture,” The Chaffin Journal, Fall 2007.

---."Memory of Pine, Blessing," Tigertail, Editor's Choice, Fall 2007.

---.  "Snake Memories" and "Meditation at the End of Florida,” Florida English, Fall
2007.

---. "God Fell Asleep at the Wheelbarrow of Creation," "On the West Coast of Florida,"
and"Child of Jesus,” The Apalachee Review, Spring 2008.

---. "The Angels of Laguna,” The Cider Press Review, Spring 2008.

---. "Gospel Truths," River Styx, Spring 2008.

---. "Color Blind," "James Wright Calls In To Kiss Country," and "Tales of Two
Salesmen," Ocho Spring 2008.

Publications—Non-Fiction

Drumm, Jill. “In Praise of Osmosis,” (essay) Silence Kills. Dallas: Southern Methodist
UP. Nov. 2007

---. “In Praise of Osmosis,* (essay) Creative Nonfiction. vol. 31. Pittsburgh. Fall 2007

Mendible, Myra. “Growing up Cuban in Miami: Storytelling and the Politics of Exile. ”
Revised version reprinted in Florida Humanities Council publication, FORUM,
October 2007.

Millner, Jesse. "My Lost Season," The South Loop Review, Fall 2007.

---. "My Oldest Voice," forthcoming, April 2008, Poets and Creativity, Johns Hopkins
University Press.

Publications — Magazines
Allen, Kevin. “The Promise of Robotics.” Gulfshore Business. June 2007.
Drumm, Jill. “Your Dish is Their Command” (magazine essay) Gulf Shore Life. Naples,
FL. January 2008.
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Tolchin, Karen. Restaurant reviews. Gulfshore Life. Naples, Florida. 2007-08.
---. Feature story entitled “Oohs, Aahs and Yesses,” Gulfshore Life. Naples, Florida.
May 2007.

Publications—Book Reviews

Drumm, Jill. “To Stand in the Kitchen of Our Memories,” (book review). The Florida
Book Review. (online). August 2007.

Harrison, Doug. Rev. of The Pilgrim and the Bee: Reading Rituals and Book Culture in
Early New England, by Matthew Brown. Choice Magazine. January 2008

---. Rev. of Perfecting Friendship: Politics and Affiliation in Early American Literature,
by Ivy Schweitzer. Choice Magazine. October 2007

---. Rev. of Shout, Sister, Shout: The Untold Story of Rock-and-Roll Trailblazer Sister

Rosetta Tharpe, by Gayle Wald. Choice Magazine. July 2007

Scholarly Presentations—Refereed

Allen, Kevin. Panelist, “Politics and Propaganda,” 29™ Annual Conference of the
Nineteenth Century Studies Association, Florida International University, Miami,
Florida, April 5, 2008.

Brock, Jim. “Notes on a Scandal: Sex, Lies, and Facebook.” The Popular Culture Association
in the South Conference. Jacksonville, October 2007.

Busbee, Brad. “Congquest and Apotheosis in Walter of Chatillon's Alexandreis.” 43"
International Congress on Medieval Studies, Western Michigan University,
Kalamazoo, Michigan, 8 May 2008.

---. “The Blessingway of ‘Yazzi Endishodi’ and the Translation of Navajo Culture.” 49"
Annual Midwest Modern Language Association Convention, Cleveland, Ohio, 10
November 2007.

---. “A Sleeping Spell in Beowulf?” 33" Meeting of the Southeastern Medieval
Association, Wofford College, Spartanburg, South Carolina, 4 October 2007.

Harrison, Doug. “The Gaitherization of Convention Singing.” MTSU Center for Popular
Music. Murfreesboro, TN. April 2008.

---. “Jonathan Edwards and Crisis Theology in Contemporary Evangelicalism.” Modern
Language Association annual meeting. Chicago. December 2007.

---. “Toward a Transatlantic Edwards: The Scottish Correspondence.” Society of Early
Americanists/Omohundro Institute of Early American History & Culture
Conference. Williamsburg, VA. June 2007.

Jackson, Kimberly. “The Gaze of Narcissus in Nathaniel Hawthorne’s ‘Monsieur du
Miroir.”” Presented at the annual meeting of the Southern Comparative Literature
Association (SCLA), 2007.

Mendible, Myra. “Video Wars: Spectatorship and Humiliation in the ‘War on Terror.’”
LatCrit Conference (Latino/a Legal and Critical Race Theory), Miami, FL.
Florida International University, College of Law (October 4-6, 2007).

Totaro, Rebecca. Seminar Director. “A Plague on Both Your Houses.” Shakespeare
Association of America (SAA). Dallas. March 2008.

---. “England’s Earthquake of 1580 and the Spectacle of the Author.” The Medieval,
Renaissance, Baroque Symposium, Miami University. February 2008.
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Presentations — non-refereed

Mendible, Myra. Invited Speaker. Phi Beta Kappa Alumni Association. April 2008.

---. Invited Speaker. “Latino/as in Film and Media” Hispanic Heritage Event. FGCU

October 2007.

---. Interview. WGCU, April 2008

---. WGCU Public Radio, “Cuba after Castro” Interview. February 25, 2008.

---. Interview, Expressions Magazine, February 2008

---. National Public Radio, Interview “In Character” Series”: America’s Love Affair with
Stereotyped Brands: “Chiquita Banana” January 23, 2008.

---. Invited Speaker, Immigration Forum, Covenant Community Church, Ft. Myers
February 2008

---. Invited Speaker, “African Americans and Cubans: Cultural Crossings” (African
American History Museum, Ft. Myers, FL 10/12/07)

---. Interview, Latina Magazine, “Latinas and Cosmetic Surgery” (8/07).

TOIChIn Karen. “Religion and Reason in the Public University Classroom: An English
Professor’s Reflections.” Speech delivered on Sunday, April 13, 2008. Unitarian
Universalist Church of Fort Myers, Florida.

---. “The Scholarly Origins of the Book Part Blood, Part Ketchup.” Public speech
delivered November 16, 2007. The Selby Public Library. Sarasota, Florida.

---. “A Briefcase Full of ‘A’ Papers: Strategies for Designing Effective Assignments and
Responding to College Writing.” Summer Writing Institute, featured speech and
PowerPoint presentation, Florida Gulf Coast University. June 29, 2007.

Readings

Allen, Kevin. Samuel Pepys Series. Florida Gulf Coast University, Fort Myers, Florida.
September 20, 2007.

Brock, Jim. University of South Florida. Tampa, Florida. April 2008

---. Books and Books. Coral Gables, Florida. April 2008

---. Miami Book Fair International. Miami, Florida. November 2007

---. Sanibel Island Writers Conference. Sanibel, Florida. October 2007

Millner, Jesse. The Sanibel Writers Conference, Sanibel, Florida, October 2007.

---. Books & Books, Coral Gables, Florida, April 2008.

Residencies
Tolchin, Karen. Writer’s Residency. Fundacion Valparaiso, Mojacar, Spain, May 2007.

Dissertations
Allen, Kevin. Granted the MFA in Creative Writing. Thesis: The Fullness of Time, a
novel

Grants/Appropriations
Busbee, Brad. Research Grant. American-Scandinavian Association. Summer 2008.
Totaro, Rebecca. Short-Term Fellowship. The Folger Shakespeare Library. Washington,
D.C. Fall 2007.
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Wisdom, Joe. Humanities Consultant. “The Sanibel Causeway: A Vital Link?” Funded
through the Florida Humanities Council
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