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FGCU College of Education 
Introduction 

 

The purpose of this handbook is to serve as a resource to clarify understanding of the Block 2 

field experience.  Teacher candidates, mentor teachers, and university supervisors will find its 

contents informative, and all are encouraged to use it as a guide.  It is important for all 

stakeholders to become acquainted with the learning tasks and procedures that guide early field 

experiences.  Putting forth full effort into completing all learning tasks and adhering to the 

procedures contained within this handbook will advance the professional growth of our teacher 

candidates.   

 

In addition to the handbook, most documents can be found on the College of Education website: 

https://www.fgcu.edu/coe/field-experience-student-teaching/field-experience/. The efforts that 

each of us takes today will positively impact the teaching profession of tomorrow.  

 

Due to the Coronavirus (COVID-19) Public Health Emergency, the FGCU College of Education 

Field Experience Handbooks will include amendments to standard operating procedures as well 

as university policies and protocols in response to the pandemic.  Please be aware that all 

expectations and practices are subject to flexibility as determined by the government, 

institutional, and local policies as the global pandemic impacts FGCU and surrounding 

communities.  Teacher candidates are expected to follow all COVID-19 related policies and 

protocols given from the school, district, and university administrations. This includes existing 

policies and protocols, as well as any that may be implanted during the academic year.   
 

Overview of the College of Education   

Officially opened in 1997, Florida Gulf Coast University was founded as the 10th institution in the 

State of Florida University System. The College of Education (COE) began as a school within the 

College of Professional Studies. The School of Education was elevated to become the fifth FGCU 

College in 1999. Currently, the COE offers seven baccalaureate programs (six leading to initial 

teacher certification), an undergraduate minor, a post-baccalaureate educator preparation institute 

option, three graduate certificates, five master’s degrees, and a doctoral degree with two 

concentrations. 

 

Mission of the College of Education 

Our mission is to provide diverse environments of excellence that support dynamic learning 

experiences. In these environments, faculty and students reflect upon and engage in the applications 

of theory, research, and emerging technologies. These environments support the construction of 

knowledge, skills, and attitudes through collaboration and inquiry. As a result, faculty and students 

are empowered to create an enhanced quality of life within their respective communities. 

 

Vision of the College of Education 

We envision our graduates, and those they influence, as the learners and leaders of today and 

tomorrow. As learners, our graduates will continue to grow and develop as leaders within their field. 

As leaders, they will build upon the diverse backgrounds and perspectives they encounter to ensure 

that all individuals are able to construct the understanding necessary to become successful. 

https://www.fgcu.edu/coe/field-experience-student-teaching/field-experience/
https://www2.fgcu.edu/
https://www2.fgcu.edu/coe/
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Guiding Principles: A Continuous-Improvement Model 

The continuous improvement model implemented in the College of Education is highly efficient 

and effective. All phases of assessment for teacher candidates, faculty, and unit operations occur 

in parallel, which provides for timely sharing of data necessary to evaluate successes, assess 

needs, and develop strategies for professional growth.  As shown in the graphic below, the 

process is a continuous cycle. This facilitates the ability to make timely adjustments when needs 

are identified. Teacher candidates are assessed throughout their early field experience on specific 

indicators of competence, which include assessment of performance in relation to college 

proficiencies, program outcomes, state competencies, and national standards. All teacher 

candidate assessments are used by mentor teachers, faculty, university supervisors, and unit 

administration to identify needs and plan for continuous improvement. 

 

 
 

 

Professional Development Schools (PDS) Partnership Framework 

 

Professional Development Schools partnership (PDS) is a model of teacher preparation 

completed between schools/districts and colleges/universities utilized to prepare future teachers 

and school leaders. The PDS model is a collaborative and collective effort, with shared 

governance and resources utilized between all stakeholders, including university faculty, teacher 

candidates, K-12 districts and schools, building administration, teachers, and community 

members. COE Teacher Candidates become immersed in the culture and context of their 

respective field experience placements during their first semester enrolled in the COE. 

Embedded within the school culture and community will be reciprocal professional development 

opportunities for both school and university stakeholders towards providing exceptional learning 

experiences for P-12 learners. The National Association of Professional Development Schools 

(NAPDS) is guided by the NAPDS Nine Essentials:  

 

(Originating from the COE Conceptual Framework) 
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1. A comprehensive mission that is broader in its outreach and scope than the mission of 

any partner and that furthers the education profession and its responsibility to advance 

equity within schools and, by potential extension, the broader community; 

2. A school-university culture committed to the preparation of future educators that 

embraces their active engagement in the school community;  

3. Ongoing and reciprocal professional development for all participants guided by need: 

4. A shared commitment to innovative and reflective practice by all participants; 

5. Engagement in and public sharing of the results of deliberate investigations of practice by 

respective participants; 

6. An articulation agreement developed by the respective participants delineating the roles 

and responsibilities of all involved; 

7. A structure that allows all participants a forum for ongoing governance, reflection, and 

collaboration; 

8. Work by college/university faculty and P-12 faculty in formal roles across institutional 

settings; and  

9. Dedicated and shared resources and formal reward and recognition. 

 

 

Professional Learning Communities 
 

A Professional Learning Community (PLC) typically involves a group of educators who 

regularly engage in collaborations focused on improving student achievement and success. 

Although there are many versions of PLCs, in reference to the Clinical Experience model, a PLC 

is defined as the interaction and collaboration of FGCU teacher candidates, mentor teachers, 

FGCU course instructors, university supervisors, and the Clinical Experiences & Partnerships 

(CEP) team for the purpose of preparing highly effective future educators.   

 

Roles and Responsibilities 

The following are role definitions and general expectations for FGCU teacher candidates, mentor 

teachers, university supervisors, and the Clinical Experiences & Partnerships (CEP) team. Please 

read and become familiar with each role.  

 

Teacher Candidate 

FGCU teacher candidates are novice professionals and reflective learners who must realize and 

fulfill the responsibilities of both roles. Teacher candidates must follow the same policies and 

expectations for licensed teachers; they are to be guided by the mentor teacher and the university 

supervisor who must provide clear directions and closely monitor their behaviors in competency 

areas.  Professionalism is expected. 

 

Prior to the first day of the field experience, teacher candidates must: 

 Purchase the official FGCU College of Education blue polo from our campus bookstore. 

 Review the website of your assigned school. 

 Locate the school and determine at least two driving routes. 

 Read and become familiar with the Student, Parent, and Employee Handbooks, which are 

usually available on the school website.  

 Note school sign-in procedures, starting times, and dress code. 

 Locate the School Calendar on the website and note important dates (e.g., early release, 

professional development days, holidays, testing dates, etc.).  
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 Be prepared to present a Driver License or State-issued identification card to enter the 

building at each observation date.  You will not be allowed admittance to the school 

without proper identification.  
 

Teacher candidates have the option of becoming a student member of National Education 

Association (NEA); however, membership is no longer required as a means to obtain 

professional liability insurance.  More information about the NEA is available at this site 

http://www.nea.org/.  

 

NOTE:  FGCU teacher candidates are no longer required to obtain the protection of professional 

liability insurance.  Please see the text of section 1012.39, FS below: 

  

(3) A student who is enrolled in a state-approved teacher preparation program in a 

postsecondary educational institution that is approved by rules of the State Board of Education 

and who is jointly assigned by the postsecondary educational institution and a district school 

board to perform a clinical field experience under the direction of a regularly employed and 

certified educator shall, while serving such supervised clinical field experience, to be accorded 

the same protection of law as that accorded to the certified educator except for the right to 

bargain collectively as an employee of the district school board. The district school board 

providing the clinical field experience shall notify the student electronically or in writing of the 

availability of educator liability insurance under s. 1012.75. A postsecondary educational 

institution or district school board may not require a student enrolled in a state-approved teacher 

preparation program to purchase liability insurance as a condition of participation in any clinical 

field experience or related activity on the premises of an elementary or secondary school. 

  

Section 1012.75, FS provides access to liability coverage through the Department of Education 

Educator Liability Insurance Program as follows: 

  

(a) Liability coverage of at least $2 million shall be provided to all full-time instructional 

personnel. Liability coverage may be provided to the following individuals who choose to 

participate in the program, at cost: part-time instructional personnel, administrative personnel, 

and students enrolled in a state-approved teacher preparation program pursuant to s. 1012.39(3). 

 See also: http://www.fldoe.org/about-us/liability-insurance.stml 

 

During the field experience, teacher candidates must: 

 Demonstrate professionalism at all times.  This includes proper dress, speech, personal 

habits, and dispositions such as punctuality and preparedness. 

 Be punctual in arriving to school and FGCU course meetings and seminars. 

 Be fully present and engaged in the field experience.  

 Keep an organized binder or an electronic binder for the field experience, to include your 

weekly field experience assignments as well as a daily reflection log.   

 Notify your mentor teacher and your university supervisor as early as possible about 

absences. 

 Be prepared to make up absences. 

 Become acquainted with and abide by school policies. 

 Step out of your comfort zone and actively participate in classroom activities.  (This is 

not a spectator sport.) 

http://www.nea.org/
https://urldefense.com/v3/__http:/www.fldoe.org/about-us/liability-insurance.stml__;!5Xm4_O-4tfk!mgzry585gZm59UAyEmIPKqzZdlADvQnM0lgc4bPL7OXicPQl7C-pIILITdAzmuA$
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 Show interest in the students and take the initiative to assist your mentor teacher with 

classroom activities. 

 Learn each student’s name. 

 Be reflective and analytical regarding this clinical experience. 

 Communicate with your mentor teacher, university supervisor, and clinical experiences 

coordinator to keep everyone informed about progress, problems, or other issues which 

might impact development. 

 Whenever possible, attend school functions such as parent meetings, Open House events, 

parent-teacher conferences, professional development opportunities, and teacher 

workshops (prior principal approval needed). 

 Maintain student and professional confidentiality. 

 

NOTE:  Teacher candidates may not be left alone with students during the field experience.  

Teacher candidates who are employed with the district as *Guest Teachers are not permitted to 

serve as substitute teachers during their placement experiences. *Exceptions to this rule may be 

made on a very limited basis upon district request. 

 

All teacher candidates must create an account on Eagle Link. Not only is this an FGCU 

requirement, but it is also a useful resource for reporting your experiential learning as well as 

providing valuable assistance with your future career search.  

https://www.fgcu.edu/academics/internships/files/ECNguideStudents.pdf 

 

Mentor Teacher 

The College of Education values mentor teachers and appreciates the time and effort involved in 

fulfilling this critical role.  Mentor teachers open their classrooms to FGCU teacher candidates, 

provide opportunities for the teacher candidate to interact with students, and offer insight to help 

the teacher candidate understand and experience the practice of teaching.  Some of the most 

important roles involve initiating opportunities for the teacher candidate to experience the 

professional and established norms of the school culture, sharing your wisdom and expertise, and 

encouraging innovations.   

 

Remember, this is a new situation for teacher candidates; they might not have a sense of what to 

expect or where they will fit into the “scheme of things.” Do not assume that the teacher 

candidate has background knowledge specific to your classroom situation.  Be specific in your 

directions and your expectations.  By doing so, you and the teacher candidate will experience 

less anxiety.  

 

Prior to the first day of the field experience, mentor teachers must: 

 Prepare your students and families for the arrival of the FGCU teacher candidate. 

 Maintain open communication with the teacher candidate and the university supervisor. 

 

During the field experience, mentor teachers must: 

 Define expectations in a reasonable and clear manner to establish an atmosphere of 

mutual trust and respect. 

 Introduce your teacher candidate to general school procedures, classroom management 

procedures such as attendance, dismissal, cafeteria, and other general and safety 

procedures. 

https://www.fgcu.edu/academics/internships/files/ECNguideStudents.pdf
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 Provide the emergency and safety plan as well as identify health issues (allergies, 

diabetes, epilepsy etc.) of any classroom student to your teacher candidate. 

 Exchange contact information with your teacher candidate and a procedure to follow if 

your teacher candidate must be absent. 

 Assist your teacher candidate in completing field experience learning tasks. 

 Introduce your teacher candidate to your colleagues and members of the school 

community (e.g., school principal/administrators, counselors, office staff, school safety 

officer, and other personnel).     

 Provide oral and written actionable feedback to your teacher candidate following 

instructional activities, small group instruction, and/or teaching demonstrations. 

 Share and demonstrate instructional strategies used to meet the needs of diverse learners. 

 Share your lesson-planning process with your teacher candidate.  Show your teacher 

candidate how you meet the needs of all learners in your classroom. 

 Model professionalism. 

 Communicate and attempt to resolve any issues directly with your teacher candidate, and 

communicate any concerns to the university supervisor.  Keep the university supervisor 

aware of any on-going or unresolved issues.  

 

NOTE:  Teacher candidates may not be left alone with students.   Teacher candidates who are 

employed with the district as Guest Teachers are not permitted to serve as substitute teachers 

during their placement experiences. *Exceptions to this rule may be made on a very limited basis 

upon district request. 

 

University Supervisor   

The College of Education values university supervisors and appreciates the important role they 

play in the teacher-preparation process. Along with mentor teachers, the university supervisor 

provides actionable feedback, support, and guidance that will help teacher candidates develop 

into effective educators.  

 

Prior to the first day of the field experience, university supervisors must: 

• Attend the Supervisors’ Orientation/Training Sessions or meetings. 

• Contact the principal of the school(s) to which your teacher candidates have been 

assigned to introduce yourselves and review your plan for weekly seminars (e.g., 

classroom availability, access to technology, contacting mentor teachers, and so on.) 

• Contact mentor teachers to introduce yourselves and make arrangements to share 

important information related to the field experience. 

• Provide mentor teacher with copies of the dates of the field experience, evaluation 

instruments, the Block 2 Field Experience Handbook, and discuss process for 

observations, seminars, and provision of meaningful feedback. 

• Provide mentor teacher with your contact information and the process used to alert you in 

the event of a concern about the teacher candidate’s performance. 

 

 

During the field experience, university supervisors must: 

• Conduct an orientation session no later than the end of the first week of the field 

experience with the mentor teacher and teacher candidate.  You may wish to schedule a 

Zoom meeting with all mentor or small groups of mentor teachers to review the 
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expectations for working with teacher candidates.  Discuss all evaluation forms, 

procedures, learning tasks, observations, use of Via/GoReact, and so forth. 

 Inform teacher candidates that they will be uploading three videos to GoReact: 1.) An 

Introduction video; 2.) A Lesson Introduction or Small Group Instruction; and 3.) A 

formal Teaching Demonstration. 

 Review formal lesson plan prior to teacher candidate’s scheduled teaching demonstration. 

Teacher candidates may not teach his/her formal lesson until the lesson plan is approved 

by the university supervisor. 

• Establish a schedule for observations (one formal observation for each teacher candidate). 

• Meet with the teacher candidate following the formal observation to provide actional 

feedback. A pre-observation conference is recommended; a post-observation conference 

is required. 

• Plan to be on the school campus all day on eight consecutive Wednesdays for field 

experience. *COVID-19 Safety Protocols may permit a minimal number of in-person 

visits.   

• Hold a seminar at the end of each field experience day (or during a lunch break if 

convenient for the group) to review the fieldwork, discuss experiences, and provide 

support to the teacher candidates. 

• Periodically review the teacher candidates’ binders containing weekly field learning 

tasks.  

• Confer with the mentor teachers weekly, if possible, or at least bi-weekly. 

• Be available to the teacher candidate and/or the mentor teacher whenever support is 

needed. 

• Provide timely responses to address professional problems, including inadequate 

performance and/or inappropriate behavior demonstrated by the teacher candidate. 

• Communicate with clinical experience coordinator when problems arise, co-write a 

Student Support Plan if/when necessary, and provide information to the University to 

help resolve problems with the teacher candidate. 

• Complete evaluations, assessment forms, and surveys on VIA and GoReact by 

established deadlines set forth by clinical experiences coordinator. 
 

Office of Clinical Experiences & Partnerships (OCEP) Coordinator 

 Collaborates with school district officials to request field placements. 

 Coordinates and monitors teacher candidate school placements. 

 Collaborates with university supervisors to review progress and address concerns related 

to the field experience 

 Assists with resolving problems related to field experiences and/or specific student 

concerns. 

 Maintains regular communication with university supervisors and teacher candidates to 

provide support and respond to questions, as needed.  
 

District Policies 
 

School districts have unique policies regarding application and background screening. The 

specific policies/requirements will be provided to teacher candidates each semester for the 

corresponding district in which placement occurs. It is the responsibility of the teacher candidate 

to follow directions and complete all required steps prior to field placement. Teacher candidates 

are expected to abide by school district policy and procedures. 
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Field Experience Application & Fingerprinting 

Teacher candidates who are enrolled in Block 2 courses must apply for a Block 2 Field 

Experience Apply (fgcu.edu).   Once the application is received, teacher candidates will be 

placed by the Clinical Experience & Partnerships (CEP) team in either the School District of Lee 

County (SDLC) or Collier County Public Schools (CCPS).  Please review district policies and 

procedures on our website:  Sign on & Fingerprinting (fgcu.edu) 
 

Professional Conduct 
 

While participating in field experiences, teacher candidates should consider themselves to be 

pre-service teachers and should conduct themselves in a professional manner.  The teacher 

candidate agrees to follow the rules of each school district, the Florida Department of Education, 

as well as University policies. Upon arriving at the school assignment, the teacher candidate 

should immediately become familiar with school policies. Beliefs, behaviors and language of the 

teacher candidate should be carefully considered as they will impact the experience and the 

evaluation scores. Teacher candidates who demonstrate behaviors and dispositions unbefitting of 

a teacher may be removed from the field placement. Professionalism is expected at all times. 

 

Confidentiality 

The mentor teacher, students, their families, and the district within which each teacher candidate 

has been placed have the expectation of total and complete confidentiality.  Realizing the legal, 

professional and personal importance of confidentiality to the field of education is a necessary 

disposition for teacher candidates.  It is the expectation of all stakeholders that teacher candidates 

in the FGCU College of Education apply and practice this disposition on a daily basis.   This 

means NO “Tweeting” about your experiences or sharing your experiences on social media. 

These behaviors undermine the confidentiality agreement with all FGCU stakeholders.  

 

Professional Attire 

The teacher candidate’s attire should conform to the accepted dress code of the district and 

individual schools where they are placed.  It is the responsibility of the teacher candidate to 

ascertain the dress codes of individual districts and schools.  Teacher candidates are asked to 

wear the required College of Education collared shirt each week.  The College of Education polo 

shirts are available for purchase at the FGCU campus bookstore. Please wear dress pants (i.e. 

khaki or dark colored slacks). Leggings, jeans, yoga pants, shorts or short dresses/shorts are NOT 

acceptable. Teacher candidates must wear safe, comfortable and professional shoes. Flip-flops 

and other unstable footwear are NOT acceptable.  Please keep in mind that you will be on your 

feet for at least eight hours a day, so plan accordingly.  

 

Attendance 

Teacher candidates are expected to report to their schools on the assigned days at the expected 

time. Attendance at faculty meetings, parent meetings, parent-teacher conferences, and 

professional development days is suggested, but the teacher candidate must receive permission 

of both the mentor teacher and the building administrator before attending these functions.  

In case of illness or emergency, teacher candidates must contact the mentor teacher and the 

university supervisor.  Absences must be made up on an agreed upon day. In cases of prolonged 

https://www.fgcu.edu/coe/field-experience-student-teaching/field-experience/apply
https://www.fgcu.edu/coe/field-experience-student-teaching/field-experience/sign-on-fingerprinting
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or repeated absence, the mentor teacher, university supervisor, and the clinical experiences 

coordinator will collaborate to determine an appropriate outcome for the teacher candidate. 

 

Evaluation, Support, & Intervention 
 

Teacher candidates will receive one formal observation of instruction by the university 

supervisor during the field experience.  Observations and assessments provide teacher candidates 

with actionable feedback to implement in their practice for further growth and development.  

Mentor teachers are asked to provide written feedback for weeks four through eight using the 

Teacher Candidate Informal Observation Form.  Mentor teachers may also offer actionable 

feedback to be included in the Clinical Experience Observation Rubric (GoReact) and the Final 

Performance (Teacher Candidate) Evaluation Rubric. 

 

Observation Instrument – (formative assessment) 

The College of Education has two observation instruments. One is informal (Teacher Candidate 

Informal Observation Form) while the other is standard and based on Charlotte Danielson’s 

Framework for Teaching model.  The Clinical Experience Observation Rubric is accessed and 

used with GoReact.  Teacher candidates record themselves teaching a lesson using the GoReact 

application on a device such as a smartphone an or iPad and then upload the video to GoReact.  

University supervisors access the video in GoReact and conduct the observation from a remote 

location.   While viewing the video, university supervisors use the system’s features to leave 

comments using video markers to emphasize key competencies, written feedback and/or audio 

messages.  All comments are time-coded and synchronized to a specific moment in the video.  

 

The Clinical Experience Observation Rubric is used by the university supervisor to evaluate the 

teaching demonstration.   Mentor teachers, faculty, and university supervisors may use these 

evaluation tools to provide written actionable feedback for delivery of instruction.  Reviewing 

the written feedback together during a post-observation conference is the expected practice.  

 

Classroom Behavior Checklist (CBC): Assessment of Teacher Dispositions – (summative 

assessment) 

The Classroom Behavior Checklist (CBC): An Assessment of Teacher Dispositions is a rating 

scale for teacher candidate dispositions used by mentor teachers to provide judgment about how 

the teacher candidates’ behaviors reflect what they believe and value.  Near the end of the field 

experience, the mentor teacher will use the checklist to assess the teacher candidate’s disposition.  

The university supervisor will provide the mentor teacher with the checklist.  The mentor teacher 

will assess the teacher candidate and return the completed checklist to the university supervisor 

who will then enter the checklist results on Via.   

 

Clinical Experience Observation Rubric – (GoReact) 

The Clinical Experience Observation Rubric is an assessment tool that can be accessed directly 

through GoReact.  This observation instrument is designed to be completed electronically by the 

university supervisor while observing a live observation from a remote location or reviewing a 

video of an observation at a later time. University supervisors are encouraged to conduct in-

person observations if possible; however, it is recommended that the teaching demonstration is 

recorded and uploaded to GoReact for review during the post-observation conference. 
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Final Performance Evaluation Rubric – (summative assessment) 

The Final Performance Evaluation Rubric is based on Charlotte Danielson’s Framework for 

Teaching (FfT).  Teacher candidates are evaluated on their performance during their field 

experience with a formal teaching demonstration serving as the focal point of review.  Following 

the teacher candidate’s formal lesson, the mentor teacher, in collaboration with the university 

supervisor, will assess the teacher candidate’s performance.  The university supervisor will 

complete the Final Performance Evaluation Rubric on Via.  Comments should be included to 

support ranking of performance.  

 

The College of Education uses Via as a means of collecting data.  GoReact is used to view 

teaching demonstrations from remote locations and to document evidence of teacher candidates’ 

progress and professional growth over time.  

 

 
 
 
 
 
 
 
 
 

 

 

Procedure to Resolve Problems 

All parties must keep in mind that teacher candidates are beginning practitioners with unique 

strengths and insights into the teaching process. With this in mind, the College of Education will 

support the teacher candidate and serve as a resource; however, the teacher candidate holds 

certain responsibilities and must act accordingly. 

 

When an issue in the field arises, the teacher candidate has the following responsibilities:  

 Discuss any specific concerns with the mentor teacher early in the experience. 

 Be an active listener and communicator. 

 Recognize that learning is a process.   If intervention is necessary, work to overcome any 

weaknesses and follow the Intervention Plan in all areas.  

 

The mentor teacher has the following responsibilities: 

 Clearly communicate any concerns to the teacher candidate immediately. 

 Keep the university supervisor aware of any concerns. 

 Develop a Student Support Plan with the university supervisor and the teacher candidate 

as soon as major concerns are identified.  

 Provide specific feedback to the teacher candidate and the university supervisor. 

 Document any concerns, interventions and any progress made by teacher candidate. 

 

The university supervisor has the following responsibilities: 

 Communicate with the mentor teacher about any concerns. 

 Develop a Student Support Plan with the mentor teacher and the teacher candidate. 

VIA 

 Classroom Behavior Checklist (CBC): 

Assessment of Teacher Dispositions 

 Final Performance Evaluation Rubric 

(Danielson) 

 
 

Data analysis reports generated to satisfy requirements for 

CAEP and FLDOE 

 
 

GOREACT 

 Clinical Experience Observation Rubric 

 Students record themselves teaching 

 Supervisors view video(s) 

 Supervisors provide actionable feedback 

 Documents evidence of teacher candidates’ 

growth and progress over time 
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 Inform/Involve the clinical experience coordinator in the process. 

 Provide written documentation about any concerns, interventions and any progress made 

by the teacher candidate. 

 

The clinical experience coordinator has the following responsibilities: 

 Collaborate in the development of an intervention or Student Support Plan, as needed. 

 Observe teacher candidates when necessary. 

 Follow up with the mentor teacher and the university supervisor concerning the teacher 

candidate’s progress. 

 When necessary, remove/change the teacher candidate’s placement. 

 

 

Intervention & Support Plan Guidelines 

The purpose of the Intervention/Support Plan is to formalize support for a teacher candidate that 

is focused on areas that need improvement. Prior to developing a plan, the mentor teacher and 

the university supervisor should informally guide and support the efforts of the teacher 

candidate.  Working together as a team, the university supervisor, the mentor teacher, and, if 

necessary, the coordinator will develop a Student Support Plan.  The action-plan will include the 

following steps: 

 

1. The team, in a planned meeting, will share the plan with the teacher candidate. The plan 

will specify the Student Support Plan of action with a timeline for its completion and 

recommended support for the teacher candidate. 

2. The plan includes an overview of the current status of the teacher candidate’s progress, 

strengths, and specific concerns, plan of action, support needed, and date to reconvene 

the team to review the progress. 

3. A follow-up meeting will be held within two weeks to determine if necessary skills and 

professional attitudes are in place for the teacher candidate to remain in the placement.  

4. If improvement is noted, the teacher candidate may continue in the current placement, 

and continue to work on specific aspects of the support plan.  

5. If problems persist, then the teacher candidate may be removed from the current 

placement.  

 

College of Education Contact Information 
 

 
Diane Kratt, Ed.D 

Coordinator, Clinical Experiences & 

Partnerships 

 

239-590-7780 

dkratt@fgcu.edu 

 

 
Teri Byrne-Knell 

Coordinator, Field Experiences 

 

239-590-7757 

tbyrneknell@fgcu.edu 

 

 
Veronica DeLeon 

Administrative Specialist 

 

239-745-4529 

vdeleon@fgcu.edu 

 

 

 

Field Experience Website   

https://www.fgcu.edu/coe/field-experience-student-teaching/ 

mailto:dkratt@fgcu.edu
mailto:tbyrneknell@fgcu.edu
mailto:vdeleon@fgcu.edu
https://www.fgcu.edu/coe/field-experience-student-teaching/
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Appendix A:  FGCU Teacher Candidate Handbook-Acknowledgement Form 

 
 

 
 

 

 

I, _________________________________, sign this affidavit as proof of my having read the 

Block 1 Field Experience Handbook in its entirety, including appendices.  This handbook 

contains policies and procedures of the FGCU College of Education Block 1 Field Experience. 

By signing this document, I am attesting that I understand, accept, and will strictly abide by the 

policies and procedures as detailed in this handbook.    

 

I understand that I must submit a signed copy of this Handbook Acknowledgement form to the 

Office of Clinical Experiences & Partnerships prior to the start of the Block 1 Field Experience. 

 

FGCU Teacher Candidate’s Name:  _________________________________________ 

             (print full name) 

 

 

FGCU Teacher Candidate’s Signature: _______________________________________ 

                         (sign full name) 

 

 

Date:  __________________________ 
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Appendix B:  College of Education Lesson Plan Template 

 

 

FGCU-College of Education – Clinical Experiences 
Annotated Direct Instruction Lesson Plan Format 

 
Directions: Use the annotations below to complete each section of the lesson plan.  The annotations describe what is 
needed in each section.  Complete all sections in bold print.  Delete the blue text after completion. 

 

Teacher Candidate:      Lesson Date: 
 
Subject/Content/Grade:     Lesson Time (start/end): 
 
Florida Standard(s): 
Your classroom teacher will point you to the appropriate standard(s) and/or visit CPalms: 
https://www.cpalms.org/public/search/Standard 
   

Learning Objective/Outcome:  
A learning objective may contain four (4) parts:  the Audience; the Behaviors or skills to be learned and measured; 

the Condition under which the learner should demonstrate a particular skill; and the Degree of proficiency. 

Example: Given a map of the United States (Condition), students (Audience) will identify (Behavior) state capitals 
with 90% accuracy (Degree of proficiency).   
 

Formative Assessments: 
Using guided and independent practice, formative assessments inform the teacher of student progress toward 
mastery of the learning objective/outcome.  Examples: worksheet, response cards, quiz, exit cards, observation 
checklist, questioning, KWL chart, product, Kagan strategies, etc... 
 

Summative Assessment:   
Every lesson taught is part of a larger unit or chapter, which will include a summative assessment. This would be the 
last assessment in the series of lessons or at the end of a course/school year. Examples include a chapter/unit test, 
spelling test, large project, high-stakes testing, etc…Ask your classroom teacher what the summative assessment will 
be for this lesson [and when it will be given]. 

 

Materials: 
List any materials that students will have in their hands to advance learning.  List demonstration items you will have, 
demonstrate, or have students view. 

 

Technology Integration: 
Indicate what technologies will be employed and for what purpose.  

 
Instructional Strategies to Support Diverse Learners:    
Cite the instructional strategies, as needed, by placing the abbreviation of the strategy used, in parentheses, after 
each example in your lesson presentation/script. 
 

ACC:  IEP/504 Plan accommodations 
  Preferential seating; directions read aloud; complete fewer problems. 
ELL:   Language support 

Speak slowly and increase wait-time to allow time to process response; use of vocabulary cards 
with math symbols and words. 

https://www.cpalms.org/public/search/Standard
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LP:     Learning preferences   
  Use of printed workbook; digital workbook on smartboard. 
DI:    Differentiation (content, process, product) 
  Content: Use printed workbook and digital workbook; use of vocabulary cards. 
  Process: Use of math manipulatives when counting; small group to support   
                        independent practice. 
  Product: Group A - complete problems 1-10; Group B - complete 4 challenge problems.  
CR:    Cultural Responsiveness 
  Use KWL to activate prior knowledge; use of contextually relevant examples to  

further interest and understanding   
UDL:  Universal Design for Learning 
  Provide choice when accessing content; Use of math manipulatives for      
                        Counting. 

 
Lesson Presentation:   
Your lesson design must include the six (6) components listed below.  
Script all components of the direct instruction including questions, directions, and transitions.  
 

I. Introduction 
Focus student attention  
Pique their interest with a “hook” and activate prior knowledge  
State the objective 
State behavioral expectations 

 
II. Instruction 

Teach skills, concepts, content, vocabulary, etc. to master learning objective/outcome 
Include instructional strategies to support diverse learners 

 
III. Modeling  

Demonstrate the process of the expected learning  
Use materials presented to show examples of what the end product will look like  
“I do” 

 
IV. Guided Practice  

Check for understanding by having each student demonstrate grasp of new 
information by working through an activity or exercise under the teacher’s direct 
supervision 
“We do” 

 
V. Independent Practice  

Allow students to demonstrate learning independently offering assistance when 
necessary 
“You do” 

 
VI. Closure  

Summarize and reinforce the learning objective/outcome 
Help students make sense of their learning    
Give clear directions/expectations for transitioning to the next scheduled activity 
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FGCU-College of Education – Clinical Experiences 
Annotated Direct Instruction Lesson Plan Format 

 

 
Reflections 
To be completed after the lesson. 
 

1. General Reflection – Overall, how do you feel the lesson went and why? 
 
 

2. Behavior Management – Describe the student behaviors and your reactions during the 
lesson.  What would you do differently if you taught the lesson again? 
 

 
3. Student Engagement – Describe student engagement throughout the lesson.  What did 

you observe that tells you that they were focused on the lesson, what behaviors indicate 
student engagement, what part of the plan were they most/least engaged and why? 
 

 
4. Student Learning – Based upon the formative assessments, describe the student learning 

that took place and what skills and/or concepts require additional review.  Cite evidence 
to back up your descriptions.   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

OCEP-051221 
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Appendix C:  Informal Observation Form  
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Appendix D:  Clinical Experience Observation Rubric (GoReact) 
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24 
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Appendix E:  Disposition Evaluation: Classroom Behavior Checklist (CBC) 

 

Classroom Behavior Checklist (CBC):   

An Assessment of Teacher Dispositions 

 

Instructions to Cooperating Teachers and University Supervisors  

 

CBC is rating scale for candidate dispositions, providing your judgment about how pre-service 

teachers’ behaviors reflect what they believe and value.  Items are written based on the 

national InTASC (Interstate Teacher Assessment and Support Consortium of the Council of Chief 

State School Officers) and aligned with the Danielson Framework (in parentheses).   

Please use the rating scale on the checklist, as explained in greater detail here.  It is derived from 

the Bloom and Krathwohl AFFECTIVE Taxonomy, which extended Bloom’s original cognitive 

taxonomy.  Cognitive reflects what students should know and BE ABLE TO DO; affective 

reflects what they BELIEVE IN AND SHOW COMMITMENT TOWARD DOING.  They are 

peas in a pod.  If you do not believe something is important, likely, you will minimize your efforts 

at doing it.  The more you believe, the more you do; hence, the frequent use of the word “daily” in 

these items.  The skill becomes a “habit of mind” and a consistent action. 

Please bear the following in mind as you determine your ratings: 

1. ORGANIZING AND CHARACTERIZING IS AN UNEXPECTED PRE-SERVICE 

RATING:  No one does everything all of the time, but some people believe strongly 

enough in some things to do them all or most of the time.  They make time to do it; they 

plan around it; they are masters at it.  CHARACTERIZING can reach the level of 

obsession, leaving limited time for other important actions.  Likely few pre-service 

teachers reach the organizing or characterizing level.  Master teachers (like you) do, 

when you set time aside each day to plan for the behavior.   

 

2. VALUING: Pre-service teachers should VALUE the skills of teaching and perform 

them well and often by the time they reach Blocks 3 and 4. We expect it on many 

items, but not all of them. 

 

3. RESPONDING/RECEIVING:  In their first year of training (Blocks 1-2), we hope 

students will be learning to value the skills of teaching and trying them out.  Some may 

stay at this level through final internship.  As beginners, they can’t do it all yet! 

 

4. UNAWARE:  At entry to the COE, students may not know what is important and should 

be valued.  Or, worse, they may also demonstrate the OPPOSITE (NEGATIVE) 

behavior.  We need to know this and to address it at any time it occurs.  That is our 

ethical obligation to teachers’ future students.  Please help them and us if you see a 

problem. 

 

5. NOT OBSERVED:  You won’t see everything.  Don’t rate it if you didn’t see it.  

Saying you saw it when you did not is not ok. 
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Candidate:  ___________ Scorer Name:  ______________________   Date:  _____________ 

Check your rating (Explanation, instructions and complete rubric attached): 

 Characterizing (C):  driving force or lens for ALL work; possibly obsessive (unexpected for pre-service; a 

master teacher)  

 Organizing/Valuing (O/V): strong belief; accomplished all/most of the time.  (expected for pre-service 

teacher in Blocks 4/5) 

 Receiving/ Responding (R/R):  beginning commitment; understood and attempted occasionally (expected in 

Blocks 1/2)  

 Unaware (U):  problematic (demonstrates opposite behavior; remediation needed)  

 Not Observed (NO):  USE THIS RATING IF YOU DID NOT OBSERVE THE BEHAVIOR.  Not 

everything will be observed.   

 

Note:  Numbers/letters after each statement reflect Danielson and InTASC alignments. 

# Organizing/Valuing C O/

V 

R/

R 

U N

O 

1 ENCOURAGES students based on a clear vision and focus on celebrating and developing every 

child’s SUCCESS.  (Danielson 1b, 2a-b, 3a/c) (InTASC 1) 

     

2 Implements specific opportunities to BUILD every child’s SELF-CONFIDENCE.  (Danielson 1b, 2a, 

3a/c; InTASC 2) 

     

3 Provides activities to maximize OPPORTUNITIES AND ATTENTION TO ALL STUDENTS.  

(Danielson 1b, 2a, 3a/c; InTASC 3) 

     

4 Builds opportunities into virtually every lesson to SHOWCASE STRENGTHS AND TALENTS of 

students from VARYING CULTURAL BACKGROUNDS. (Danielson 1b, 2a/b; InTASC 2) 

     

5 Implements regular activities that PROMOTE COOPERATION AND RESPECT in and out of the 

classroom. (Danielson 2a, 3c; InTASC 3) 

     

6 Provides frequent opportunities for STUDENT INVOLVEMENT IN DESIGNING AND 

MANAGING THE CLASSROOM, while monitoring goals in an evolving environment. (Danielson 

2a/e, 3c; InTASC 3) 

     

7 Implements systematically and routinely INTERDISCIPLINARY CONTENT AND CURRENT 

EVENTS (Danielson 1a/e; InTASC 4-5) 

     

8 Expresses enthusiasm for DIFFERENT DISCPLINES AND DIVERSE VIEW POINTS in each 

lesson. (Danielson 1a/e, 3a-c; InTASC 4-5) 

     

9 Consistently seeks to UPDATE KNOWLEDGE of the content area(s) taught. (Danielson 4e/f; 

InTASC 4) 

     

10 Routinely ENCOURAGES EXPLORATION AND DISCOVERY in the content areas taught. (; 

Danielson 1a;3b; InTASC 5) 

     

11 Plans systematically CONNECTIONS TO GLOBAL ISSUES routinely. (Danielson 1a; InTASC 5)      

12 Encourages CRITICAL/CREATIVE THINKING THROUGH DISCUSSIONS and Q&A, 

maintaining a high level of enthusiasm in the room. (Danielson 3a-c; InTASC 5) 

     



28 
 

13 Builds FORMATIVE AND SELF ASSESSMENTS, formal and informal, into all lessons. (Danielson 

1f, 3d; InTASC 6) 

     

14 Consistently builds all units with fully ALIGNED CURRICULUM, INSTRUCTION, AND 

ASSESSMENT, resolving mismatches in materials provided by the district or publisher. (Danielson 

1d/e/f; InTASC 7) 

     

15 Incorporates materials and formats that are sensitive to different needs, MAKING 

ACCOMODATIONS AND AVOIDING BIAS systematically. (Danielson 1b/f; 3d; InTASC 7) 

     

16 Routinely promotes mastery through well-constructed and planned LEARNING CENTERS AND 

MASTERY INCENTIVES. (Danielson 1a/e, 3c; InTASC 8) 

     

17 Is deeply committed to planning and contributes regularly to FACULTY DISCUSSIONS about 

curriculum planning.  (Danielson 1e, 4d-f; InTASC 7) 

     

18 Sets aside time during each day to build or modify LONG AND SHORT TERM PLANS.  (1c/e; 4a; 

InTASC 7) 

     

19 SEEKS FEEDBACK REGULARLY on teaching from supervisors, students, and parents. (Danielson 

4a,e,f; InTASC 9) 

     

20 REFLECTS on successes and failures AND ADJUSTS whenever needed.  (Danielson 4a,e,f; InTASC 

9) 

     

21 Voluntarily seeks out PROFESSIONAL DEVELOPMENT OPPORTUNITIES that are not required 

on a regular basis.  (Danielson 4a,e,f; InTASC 9) 

     

22 RESPECTS PRIVACY AND ADVOCATES regularly for the well-being of all children. (Danielson 

4f; InTASC 9) 

     

23 WORKS RESPECTFULLY WITH FAMILIES at all opportune times. (Danielson 4c,f; InTASC 10)      

24 EMBRACES continuous improvement frequently and consistently. (Danielson 4d-f; InTASC 10)      

25 TAKES PERSONAL RESPONSIBILITY for student’s successes or failures. (Danielson 2b)      

26 REFLECTS ON TEACHING and seeks ways to self-improve. (Danielson 4a/e; InTASC 10)      

27 MEETS SCHOOL AND UNIVERSITY EXPECTATIONS regarding timeliness, attendance, 

recordkeeping, and fulfillment of other professional responsibilities. (Danielson 4f; InTASC 10) 

     

28 Acts with HONESTY AND INTEGRITY. (Danielson 4b,f; InTASC 10)      

29 ACTS RESPECTFULLY to all children, parents, colleagues, supervisors, and others. (Danielson 2a, 

4f; InTASC 10) 

     

Dispositions Assessments Aligned with Teacher Standards (DAATS) Battery © 2017 Judy R. Wilkerson and W. Steve Lang 
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Appendix F:  Final Performance Teacher Candidate Evaluation Rubric 

 

Clinical Experience Teacher Candidate Evaluation (Block 2) 

The Danielson Framework for Teaching, as designed for the evaluation of practicing teachers, provides 

Proficiency Level Descriptors (PLDs) or ratings for key elements in the Framework for Teaching’s four 

domains. The FGCU-College of Education’s adaptation for teacher candidates differentiates expectations 

at three decision levels and is appropriate for College of Education’s expectations.  

 

Proficiency Level Descriptors 

Rating decisions on the Framework for Teaching levels should be reached based on the following criteria: 

 Effective (E):  The teacher candidate is at the emerging stage of development and is making very 

good progress toward becoming a teacher.  The teacher candidate demonstrates a strong 

understanding of the elements in the domains and requires only occasional guidance.  The teacher 

candidate has developed the skill set necessary to advance to Block 4.   

 

 Developing (D): The teacher candidate is at the emerging stage of development and is making 

satisfactory progress toward becoming a teacher.   The teacher candidate demonstrates a basic 

understanding of the elements in the domains and requires a moderate level of guidance.  The 

teacher candidate demonstrates sufficient skills to advance to Block 4.  

 

 Unsatisfactory (U): The teacher candidate is at the emerging stage of development but is not 

making adequate progress toward acquiring the knowledge and skills needed to practice.  The 

teacher candidate demonstrates little to no understanding of the elements in the domain(s) and will 

require continued guidance and support from the mentor teacher and/or the university supervisor.  

The high level of support required is more than would be expected for a candidate at this point in 

the program. 

 

 Not Applicable (N/A): There is insufficient data to make a judgment.  The behaviors may not be 

appropriate, or the behaviors will be observed at another time.  

 

Criteria for Block 2 Field Experience 

This instrument has been adapted to evaluate the performance of teacher candidates in the Block 2 field 

experience module.  The College of Education has adapted this evaluation instrument  

to reflect an emerging level of performance.  University supervisors will use this instrument as a 

summative assessment at the conclusion of the eight-week field experience.  

 

A teacher candidate’s performance will be measured as Effective, Developing, Unsatisfactory, or Not 

Applicable.  If a teacher candidate has limited experience within a domain but is expected to achieve 

success with additional experience and a moderate level of guidance, then the performance would be rated 

as Developing.  An Unsatisfactory rating may initiate a support plan for the Block 4 field experience and 

may be implemented at the discretion of the university supervisor and field experience coordinator.   

 

University supervisors must enter comments in each Comments section to provide evidence to support the 

rating.  This type of qualitative information is extremely helpful as we gauge the progress of our teacher 

candidates over time.  
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Teacher Candidate Final Performance Evaluation Rubric – Block 2 

FGCU College of 
Education 

Performance Rating 

Effective  Developing Unsatisfactory  Not Applicable 

Domain 1:  Planning and Preparation 

1a.  
Demonstrating 
Knowledge of 
Content and 
Pedagogy 

The teacher candidate’s lesson plan 
reflects knowledge of state or program 
standards, content, and the instructional 
practices specific to that discipline. 
 
The teacher candidate’s lesson plan 
includes basic evidence of lesson design 
including objectives and use of 
assessment. 
 
The teacher candidates lesson plan 
shows some evidence of extension 
activities, methods, and higher-level 
thinking skills. 

The teacher candidate’s lesson plan 
reflects some beginning knowledge of 
the state or program standards, 
content, and the instructional practices 
specific to that discipline. 
 
The teacher candidate’s lesson plan  
Lacks some basic elements.  The lesson 
plan is rudimentary.    
 
The lesson plan shows some evidence 
of higher-level thinking skills. 

The teacher candidate’s lesson plan 
displays no knowledge of the state or 
program standards, content, or the 
instructional practices specific to that 
discipline. 
 
The teacher candidate’s lesson plan lacks 
evidence of lesson design and use of 
assessment relative to the state or 
program standards or content. 
 
Lesson Plan was not submitted. 

Insufficient data to make a 
judgement. The behaviors may 
not be appropriate, or the 
behaviors will be observed at 
another time. 

Comments:  

1c.  
Setting Instructional 
Outcomes 

Instructional outcomes are stated as 
goals reflecting high-level learning and 
state standards, are suitable for most 
students in the class, represent different 
types of learning, and can be assessed.   
 
Outcomes reflect opportunities for 
extension and interdisciplinary 
application.  
 
The teacher candidate is aware of and 
strives toward establishing measurable 
student achievement goals for the class 
that are aligned to content standards 
and are differentiated based on the 
needs of the class. 
 

Instructional outcomes are of 
moderate rigor and are suitable for 
some students, but not all students.  
The lesson consists of a combination of 
activities and goals, some of which 
permit viable methods of assessment.  
 
Outcomes reflect an activity, and there 
is some evidence of, or an attempt at, 
coordination or integration. 
 
The teacher candidate is aware of 
measurable student achievement goals 
for the class. 
 

The teacher candidate develops general 
student achievement goals for the class 
or does not develop goals at all.  
 
 
 

Insufficient data to make a 
judgement. The behaviors may 
not be appropriate, or the 
behaviors will be observed at 
another time. 

Comments:  
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FGCU College of 
Education 

Performance Rating 

Effective  Developing Unsatisfactory  Not Applicable 
 

 

Domain 1:  Planning and Preparation 

1e.  
Designing Coherent 
Instruction that 
Demonstrates 
Knowledge of 
Students 
 
 
 
 
 
 
 
 
 
 
 
 
 

The teacher candidate's lesson plan for 
learning experiences demonstrates 
knowledge of content, students, and 
resources to design a lesson that is 
aligned to instructional outcomes. 
 
Lesson plan has a clear structure and 
reflects effective knowledge of grade 
level, school, or district strategies and 
resources found in the instructional 
standards. 
 
Lesson plan is differentiated and suitable 
for groups of students, and is likely to 
engage students in meaningful learning.   
 
The teacher candidate clearly 
demonstrates the importance of 
understanding students’ backgrounds, 
cultures, skills, language proficiency, 
interests, and special needs, and attains 
this knowledge for the class as a whole.  
 
 
 
 

The teacher candidate's lesson plan for 
learning experiences demonstrates 
some alignment with instructional 
outcomes. 
 
Lesson plan has a recognizable 
structure and reflects moderate 
knowledge of grade level, school, or 
district strategies and resources found 
in the instructional standards. 
 
Lesson plan shows some attempt to 
differentiate instruction. 
 
The teacher candidate demonstrates 
some knowledge of the importance of 
understanding students’ backgrounds, 
cultures, skills, language proficiency, 
interests, and special needs. 
 
 

The teacher candidate's lesson plan for 
learning experiences is poorly aligned 
with instructional outcomes and does 
not represent a coherent structure. 
 
Lesson plan is not differentiated. 
 
The teacher candidate demonstrates 
minimal knowledge of students’ 
backgrounds, cultures, skills, language 
proficiency, interests, and special needs, 
and does not seek such understanding. 
 
 
 
 
 
 
 
 
 
 

Insufficient data to make a 
judgement. The behaviors may 
not be appropriate, or the 
behaviors will be observed at 
another time. 

Comments:  

 
 
 
 
 
 
 
 
 
 
 

Domain 2:  The Classroom Environment 

2a.  
Environment of 
Respect 
 
 

Most classroom interactions are 
respectful and reflect genuine warmth, 
caring, and sensitivity to the cultural and 
developmental differences among 
groups of students. 
 
 

Classroom interactions are generally 
appropriate and free from conflict but 
may be characterized by occasional 
displays of a lack of responsiveness to 
cultural or developmental differences. 

Classroom interactions are often 
negative, inappropriate, or insensitive to 
students' cultural backgrounds or 
developmental differences, and are 
characterized by sarcasm, put-downs, or 
conflict.  

 
 

Insufficient data to make a 
judgement. The behaviors may 
not be appropriate, or the 
behaviors will be observed at 
another time. 

Comments: 
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FGCU College of 
Education 

Performance Rating 

Effective  Developing Unsatisfactory  Not Applicable 
 

Domain 2:  The Classroom Environment 

2b.  
Culture for Learning 
 
 
 
 

 

The teacher candidate facilitates a 
positive classroom culture for learning, 
characterized by high expectations for 
most students, the belief that students 
can succeed if they work hard, and 
appropriate commitment to the subject 
matter. Most students demonstrate 
pride in their work. 

The teacher candidate facilitates a 
moderately positive culture for 
learning.   Commitment to the subject 
matter is developing, and there are 
rudimentary expectations for student 
achievement.  Some students show 
pride in their work.  
 

The teacher candidate does not 
contribute to a positive culture for 
learning.  Teacher candidate’s 
commitment to the subject matter and 
expectations for student achievement 
are low.  Student pride in work is not 
evident. 

Insufficient data to make a 
judgement. The behaviors may 
not be appropriate, or the 
behaviors will be observed at 
another time. 

Comments: 
 
 

 

2c.  
Classroom 
Procedures 
 
 
 
 
 

Little instructional time is lost due to 
efficient classroom routines and 
procedures for transitions, handling of 
supplies, and performance of non-
instructional duties, which occur 
smoothly. 

Some instructional time is lost due to 
inefficient classroom routines and 
procedures for transitions, handling of 
supplies, and performance of non-
instructional duties, which are only 
rudimentary. 

Considerable instructional time is lost 
due to inefficient classroom routines and 
procedures for transitions, handling of 
supplies, and performance of non-
instructional duties.   
 

Insufficient data to make a 
judgement. The behaviors may 
not be appropriate, or the 
behaviors will be observed at 
another time. 

Comments: 
 
 
 

 

2d.  
Use of Effective 
Management 
Strategies 
 
 

The teacher candidate inconsistently 
uses established management strategies 
to stop, monitor, and redirect student 
behavior. The teacher candidate’s 
response to student misbehavior is 
appropriate and respectful to students.  
 
The teacher candidate addresses most 
off-task, inappropriate, or challenging 
behavior efficiently, thereby creating 
little negative impact on the learning of 
students in the class. The teacher 
candidate uses positive reinforcement to 
encourage on-task behaviors.    

The teacher candidate makes some 
effort to use established classroom 
management strategies to stop, 
monitor, and redirect student 
behavior, but these efforts are not 
always successful.   
 
The teacher candidate addresses some 
off task, inappropriate, or challenging 
behavior efficiently, but does not do so 
consistently.   The teacher candidate 
generally reinforces positive behavior.   
 

The teacher candidate makes no effort 
to use established classroom 
management strategies to stop, monitor, 
and redirect student behavior. There is 
minimal monitoring of student behavior 
by the teacher candidate. 
 
The teacher candidate does not address 
off-task, inappropriate, or challenging 
behavior efficiently, thereby creating 
significant negative impact on the 
learning of students in the class.  The 
teacher candidate does not reinforce 
positive behavior.                   
     

Insufficient data to make a 
judgement. The behaviors may 
not be appropriate, or the 
behaviors will be observed at 
another time. 

 
 

Comments: 
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FGCU College of 
Education 

Performance Rating 

Effective  Developing Unsatisfactory  Not Applicable 
 

Domain 2:  The Classroom Environment 

2e.  
Physical Space 
 
 
 
 
 

The teacher candidate facilitates a safe 
and appropriate classroom space for 
most students.   
 
 
 
 

The teacher candidate facilitates a safe 
and appropriate classroom space for 
some students. Teacher candidate may 
attempt to modify the arrangement of 
furniture to suit learning activities, with 
limited success. 
 
 
 
 
 
 

The teacher candidate facilitates a 
physical environment that is unsafe or 
unorganized.  Students do not have 
access to learning. There is poor 
alignment between the physical 
arrangement of furniture and the lesson 
materials and activities.  
 

Insufficient data to make a 
judgement. The behaviors may 
not be appropriate, or the 
behaviors will be observed at 
another time. 

Comments: 
 
 
 
 
 
 
 
 
 
 

Domain 3:  Instruction 

3a.  
Communicating with 
Students 
 
 
 
 

 

The teacher candidate has a positive 
presence in the classroom most of the 
time. 
 
The teacher candidate effectively 
develops students’ understanding of the 
objective by communicating what 
students will know or be able to do by 
the end of the lesson, connecting the 
objective to prior knowledge, and 
explaining the importance of the 
objective. 
 
 
 
 
 
 

The teacher candidate has a positive 
presence in the classroom some of the 
time. 
 
The teacher candidate develops 
students’ understanding of the 
objective by communicating what 
students will know or be able to do by 
the end of the lesson.   
 

The teacher candidate has an 
inadequate presence in the classroom.  
 
The teacher candidate ineffectively 
develops students’ understanding of the 
objective by not communicating it. The 
teacher candidate does not have a clear 
objective, or the lesson does not connect 
to the objective 
 

Insufficient data to make a 
judgement. The behaviors may 
not be appropriate, or the 
behaviors will be observed at 
another time. 

Comments: 
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FGCU College of 
Education 

Performance Rating 

Effective  Developing Unsatisfactory  Not Applicable 

Domain 3:  Instruction 

3b.  
Using Questioning 
and Discussion 
Techniques 
 
 
 
 
 

 

The teacher candidate checks for 
understanding but misses one or two 
key moments.  
 
Checks consistently provide an accurate 
pulse of the class's understanding, such 
that the teacher candidate recognizes 
the need to adjust subsequent 
instruction, if necessary. 
 
The teacher candidate asks many 
questions that elicit a thoughtful 
response and consistently allows 
sufficient time for students to answer, 
engages most students in the discussion, 
steps aside when appropriate, and 
consistently responds to students' 
correct answers by probing for higher 
level understanding in an effective 
manner. 
 
The teacher candidate uses guided 
discussion techniques with success. 
 
 
 
 
 

The teacher candidate attempts to 
check for understanding of content but 
misses several key moments. 
 
Checks for understanding provide an 
accurate pulse of the class's 
understanding, such that the teacher 
candidate can adjust instruction if 
necessary.   
 
The teacher candidate asks few 
questions that elicit a thoughtful 
response, attempts to engage all 
students in the discussion with uneven 
results.  The teacher candidate 
sometimes responds to students' 
answers by probing for higher level 
understanding in an effective manner.  
 
The teacher candidate is developing 
the ability to use guided-discussion 
techniques with limited success. 

The teacher candidate does not check or 
rarely checks for understanding of 
content during the lesson. 
 
Checks for understanding do not provide 
an accurate pulse of the class's 
understanding.  
 
The teacher candidate asks questions 
that are low-level or inappropriate, elicit 
minimal or no student participation and 
recitation rather than discussion, and 
does not respond to students' answers 
by probing for higher-level 
understanding in an effective manner. 
 
The teacher candidate does not use 
guided discussion techniques. 
 
 
 
 

Insufficient data to make a 
judgement. The behaviors may 
not be appropriate, or the 
behaviors will be observed at 
another time. 

Comments:   
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FGCU College of 
Education 

Performance Rating 

Effective  Developing Unsatisfactory  Not Applicable 

Domain 3:  Instruction 

3c.  
Engaging Students 
in Learning 
 
 
 
 
 

Activities and assignments, materials, 
and groupings of students are 
appropriate for the instructional 
outcomes and are sensitive to the 
students' culture and level of 
understanding, resulting in intellectual 
engagement with most students 
engaged in a high level of rigor. 
 
The lesson has a coherent structure, is 
appropriately paced, and has consistent 
academic focus.  
 
The teacher candidate uses appropriate 
technology in the teaching and learning 
processes.   
 
The teacher candidate demonstrates 
sufficient knowledge of subject matter.  

Activities and assignments, materials, 
and groupings of students are 
somewhat appropriate for the 
instructional outcomes and are 
sensitive to the students' culture or 
level of understanding, resulting in 
intellectual engagement.  
 
The lesson has recognizable structure.  
The teacher candidate is developing 
the ability to properly structure a well-
paced, well-planned lesson with an 
academic focus.   
 
The teacher candidate attempts to use 
technology in the teaching and learning 
processes.   
 
The teacher candidate demonstrates 
some knowledge of subject matter. 
 

Activities and assignments, materials, 
and groupings of students are not 
appropriate for the instructional 
outcomes and are not sensitive to the 
students' culture or level of 
understanding, resulting in minimal 
intellectual engagement.   
 
The lesson has no structure, is poorly 
paced, and has no academic focus.  
 
The teacher candidate does not use 
technology in the teaching and learning 
processes.  
 
The teacher candidate’s knowledge of 
subject matter is poor. 
 
 

Insufficient data to make a 
judgement. The behaviors may 
not be appropriate, or the 
behaviors will be observed at 
another time. 

Comments: 
 

 
3d.  
Using Assessment  
in Instruction 
 
 
 
 

Formative assessment is used during 
instruction, through self-assessment by 
students and monitoring of progress of 
learning by the teacher candidate 
and/or students. The teacher 
candidate’s feedback to students is of 
high quality.  
 
Students are mostly aware of the 
assessment criteria used to evaluate 
their work.            
 
                                                                                                                                                                                                                                                                                                          

Formative assessment is used in 
instruction, through some monitoring 
of progress of learning by teacher 
candidate and/or students.  The 
teacher candidate’s feedback to 
students is rudimentary. 
 
Students are aware of only some of the 
assessment criteria used to evaluate 
their work.                                                                                                                                                                                                                                                                                                                                                                                                                           

Formative assessment is not used in 
instruction, either through monitoring of 
progress by the teacher candidate or 
students, or through feedback to 
students.  
 
Students are unaware of the assessment 
criteria used to evaluate their work.                                   
 
                                                                                                                                                                                                                                                                 

Insufficient data to make a 
judgement. The behaviors may 
not be appropriate, or the 
behaviors will be observed at 
another time. 

Comments: 
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FGCU College of 
Education 

Performance Rating 

Effective  Developing Unsatisfactory  Not Applicable 

Domain 4:  Professional Responsibilities 

4a.  
Showing 
Professionalism 

 
 
 
 
 
 

The teacher candidate consistently 
adheres to and models standards for 
professional conduct and overall 
performance requirements, including 
attendance and punctuality. 
 
The teacher candidate complies fully 
and voluntarily with college, school, and 
district regulations and timelines. 
Performs with minimum supervision. 
 
The teacher candidate models the 
values of respect, responsibility, 
honesty, and integrity, and performs 
with minimum supervision.  The teacher 
candidate responds appropriately to and 
acts upon feedback given by the mentor 
teacher and the university supervisor. 
 

The teacher candidate inconsistently 
adheres to standards for professional 
conduct and overall performance 
requirements, including attendance 
and punctuality, with some support 
supervision. 
 
The teacher candidate attempts to 
comply with college, school, and 
district regulations and timelines. 
 
The teacher candidate strives to 
develop behaviors that model the 
values of respect, responsibility, 
honesty and integrity.  The teacher 
candidate responds appropriately to 
feedback given by the mentor teacher 
and the university supervisor.  

The teacher candidate does not adhere 
to standards for professional conduct 
and overall performance requirements, 
including attendance and punctuality. 
 
The teacher candidate fails to comply 
with college, school, and district 
regulations and timelines.   
 
The teacher candidate has difficulty 
demonstrating respect, responsibility, 
honesty and integrity.  The teacher 
candidate requires frequent support 
supervision, and resists feedback from 
the university supervisor and mentor 
teacher. 
 
 
 
 

Insufficient data to make a 
judgement. The behaviors may 
not be appropriate, or the 
behaviors will be observed at 
another time. 

Comments:   

 

4f.   
Reflecting on 
Teaching 

 
 
 
 

The teacher candidate engages in 
targeted professional growth 
opportunities and reflective practices. 
 
The teacher candidate accurately 
assesses the effectiveness of the 
instructional activities and identifies 
specific ways in which a lesson might be 
improved. 
 
 
 
 
 
 

 

The teacher candidate engages in 
targeted professional growth 
opportunities and reflective practices. 
 
The teacher candidate has a general 
sense of whether or not instructional 
practices were effective.  

 

The teacher candidate does not engage 
in targeted professional growth 
opportunities and reflective practices. 
 
The teacher candidate makes no 
suggestions for lesson improvement.  

Insufficient data to make a 
judgement. The behaviors may 
not be appropriate, or the 
behaviors will be observed at 
another time. 

Comments:  
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Appendix G:  Block 2 Field Experience Learning Tasks  
 

Block 2: Learning About Teaching 

 

Welcome to your Block 2 Field Experience.  You should feel especially proud of the 

accomplishments made during your Block 1 Field Experience.  However, there is much more to 

learn.  Your focus in Block 1 was Learning About Learning. The focus of your classroom 

observations and work was on the Learner and the Learning Process.  In Block 1 Field 

Experience or in your Block 1 coursework, you studied the learning climate, the culture of a 

school, and classroom management techniques. Hopefully you discovered that learning is an 

active process supported by many people, strategies, and factors both in and out of the teacher’s 

control.  During your Block 2 Field Experience, your focus will shift to Learning About 

Teaching.  

Principal teaching tasks for Block 2 Field Experience: 

  

1. To facilitate the “Opening Procedures” and/or  “Small Group Instruction” beginning as 

soon as Week 2 

2. To plan and teach one formal lesson under the guidance of your mentor teacher and your 

university supervisor.   

“Opening procedures” may include leading activities such as “morning calendar” where the 

teacher candidate might review the day, the date, the weather, or special upcoming event. In 

middle school or high school classrooms, it might be a review of current events or leading off a 

journaling activity.  “Lesson introductions” might mean that the teacher candidate leads the class  

by announcing the topic of the lesson that the mentor teacher will be teaching and the steps that 

the student must take to be prepared for the lesson.   

These are excellent opportunities for teacher candidates to gain practical skills by establishing a 

teaching presence. By doing so, the students will begin to see the teacher candidate as a second 

teacher in the room rather than a college student who reports to the classroom every Wednesday. 

These activities are excellent preludes that will prepare teacher candidates for success when they 

teacher a formal lesson.       

Beginning as early as Week 3, teacher candidates collaborate with mentor teachers and 

university supervisors to prepare a lesson plan for the formal teaching demonstration that will be 

taught anytime between Weeks 3 and Week 7.  Using the College of Education Direct 

Instruction Lesson Plan template, teacher candidates will design the lesson plan and submit the 

lesson plan to the mentor teacher and the university supervisor for review prior to teaching the 

lesson.  

The teacher candidate’s teaching demonstration will be recorded using a phone or smart device 

and then uploaded to GoReact.  The lesson will be observed by the mentor teacher and the 

university supervisor (either in-person or remotely via GoReact).  Following the teaching 
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demonstration, teacher candidates will participate in a post-observation conference to reflect 

upon the lesson and receive actionable feedback from the university supervisor.  

Block 2 Course Information: 
The College of Education has collaborated with the School District of Lee County (SDLC) and 

Collier County Public Schools (CCPS) to offer an eight-week field experience.  Teacher 

candidates will participate in an in-person field experience for eight consecutive Wednesdays.  

Virtual field placements will not be available.  The "opting-out-of-field-experience" option that 

was made available during the COVID-19 pandemic will no longer be offered.    
 

*NOTE:  Teacher candidates who are not able to participate in an in-person field experience and 

are requesting a change or an adjustment to the field experience due to COVID-19-related 

circumstances must contact the Office of Adaptive Services to request a reasonable 

accommodation. https://www.fgcu.edu/adaptive/ 

 

In addition to the principal learning tasks outlined in this handbook, nearly every Block 2 course 

will have some form of field experience assignments that require teacher candidates to teach 

lessons to individuals or small groups of students.  The field experience classroom functions as a 

lab in which to complete teaching requirements assigned in courses such as RED 4310,  

TSL 4520, MAE 4310, and SCE 4310.   

 

All of these teaching assignments will be completed in the classroom in which the teacher 

candidate has been placed; therefore, it is extremely important that the teacher candidate 

communicate with the mentor teacher about these course assignments as soon as possible.   

 

Some of your course instructors might require you to visit other classrooms or schools on days 

other than Wednesdays; these experiences are important to your professional development and 

will be scheduled by your individual course instructors. 

 

FGCU students who are minoring in Education and whose schedules can accommodate a full day 

in the field on Wednesdays, will be able to participate in a traditional eight-week field experience 

in a public district school placed by the Clinical Experiences (CEP) team.  Students who are 

minoring in education but have no availability in their schedules to complete a full day in the 

field will use the *College of Education Partner Schools List.  This is a list of private and non-

public schools that have entered into a partnership with the College of Education.  This option 

gives Education minors the flexibility to contact the schools on the list and schedule their own 

observations/visits in order to complete coursework.  These students deal directly with the 

school(s) on the list to make their own arrangements based on their schedules.      

 

(*This option is typically reserved for Education minors who are taking classes in their major 

programs of study on Wednesdays.)    

 

Block 2 Learning Tasks 

The Block 2 field experience requires the teacher candidate to observe everything.  From 

observing the actions and interactions of the mentor teachers with students and colleagues, 

teacher candidates will gain a sense of what is valued and how professionals respond to events.  

https://www.fgcu.edu/adaptive/
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During the Block 2 field experience, teacher candidates will observe for lesson clarity, lesson 

variety, student engagement, and student success.  

Teacher candidates must read and reflect on the Four Goals for Observation before beginning 

the Block 2 field experience.   

Goal 1: To Achieve Empathy 

 Effective teachers exhibit empathy. They demonstrated a willingness to see events from 

different points of view.  

 An empathetic approach will help you understand teacher behaviors from the teacher’s 

point of view. 

 Empathy will help you remain a non-judgmental observer.  

Teacher candidates will not be familiar yet with all that goes into leading an effective classroom. 

It is important to remain open-minded and ready to learn new information.  A good question to 

keep in mind while observing the mentor teacher is this: Is what I am seeing working within the 

context of this classroom? Why or Why Not? 

Goal 2: To Establish Relationships 

 Experienced teachers have a wealth of information about students, curriculum, lesson 

formats, grouping of students and instructional strategies.   

 As you observe the mentor teacher, use this opportunity to discover how professionals 

create and maintain cooperative relationships. 

Another good question to keep in mind while observing the mentor teacher is this: How does the 

teacher maintain relationships and use those relationships to meet the needs of the students in 

this class? 

Goal 3: To Become Realistic 

 Many teacher candidates have an idealistic view of schools and teaching.  This is to be 

expected for a person who is in the early stages of pre-service education.  While idealism 

may motivate us to enter the field of education to impact the future, idealism can also 

cause us to be judgmental of others and ignore reality.  

 Trust your mentor teacher to relay the complexities of teaching. 

If you find yourself questioning the strategies used by your mentor teacher, ask yourself this:  

Are my reactions to what I am seeing based on an idealistic view of teaching, or are they based 

in the reality of the challenges that actually unfold in the classroom? 

Goal 4: To Become Knowledgeable and Skilled at the Use of Technology 

Learn to use and then actually apply technology in your lesson plan design to teach and support 

student learning. 

 Observe how your mentor teacher uses technology to differentiate instruction. 



40 
 

 In addition to Kahoot, what other platforms does the mentor teacher use to assess student 

learning? 

 Observe how your mentor teacher uses technology to heighten student-engagement. 

Another good question to keep in mind while observing the mentor teacher is this: What 

technology tools are available at the school?  Would I be able to Nearpod or Pear Deck to keep 

my lesson interactive and engaging for the students?  

 

Become familiar with each week’s learning tasks before arriving at the classroom.  Be prepared.   
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Week 1 

 

Learning Task #1: Introductions & Relationships 

Building/reestablishing relationships is the most important task a teacher can do to impact 

student learning.   First, you must build a kind, professional relationship with your mentor 

teacher.  A good way to do this is to demonstrate a friendly and enthusiastic disposition.  Show 

interest in the students and in their work.   

The students will be extremely curious about you, and why you will be with them every 

Wednesday.  The purpose of this assignment is to introduce yourself to your mentor teacher and 

the students and tell them why you will be in the classroom each Wednesday - to learn about 

teaching. 

Step 1:  Arriving at the School 

 Wear your College of Education polo shirt, professional pants/skirts, and comfortable 

professional shoes.  

 Abide by COVID-19 protocols and wear your mask if required. 

 Arrive on time each Wednesday and have your driver license or State-issued 

Identification to facilitate sign in.  

 Introduce yourself to the main office staff or to the building secretary who greets you.  

Remember their names. 

 Request a school map to locate the classroom to which you have been assigned. 

 Always demonstrate courtesy to office personnel and thank them for their assistance. 

 Bring a binder containing the Block 2 Field Experience Handbook. (Binder may be 

electronic provided that it can be accessed by your university supervisor for review.) 

Step 2:  Arriving at the Classroom 

 Arrive at your classroom and immediately introduce/reintroduce yourself to your mentor 

teacher.   

 Mornings are busy in classrooms.  Ask your mentor teacher to put your personal effects, 

and then offer to assist with morning routines.     

 Abide by classroom protocol regarding COVID-19. 

 Turn off your cell phone and store with your personal effects.     

 Most likely, your mentor teacher will take the lead in asking what tasks you are required 

to complete on the first day. If, however, your mentor teacher does not take the lead, then 

you must take the lead and share the details of your first assignment: to read/review the 

School Safety Plan. Perhaps the review will take place after school as your primary 

assignment is to observe how the class operates and be proactive in helping the teacher 

and students.   

 Remember this field experience is not a spectator sport.  If your mentor teacher is in the 

middle of a lesson, and you are unsure about how to assist, then simply move about the 
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classroom monitoring students work and watching how they respond to the mentor 

teacher. 

Step 3: Student Introductions 

 Confer with your mentor teacher to identify a time when you can say a few words and 

introduce yourself to the students. This might be a good time to present your “Me-Bag”. 

 Tell the students your name, why they will see you each Wednesday, and that you are 

excited to be there to help them learn and to learn how to be the best teacher you can be.  

(Students should address you properly using your last name (e.g., Ms. Williams or Mr. 

Garcia).  

 Be involved. Participate. Be a person of value to your mentor teacher.   

Step 4:  Record & Upload Introduction Video.   

 To be sure that you will be ready when the times comes to upload a teaching video to 

GoReact, you must record a practice video and then upload it to GoReact. 

 Your University Supervisor will provide a series of questions for you to respond via 

video.  You will then upload the video to GoReact. 

 Your university supervisor will provide additional information on uploading videos to 

GoReact. 

 Upload the video to GoReact.  Practicing this procedure will ensure that you are familiar 

with the process.  You will be recording and uploading your instructional videos for your 

supervisor’s review.  

 

Learning Task #2:   What are the Safety Procedures for this school?  

As a teacher candidate assisting in the classroom, you are responsible for familiarizing yourself 

with student safety protocols:  School Safety Plan, Fire Drills, Building Evacuation, Lock Down, 

and Disaster Procedures. 

 Review the Safety/Emergency Management Binder in the classroom. Ask your mentor 

teacher for this information. 

 Take notes on the information concerning Fire Drills, Building Evacuation, Lock Down, 

Disaster Procedures, etc. Put notes in your binder and be ready to be a first responder in 

the event of an emergency. 

Submission of this learning task provides proof you prepared for emergencies covered in the plan 

and indicates you are prepared to act appropriately under duress.  

Other important information to gather on Day 1 and include in your binder:  

 School calendar – Check to see if any holidays, professional development days, Parent 

Teacher Conferences, etc., occur on Wednesdays.  (This may help you satisfy the ESOL 

requirement of 2-hours of outside school/community activities.) 
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 If possible, attend any school/virtual events that occur during the weeks you are at the 

building.   

 Class schedule – When do the students report to specials or lunch? Are content-areas 

taught each day at the same time? Your university supervisor will likely want to know 

when you will be available to attend a seminar. 

 Make note of how the teacher prepares for class. What actions does he/she take to 

organize the day? 

 Make note of how technology is used in this classroom. 

 Make a roster of students to help you remember their names. 

 

 

Learning Task #3:  How does your mentor teacher motivate 

learners to behave appropriately? 

Observation Focus:  What should teacher candidates be observing?  Everything.  Especially the 

students and how they respond to the strategies used by your mentor teacher. 

Building a classroom culture that supports learning and excellence requires setting up organized 

processes and procedures to manage students and the learning environment.  Mentor teachers 

must take the time to teach their students what successful learning behavior looks like and 

provide incentives and consequences to encourage cooperative behaviors.    

Too often students are told why they should not do something and are punished, rather than 

helping them to understand why behavior in a kinder way can result in a better outcome. The 

goal is for teachers to stop misbehavior and encourage appropriate behavior without disrupting 

the flow of a lesson.  What strategies does your teacher mentor use to encourage cooperative 

behavior? 

Pay attention to details of the “opening procedures” or “introductions to lessons”.  Beginning in 

Week 2, you will be leading “opening procedures” and/or small group instruction”.  Your mentor 

teacher will provide feedback each week on your “teaching performance” to review ways for you 

to improve the quality of your delivery.  Specifically, your mentor teacher will review what you 

do and say to encourage appropriate behavior that supports student learning. 

Other Possible Tasks/Assignments:  Check as you complete. 

 Plan on how to complete your course assignments within the scope of this field 

experience.   

 Confer with your mentor teacher about when you will lead an “opening procedure” or a 

“small group activity”: next week. 

 Seek your mentor teacher’s advice to help you prepare as needed.  

 Explain to your mentor teacher what your course requirements are for RED 4310 and 

TSL 4520 and discuss options for meeting these requirements in the classroom.   

 Remind your mentor teacher about times that you will be expected to attend your weekly 

seminar with your university supervisor. 



44 
 

 Schedule a time during the first few weeks for a conversation about lesson planning.  

This will be helpful as you begin to develop a lesson plan for your formal observation. 

 Review the Classroom Behavior Checklist (CBC) Disposition Evaluation instrument 

found in handbook appendix.  

 



45 
 

Observation Protocol Weeks 1, 2 & 3: The Power of Words 
Strategy Growth Mindset Phrases What Do You Hear? 

Use Praise and 
Encouragement 

I see you understand because you can/are … 
I see you are trying hard because you are … 
Your work is complete because you … 
What a talented (mathematician, writer, reader) you are 
because you ... 
Remember the first week/lesson when we had to work really 
hard at arrays? Now you are …   
I can tell you are really thinking about this because … 
I see Table #1 is ready because … 
I can see Johnny is listening carefully; he will have an easier time 
with the experiment because he is listening.  
 
 
Notice how each phrase tells the student and the rest of the class a 
reason why the work/behavior is appropriate. Without the “because,” 
the praise and encouragement is empty and will not lead to change. 

  

What words/phrases does your mentor teacher use? 
 
 
 
 
 
 
 
In what ways does what you are hearing promote appropriate 
learning behavior?  
 
 
 
What suggestions do you have? 
 
 
 
 
 
 

Providing 
explanations 

The reason this is so important is because … 
We are doing this assignment/learning this content because … 
This will be difficult, but I know you are ready because … 
This content/skill fits in with … 
Let’s see if I’ve got this right … 
 
Notice how each phrase tells students why learning particular skills and 
content is important and how the content fits with prior learning.  If 
Students see the value in the learning, then they will be more prone to 
behave appropriately and be active learners. . 

What does your teacher say? 
 
 
 
 
 
How does what you are hearing promote appropriate learning 
behavior? What suggestions do you have? 
 
 
 
 

Complete Weeks 1, 2, 3 
DUE:  Week 3 
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Offering to help 
 
 
 
 
 
 
 
 
 

Should you any need help, I will be right here. 
I’ll be walking around, so catch me or raise your hand if you 
need some advice. 
Don’t be afraid to ask a question to clarify the assignment. This 
can be hard to understand at first. 
I see you know how to … let’s work together to … 
Which part are you sure about and which part are you not so 
sure about? 
How can we check? 
 

Notice how each phrase invites the student(s) to work with the teacher 
or seek help.  Students are often frightened to ask because they think 
they might get into trouble. Listen for those inviting words or tones 
that promote appropriate learning behavior. 

What does your teacher say? 
 
 
 
 
How does what you are hearing promote appropriate learning 
behavior?  
 
 
 
 
What suggestions do you have? 
 
 
 

Accepting Diversity That is not the answer I expected, but I can see your point. 
That’s not how I/the textbook/the author sees(s) it, but I can 
understand how others might see it differently. 
That is not something I am familiar with. Can you tell me more? 
Did anyone else get the same result? 
Let’s talk about what went well with …  
What kinds of questions were raised?  
What kinds of new ideas were shared? 
What surprised you? 
That was a tough one!  How did you figure that out? 
How are you planning to go about this? 
That’s a very interesting way of looking at things.  I’ll have to 
think about it some more. 
 
Notice how each phrase invited students to share their thinking and 
questions? Appropriate learning behavior means more than doing the 
assignment….it means engaging in thinking about new ideas and 
questions that students are interested in. 

What does your teacher say? 
 
 
 
 
 
How does what you are hearing promote appropriate learning 
behavior?  
 
 
 
 
What suggestions do you have? 
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Providing specific 
rewards 

Below is a list of types of incentives that can promote 
appropriate learning behavior. Remember, incentives and 
consequences should be logically linked to the desired behavior. 
 
Smile or head nod 
Stickers 
Special privileges (visit to learning center, library, classroom 
leader) 
Exploration of a special topic or project 
Student selection of group members 
Drawing in their journals 
Written note to parents/caregivers 
Special recognition certificates 

What specific rewards have you noticed? 
 
 
 
 
In what ways do the rewards promote appropriate learning 
behavior? 
 
 
 
How effective are these rewards in promoting appropriate 
learning behavior? 
 
 

 

 
Secondary Majors ONLY: Complete the Power of Words and observe the strategies that secondary mentor teachers use to provide support for the 
students. 
 

What does the mentor teacher do to support students?  

 struggling readers,   

 reading the textbook information, or 

 struggling math students 

How does the mentor teacher respond to apathy or misbehavior?  

 students with heads on desks 

 uncooperative students 

 

What is the result of their support? 
 
 
 
 
 
What does the teacher do or say to encourage active 
participation? 
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Week 2 
Lesson Plans:  Why Do Effective Teachers Plan Before They Teach? 

1. Lesson planning gives the mentor teacher greater assurance and greater freedom in 

teaching.  A well-planned teacher enters the classroom with confidence, ready to face 

whatever the day may bring. 

2. Lesson planning ensured that an assignment or activity is organized, follows a logical 

scope and sequence, and will be differentiated to meet the needs of all learners.  

Additionally, all supplies and materials will be available for the lesson when needed. 

3. Lesson planning allows the mentor teacher to consider meaningful open-ended questioning 

techniques to assess students’ comprehension of the content.   

4. Since lesson planning establishes proper connections between different lessons or units of 

study, it provides and encourages continuity in the teaching process. 

5. Lesson planning enables the mentor teacher to create a structured lesson design that 

includes the use of effective teaching strategies, use of technology, differentiated 

instruction, and formative and/or summative assessments, to gauge the level of 

understanding. 

6. Lesson planning prevents waste of time.  Lesson plans help the mentor teacher to be 

systematic and orderly. The lesson is properly paced and the teacher is focused and 

prepared to deliver accurate information about the content.   

Learning Task #1:   Lesson Plan Interview 

 Request to have a short conversation with your mentor teacher about lesson planning.  Use 

the interview questions on the next page to guide your discussion. Take notes during your 

conversation so you can share insights from your interview at your seminar. 

Learning Task #2:  Facilitate Opening Procedures or Small Group 

Instruction 

 Focus on how you use words and actions to motivate students to engage in the activities.  

Be dynamic as you establish your teaching presence. 

 Record & upload the video to GoReact for your university supervisor’s review. 

 

Other Possible Tasks/Course Assignments:  Check as you complete. 

 Work on completing any required course assignments. 

 Literacy tutoring and ESOL tutoring: Do you have identified student/students for these two 

courses?  Confer with your mentor teacher about how to meet these requirements. 

 Work on Observation Protocol: The Power of Words begun in Week 1.  

 Request feedback on your facilitation of “opening procedures” or “lesson introduction”. 

 Discuss the topic of your lesson for your teaching demonstration with your mentor teacher. 

 Assist your mentor teacher with classroom activities. 
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Lesson Plan Interview Questions 

The questions below are designed to get the dialogue started.  You may think of more questions to 

ask.  Take advantage of this opportunity to gain advise from a professional educator.   You may 

wish to have a copy of the College of Education’s Lesson Plan template on hand during your 

interview.  

 

1. How do you begin to plan?  What is your strategy for designing lessons for mastery?  How 

do you know what assessments to use to determine if all students have met the learning 

objective(s)?  

 

 

 

 

 

 

2. How do you differentiate instruction to meet the needs of all learners?  Give me some 

examples of Differentiated Instruction.   

 

 

 

 

 

 

 

3. In what ways does lesson-planning help with classroom management? 

 

 

 

 

 

Complete Week 2
DUE:  Week 3 
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Week 3 
 

Learning Task #1: Observation Protocol:  Power of Words 

 Due:   Observation Protocol: Power of Words; file finished work in binder 

 

Learning Task #2: Teacher Interview 

 Due:  Lesson Plan Interview  

 Share results during your weekly seminar 

 

Learning Task #3: Observation Protocol: Lesson Clarity 

 Observe your mentor teacher’s teaching style and the students’ response to these teaching 

strategies.   

 Identify components of clear teaching and how those components promote student 

learning. Use these observations to complete Lesson Clarity Protocol over the next 4 

weeks.  

 

Other Possible Tasks/Course Assignments:  Check as you complete. 

 Complete Opening Procedures or Small Group Instruction video if you have not already 

done so.   

 Work on completing any required course assignments. 

 Literacy tutoring and ESOL tutoring: Are you verifying your hours of work with your 

assigned students and getting your mentor teacher’s signature?  

 Use Growth Mindset phrases in your interactions with students. 

 Schedule your required teaching lesson with your mentor teacher and your university 

supervisor. 

 Assist your mentor teacher with classroom activities. 
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Week 3-7 Observation Protocol:  Lesson Clarity 

Effective Teacher Behaviors 
to Ensure Lesson Clarity 

What you see and hear 

 
Teachers develop lesson 
plans in accordance with the 
text and curriculum guides. 
Plans are detailed and 
through.  
 
 
Introduction 
Instruction 
Modeling 
Guided Practice 
Independent Practice 
Closure 
 
 
 
 
 
 
 

 
Review your mentor teacher’s lesson plans.  What do you notice about 
the lesson plans? 
 
 
 
 
 
How are they structured?  What are the critical elements in the plan? 
How do the lessons promote student learning? 
 
 
 

The teacher informs 
students of the lesson 
objective, describes what 
behaviors/skills/content will 
be assessed or used on 
future assignments as a 
result of the lesson. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Explain how your teacher meets this behavior. Is the objective displayed 
and discussed? 
 
 
 
 
 
 
 
Is the objective discussed to the depth expected in the effective 
behavior? Explain what happens. 
 
 
 
 

Complete Weeks 3, 4, 5, 6, 7
DUE:  Week 7 



52 
 

The teacher checks for prior 
knowledge at the beginning 
of the lesson.  
 
The teacher determines the 
level of understanding of 
prerequisite 
facts/concepts/skills needed 
to understand the lesson 
content.   The teacher 
reteaches if necessary. 
 

What does your teacher do to meet this effective behavior?  How does 
your mentor teacher begin a lesson to encourage interest? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The teacher knows the level 
of understanding and 
teaches at the appropriate 
level.  Think about Bloom’s 
Taxonomy. If children are 
only at the understanding 
level, does the teacher 
appropriately challenge 
students? This means most 
students are engaged and 
successful.  

What behaviors indicate your teacher is aware of students’ level of 
understanding?  
 
 
 
 
 
What observable signs led you to believe that the lesson content or 
activity was below the current level of student understanding? 
 
 
 
 
 
What observable sign led you to believe the lesson content or activity 
was much above the current level of student understanding? 
 
 
 
 
 
How did you know the lesson content or activity was at a level that 
promoted student success?  
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Gives directions clearly, 
repeats directions when 
needed, or divides them 
into smaller parts. 

How does your mentor teacher ensure all students understand what 
they are to do?  
 
 
 
 
 
When/How is your mentor teacher aware that some students are 
confused by the directions?  
 
 
 
 
 
 
How does your mentor teacher bring clarity to confused students? 
 
 
 
 
 
  

Uses a variety of learning 
strategies/tools to keep 
students engaged.  
 
Uses the components of 
good lesson design. 
(Teaches, asks, models, 
provides practice) 
 
 

Describe the learning strategies, tools your teacher uses in their 
teaching? 
 
 
 
 
 
Were all students actively engaged? 
 
 
 
 
 
Describe when students were most engaged in their learning. 
 
 
 
 
 
Describe how misbehavior was addressed. 
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Provides a Review and 
Summary that is beyond 
mere regurgitation of the 
facts or skills presented. 

How does your teacher provide a review or summary? 
 

1. Reviews the key points which were … 
 
 
 

2. Provides information or asks students to identify ways to use the 
content/skill. Describe that information. 
 
 
 

3. Provided a handout, graphic, used a video etc. to review or 
summarize the lesson content. 
 
 
 

4. How does the mentor teacher close the lesson? 
 
 
 
 
 

Provides a way that 
students and teacher are 
aware of student learning 
that occurred. (Formative 
Assessment) Examples can 
be: 
 
Worksheet 
Exit Card 
1-minute paper 
KWL  
Low stakes quiz 
Kahoot 
Etc. 
 
 
 
 

How did your mentor teacher and her students know that learning 
occurred?  
 
 
 
 
 
 
 
 
What kind of formative assessment was used? 
 
 
 
 
 
 
 
 
 
 
 
 

How can you use this information in your own teaching and planning? 
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Week 4 
 

Learning Task #1: Observation Protocol:  Lesson Clarity 

 Continue working on Lesson Clarity Protocol.  

 Observe teacher behaviors and student work to identify components of clear teaching and how 

those components promote student learning.  

For a lesson to be clear the teacher needs to: 

 Have a clear and complete lesson plan 

 Inform the learners of the objective 

 Check for prior knowledge at the beginning of the lesson and reteach if necessary 

 Know the current level of students’ understanding  

 Give directions clearly 

 Use a variety of learning strategies/tools 

 Provide a review or summary at the end 

 Give a formative assessment somewhere in the lesson to check for understanding 

 

Learning Task #2: Use the Guiding Questions as you plan and teach.  

Guiding Questions  

Improving Facilitation of Opening Procedures (Everyone) 

 What are you saying/doing to manage behaviors effectively? 

 What are you saying/doing to clearly communicate expectations? 

 How do you know students understand the concepts in this important part of the day? 

 Who is giving you feedback, and are you using the feedback to become stronger in your 

teaching? 

 What questions do you have for your mentor teacher, course instructor, and/or university 

supervisor? 

 

Improving Teaching/Tutoring Reading student or group (Elem., EC., Spec. Ed, CYS) 

 Do you have a lesson plan? 

 Do you tell the student/group what targeted skill you will work on and why it is 

important? 

 Do you know students’ current skill level? 

 Did you include Introduction, Instruction, Modeling, Guided Practice, Independent Practice, 

and Closure into your lesson design? 

 How do you know the student(s) are making progress? 

 Who is giving you feedback and are you using the feedback to become stronger in your 

teaching? 
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 What questions do you have for your mentor teacher, course instructor, and/or university 

supervisor? 

 

Improving Teaching/Tutoring of ESOL student/group (Everyone) 

 Have you talked with your mentor teacher to identify student needs? 

 Have you collaborated with your mentor teacher to identify an activity that will meet the 

need? 

 Have you thought of an ESOL strategy to use with your student/group? 

 How do you know the student(s) are making progress? 

 Who is giving you feedback? 

 What questions do you have for your mentor teacher, course instructor, and/or university 

supervisor? 

 

SECONDARY MAJORS:    

 Have you talked with your mentor teacher to identify when, what, and who you will 

teach? 

 Have you thought about how you will plan and engage the students? 

 Have you thought about how you will effective address student apathy or misbehavior? 

 Have you scheduled an observation with your mentor teacher and your university 

supervisor? 

Other Possible Tasks/Course Assignments:  Check as you complete. 

 Work on completing any required course assignments. 

 Assist your mentor teacher with classroom activities. 

 Continue to work on or complete the Lesson Clarity Observation Protocol. 

 Schedule observations with your mentor teacher and your university supervisor. 

 Have you applied for Block 4 Student Teaching? 

 

Learning Task # 3: Mid-Point Reflection.  

 Be prepared to discuss the ways that your teaching practice has changed during seminar. 

 Select two (2) goals that you would like to accomplish by the end of your Block 2 Field 

Experience.  Share these goals with your mentor teacher and your university supervisor. 
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Week 5 
 

Learning Task #1: Observation Protocol:  Lesson Clarity 

 Continue to complete Lesson Clarity Protocol.  

 Observe everything.  How do students respond to your mentor teacher?  How does he/she 

keep the students engaged and learning? 

 

Learning Task #2: Use the Guiding Questions as you plan and teach.  

Guiding Questions  

Improving Facilitation of Opening Procedures and/or Small Group Instruction 

 What are you saying/doing to manage behaviors effectively? 

 What are you saying/doing to clearly communicate expectations? 

 How do you know students understand the concepts in this important part of the day? 

 Are you reaching all the learners in your group? 

 Who is giving you feedback, and are you using the feedback to become stronger in your 

teaching? 

 What questions do you have for your mentor teacher, course instructor, and/or university 

supervisor? 

 

Improving Teaching/Tutoring Reading student or group (Elem., EC., Spec. Ed, CYS) 

 Do you have a lesson plan? 

 Do you tell the student/group what targeted skill you will work on and why it is 

important? 

 Do you know students’ current skill level? 

 Did you include Introduction, Instruction, Modeling, Guided Practice, Independent Practice, 

and Closure into your lesson design? 

 How do you know the student(s) are making progress? 

 Who is giving you feedback and are you using the feedback to become stronger in your 

teaching? 

 What questions do you have for your mentor teacher, course instructor, and/or university 

supervisor? 

 

Improving Teaching/Tutoring of ESOL student/group (Everyone) 

 Have you talked with your mentor teacher to identify English language learners’ needs? 

 Have you collaborated with your mentor teacher to identify an activity that will meet the 

need? 

 Have you thought of an ESOL strategy to use with your student/group? 

 How do you know the student(s) are making progress? 
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 Who is giving you feedback? 

 What questions do you have for your mentor teacher, course instructor, and/or university 

supervisor? 

SECONDARY MAJORS:    

 Have you talked with your mentor teacher to identify when, what, and who you will 

teach? 

 Have you thought about how you will plan and engage the students? 

 Have you thought about how you will effective address student apathy or misbehavior? 

 Have you scheduled an observation with your mentor teacher and your university 

supervisor? 

 

Learning Task #3: Answer these two questions about social 

and emotional wellness of students. 

How does your mentor teacher support mental health and wellness in the classroom? 

Discuss responses during seminar. 

 

 

 

 

 

 

 

How does your mentor teacher foster positive social and emotional interactions among students 

in the classroom?  Discuss responses during seminar. 
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Week 6 

 

Learning Task #1: Observation Protocol:  Lesson Clarity 

 Continue to listen, identify components of lesson clarity, and think about how you can 

apply the clarity components into your teaching. 

 Continue to work on your lesson plan for your teaching demonstration, 

 

Learning Task #2: Answer this question about technology in the 

classroom. 

1. How does your mentor teacher use digital tools and resources to create meaningful learning 

experiences for all learners?  Give examples. 

 

 

 

 

Other Possible Tasks/Course Assignments: 

 Complete assignments assigned in your COE Courses.  

 Work on completing any required course assignments. 

 Assist your mentor teacher with classroom activities. 

 Continue to work on or complete the Lesson Clarity Observation Protocol. 

 Schedule observations with your mentor teacher and your university supervisor. 

 Schedule post-observation conferences with your university supervisor. 

 Applications for Block 4 Student Teaching are due 3/15. 

 Review evaluation instruments included in this Field Experience Handbook. 
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Week 7 
 

Learning Task #1: Final Reflection 

 Reflect upon the ways that you have changed as a result of this field experience. 

 Be prepared to discuss what new knowledge and insight have you gained about teaching. 

 How has this experience prepared you for your Block 4 Student Teaching Internship? 

 Select two (2) goals that you would like to accomplish by the end of your Block 4 Internship. 

 Discuss your reflections and goals with your supervisor. 

 

 

Learning Task #2: Answer this question concerning use of 

Technology 

 Describe the ways you have observed technology being used in the classroom to: 

 

1. Remove barriers to learning 

 

 

2. Provide choice 

 

 

 

 

3. Differentiate Instruction 

 

 

 

 

Other Possible Tasks/Course Assignments: 

 Complete post-observation conferences with your university supervisor. 

 Review/Complete the evaluation instruments included in this Handbook. 

 Prepare binder for review. 

 Create a plan for how you will thank your mentor teacher and your students for helping 

you develop teaching skills. 

 Have you applied for Block 4 Student Teaching? 
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Week 8 
 

ALL ASSIGNMENTS MUST BE COMPLETED 

Final Tasks: 

 Complete Observation Protocol:  Power of Words 

 Complete Teacher Interview 

 Complete Observation Protocol:  Lesson Clarity 

 Complete Questions on Technology 

 Complete Questions on Social-Emotional Health and Wellness 

 Complete one required lesson by Week 8  

 Select two (2) goals that you would like to accomplish by the end of your Block 4 

Internship. 

 Complete required course assignments or make plans to return to this classroom to finish 

any outstanding course assignments. 

 Offer a kind “thank you” gesture to your mentor teacher and your students. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

### 


