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Introduction 
 
The Danielson Framework, as designed for the evaluation of practicing teachers, provides 
Proficiency Level Descriptors (PLDs) or ratings for each of the 20 indicators in Danielson’s four 
domains.  The FGCU adaptation for teacher candidates differentiates expectations at the same 
four decision levels while providing more specific feedback to help candidates improve their 
practice before and after entry into the profession.  Areas for Improvement (AFIs) and Highly 
Effective Behaviors (HEBs – skills unique to Danielson’s highly effective teacher level) are 
drawn from the original scoring rubric. 
 

Proficiency Level Descriptors or Ratings (Decisions) 
.   

Rating decisions on the Danielson levels should be reached based on the following criteria:   
 Highly Effective (HE):  The teacher candidate exceeds expectations for a beginning 

classroom teacher.  There are no areas for improvement (AFIs) and at least one highly 
effective behavior (HEB).   
 

 Effective (E):  The teacher candidate meets expectations for a beginning classroom 
teacher.  Zero to two minor AFIs were noted, and there are no major AFIs.  This is the 
expected rating.   

 
 Developing (D):  The teacher candidate is making some progress toward becoming a 

teacher.  Three or more minor AFIs were noted, and there are no major AFIs.  A 
targeted plan for improvement should be considered based on the AFIs. 

 
 Unsatisfactory (U):  The teacher candidate is not making adequate progress toward 

acquiring the knowledge and skills needed to practice.  The candidate has one or more 
major AFIs.   The candidate must remediate before progressing, and a plan for 
improvement must be developed, implemented, and successfully completed before 
graduation.   
 

 Not Applicable (N/A):   There is insufficient data to make a judgement.  The behaviors 
may not be appropriate to the work of a beginning teacher or to this grade level, or the 
behaviors will be observed at another time. Although NA does not appear on the paper 
version it is a choice in the Electronic Version. 

 
General Directions for Scoring 

 
Step 1:  Determine which if any “areas for improvement” (AFIs) were observed.  Determine if 
the AFI was minor or major.  Here are two examples of the difference: 
 



D.1a.01w:  Lesson plans display limited knowledge of the state standards. 
 Minor:  1-2 state standards are mis-aligned or missing from 1-2 lessons taught. 
 Major:  State standards are largely mis-aligned or missing from many lessons taught. 

 
D.2a.01w:  Classroom interactions between the candidate and the students are negative, 
inappropriate, or insensitive to students’ cultural backgrounds. 

 Minor:  The teacher used materials that were culturally insensitive and did not catch 
the problem. 

 Major:  The teacher candidate made an insensitive comment to one or more students. 
 
Step 2:  Identify any highly effective behaviors you would like to cite.  These are expected to 
be rare, since they reflect expectations for veteran teachers. 
 
Step 3: Determine how many minor AFIs, major AFIs, and/or kudos you have checked, and 
based your rating on this count. 
 
Step 4:  Add any comments that you think would help clarify your ratings.  Comments are 
optional. 
 
 
 
 

 
 
 
 
 
 
 
 

  



Domain 1:  Planning and Preparation 
 
 Remember to check any AFIs or HEBs before selecting your rating.  The rating must be based 
on the combination of minor or major AFIs and HEBs.  Please see scale on page 2. 
 
1a:  Demonstrating Knowledge of Content and Pedagogy 

Highly Effective  Effective  
Developing  

 
Unsatisfactory  

Lesson plans and practice reflect 
detailed knowledge of state 
standards, content, and 
instructional practices specific to 
that discipline. 
 
Lesson plans include extensive 
use of higher-level thinking 
skills, activities, and application. 
 
Research and new or innovative 
methods are extensively 
incorporated into lesson plans 
and strategies. 

Lesson plans and practice reflect 
consistent and appropriate 
knowledge of the state standards 
and the instructional practices 
specific to that discipline. 
 
Lesson plans include all basic 
elements of lesson design 
including objectives. 
 
Consistent evidence of extension 
activities, methods, and higher-
level thinking skills. 

Lesson plans and practice reflect 
some knowledge of the state 
standards, content, and 
instructional practices specific to 
that discipline. 
 
Lesson plans are lacking basic 
elements, or are difficult to 
follow. 
 
Lesson plans are rudimentary. 
 
Some evidence of extension 
activities, methods, and higher-
level thinking skills. 

Lesson plans and practice display 
no knowledge of the state 
standards, content, or the 
instructional practices specific to 
that discipline. 
 
Lesson plans are incomplete. 
 
Lesson plans are not evident on a 
consistent basis. 

 
Areas for Improvement Minor Major

D.1a.01w:  Lesson plans display limited knowledge of the state standards.   
D.1a.02w:  Lesson plans display limited knowledge of the content in general.   
D.1a.03w:  Lesson delivery/practice displays limited knowledge of discipline-

specific practice.  
  

D.1a.04w:  Lesson plans lack basic elements (including objectives).   
D.1a.05w:  Lesson plans are difficult for others to follow.   
D.1a.06w:  Lesson plans are rudimentary.   
D.1a.07w:  Extension activities are limited.   
D.1a.08w:  Extension methods are limited   
D.1a.09w:  Use of higher level thinking skills is limited.   
 

Highly Effective Behaviors HEB
D.1a.01k:  Lesson plans and practice reflect detailed knowledge of state standards, 

content, and instructional practices specific to that discipline. 
 

D.1a.02k:  Lesson plans include extensive use of higher level thinking skills, activities, 
and application. 

 

D.1a.03k:  Research and new or innovative methods are extensively incorporated in 
lesson plans and instructional strategies. 

 

 
Comments:       
 
  



1c: Setting Instructional Outcomes  
Highly Effective  Effective  Developing  Unsatisfactory  

The teacher collaboratively 
develops and monitors ambitious 
and measurable achievement 
goals with individual students, as 
well as instructional outcomes 
for the class or course, that are 
aligned to the state standards. 

Instructional outcomes are stated 
as goals reflecting high‐level 
learning and state standards, are 
suitable for most students in the 
class, represent different types of 
learning, and can be assessed. 
 
Outcomes reflect opportunities 
for extension and 
interdisciplinary application. 
 
The teacher develops measurable 
student achievement goals for the 
class that are aligned to content 
standards and are differentiated 
based on the needs of the class. 

Instructional outcomes are of 
moderate rigor and are suitable 
for some students, but consist of 
a combination of activities and 
goals, some of which permit 
viable methods of assessment. 
 
Outcomes reflect more than one 
activity, and there is some 
evidence of, or attempt at, 
coordination or integration. 
 
The teacher develops measurable 
student achievement goals for her 
or his class. 

The teacher develops general 
student achievement goals for the 
class or does not develop goals at 
all. 

 
Areas for Improvement Minor Major

D.1c.01w:  Instructional outcomes are weak (of moderate rigor) or non-
existent. 

  

D.1c.02w:  Instructional outcomes are not suitable for all students.   
D.1c.03w:  Instructional outcomes do not lead to viable methods of 

assessment. 
  

D.1c.04w:  Instructional outcomes lead to only a single activity.   
D.1c.05w:  Instructional outcomes lead to activities that are not well 

coordinated or integrated. 
  

D.1c.06w:  Instructional outcomes are not measurable.   
D.1c.07w:  Instructional outcomes do not reflect a high-level of learning.   
D.1c.08w:  Instructional outcomes do not reflect state standards.   
D.1c.09w:  Instructional outcomes do not reflect opportunities for extension 

and interdisciplinary application. 
  

D.1c.10w:  Instructional outcomes are not differentiated based on the needs of 
individual students. 

  

D.1c.11w:  Instructional outcomes are not monitored.   
 

Highly Effective Behaviors HEB
D.1c.01s:  The candidate collaboratively develops and monitors ambitious and 

measurable achievement goals with individual students. 
 

D.1c.02s:  The candidate collaboratively develops instructional outcomes for the class 
or course that are thoroughly aligned to state standards. 

 

 
Comments:       
 
 
 
 
 
 
 



1e:  Designing Coherent Instruction that Demonstrates Knowledge of Students 
Highly Effective  Effective  Developing  Unsatisfactory  

The teacher's plan for learning 
experiences extensively 
demonstrates knowledge of 
content, students, and resources 
to design detailed lessons that  
are fully aligned to instructional 
outcomes.  
  
Lessons have a clear structure, 
are reflective of detailed 
knowledge of grade level, school, 
or district strategies and 
resources found in the 
instructional standards and/or 
Academic Plan, and allow for 
different pathways according to 
student needs. Detailed 
interdisciplinary instruction is 
utilized, as appropriate, for the 
content, setting and level. 
 
Lessons are differentiated where 
appropriate, suitable for 
individual students, and expected 
to engage all students in 
significant learning.  
 
Teacher actively seeks 
knowledge of students’ 
backgrounds, cultures, skills, 
language proficiency, interests, 
and special needs from a variety 
of sources, and attains this 
knowledge for individual 
students. 

The teacher's plan for learning 
experiences consistently 
demonstrates knowledge of 
content, students, and resources 
to design lessons that are aligned 
to instructional outcomes.  
  
Lessons have a clear structure 
and reflect effective knowledge 
of grade level, school, or district 
strategies and resources found in 
the instructional standards and/or 
Academic Plan.  
  
Lessons are often differentiated 
and suitable for groups of 
students, and are likely to engage 
students in significant learning.  
  
Teacher clearly demonstrates the 
importance of understanding 
students’ backgrounds, cultures, 
skills, language proficiency, 
interests, and special needs, and 
attains this knowledge for the 
class as a whole.    

The teacher's plan for learning 
experiences demonstrates some 
alignment with instructional 
outcomes. 
 
Lessons have a recognizable 
structure and reflect moderate 
knowledge of grade level, school, 
or district strategies and resources 
found in the instructional 
standards and/or Academic Plan.  
 
Lessons are inconsistently 
differentiated. 
 
Teacher demonstrates some 
knowledge of the importance of 
understanding students’ 
backgrounds, cultures, skills, 
language proficiency, interests, 
and special needs, and attains this 
knowledge  
for the class as a whole. 

The teacher's plan for learning 
experiences is poorly aligned with 
instructional outcomes and does 
not represent a coherent structure. 
 
Lessons are not differentiated. 
 
Teacher demonstrates minimal 
knowledge of students’ 
backgrounds, cultures, skills, 
language proficiency, interests, 
and special needs, and does not 
seek such understanding. 

 
Areas for Improvement Minor Major

D.1e.01w:  Learning outcomes and instructional plans for learning 
experiences are not well aligned. 

  

D.1e.02w:  Instructional plans for learning experiences are not coherent.   
D.1e.03w:  Lessons are not well differentiated.   
D.1e.04w:  Lessons are not appropriate to the grade level.   
D.1e.05w:  Lessons are not appropriate to the school.   
D.1e.06w:  Lessons are not appropriate to the district’s instructional standards 

and/or Academic Plan (district strategies and resources). 
  

D.1e.07w:  The candidate has minimal knowledge of students’ backgrounds.   
D.1e.08w:  The candidate has minimal knowledge of students’ culture.   
D.1e.09w:  The candidate has minimal knowledge of students’ skills.   
D.1e.10w:  The candidate has minimal knowledge of students’ language 

proficiency. 
  

D.1e.11w:  The candidate has minimal knowledge of students’ interests.   
D.1e.12w:  The candidate has minimal knowledge of students’ special needs.   
D.1e.13w:  Lessons do not engage students in significant learning.    
 

Highly Effective Behaviors HEB 
D.1e.01k:  The candidate’s plans demonstrate extensive knowledge of content, students,  



and resources.   
D.1e.02k:  Lessons are detailed in ways that illustrate complete alignment with 

instructional outcomes. 
 

D.1e.03k:  Lessons have a clear structure, reflective of detailed knowledge of grade 
level, school, or district strategies and resources found in the instructional 
standards and/or Academic Plan. 

 

D.1e.04k:  Lessons allow for different pathways according to student needs.  
D.1e.05k:  Detailed interdisciplinary instruction is utilized, as appropriate, for the 

content, setting, and level. 
 

D.1e.06k:  Lessons engage all students.  
D.1e.07k:  The candidate actively seeks knowledge of students’ backgrounds, cultures, 

skills, language proficiency, interest, and special needs from a variety of 
sources. 

 

 
Comments:       

  



Domain 2:  The Classroom Environment 
 
2a:  Creating an Environment of Respect 

Highly Effective  Effective Developing Unsatisfactory 
Classroom interactions, both 
between teacher and students and 
among students, are respectful 
and reflect genuine warmth, 
caring, and sensitivity to the 
cultural and developmental 
differences among groups of 
students. Students themselves 
ensure high levels of civility 
among members of the class. 

Classroom interactions, both 
between teacher and students and 
among students, are polite and 
respectful, reflect general warmth 
and caring, and are appropriate to 
the cultural and developmental 
differences among groups of 
students. 

Classroom interactions, both 
between the teacher and students 
and among students, are 
generally appropriate and free 
from conflict but may be 
characterized by occasional 
displays of insensitivity or lack 
of responsiveness to cultural or 
developmental differences. 

Classroom interactions, both 
between the teacher and students 
and among students, are negative, 
inappropriate, or insensitive to 
students' cultural backgrounds or 
developmental differences, and 
are characterized by sarcasm, put‐
downs, or conflict. 

 
Areas for Improvement Minor Major

D.2a.01w:  Classroom interactions between the candidate and the students are 
negative, inappropriate, or insensitive to students’ cultural 
backgrounds. 

  

D.2a.02w:  Classroom interactions between the candidate and the student are 
negative, inappropriate, or insensitive to students’ developmental 
differences. 

  

D.2a.03w:  Classroom interactions with the students are negative, 
inappropriate, or display a lack of sensitivity to cultural backgrounds. 

  

D.2a.04w:  Classroom interactions with the students are negative, 
inappropriate, or display a lack of sensitivity to developmental 
differences. 

  

D.2a.05w:  Classroom interactions include sarcasm, put-downs, or conflict.   
 

Highly Effective Behaviors HEB
D.2a.01k:  Candidate interactions with students reflect genuine warmth, caring, and 

sensitivity to the cultural and developmental differences among groups of 
students. 

 

D.2a.02k:  The candidates’ students themselves ensure high levels of civility among 
members of the class. 

 

 
Comments:       
 
 
 
 
 
 
 
 
 
 
 
 



2c:  Establishes and Manages Classroom Procedures 
Highly Effective  Effective Developing Unsatisfactory 

Students contribute to the 
seamless operation of classroom 
routines and procedures for 
transitions, handling of supplies, 
and performance of 
noninstructional duties.    

Little instructional time is lost 
because of inefficient classroom 
routines and procedures for 
transitions, handling of supplies, 
and performance of 
noninstructional duties, which 
occur smoothly. 

Some instructional time is lost 
because of inefficient classroom 
routines and procedures for 
transitions, handling of supplies, 
and performance of 
noninstructional duties, which are 
only rudimentary. 

Considerable instructional time is 
lost because of inefficient 
classroom routines and 
procedures for transitions, 
handling of supplies, and 
performance of noninstructional 
duties. 

 
Areas for Improvement Minor Major

D.2c.01w:  The candidate does not use efficient classroom routines and 
procedures for transitions. 

  

D.2c.02w:  The candidate does not use efficient classroom routines and 
procedures for handling of supplies. 

  

D.2c.03w:  The candidate does not use efficient classroom routines and 
procedures for performance of non-instructional duties. 

  

 
Highly Effective Behaviors HEB

D.2c.01k:  The candidate’s students contribute to the seamless operation of classroom 
routines and procedures. 

 

 
Comments:       
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



2d:  Stops Misconduct by Using Effective, Appropriate Techniques 
Highly Effective  Effective Developing Unsatisfactory 

Standards of conduct are clear, 
with evidence of student 
participation in setting them. 
Expectations are developed and 
taught. The teacher's monitoring 
of student behavior is subtle and 
preventative, and the teacher's 
response to student misbehavior 
is sensitive to individual student 
needs. 
 
The teacher addresses almost all 
off‐task, inappropriate, or 
challenging behavior efficiently, 
thereby creating no negative 
impact on the learning of 
students in the class. Students 
take an active role in monitoring 
the standards of behavior and 
there is significant evidence that 
students support the positive 
classroom culture. 

There is consistent evidence that 
standards of conduct are clear to 
students, and the teacher 
monitors student behavior against 
those standards. The teacher's 
response to student misbehavior 
is appropriate and respectful to 
students. 
 
The teacher addresses most off‐
task, inappropriate, or 
challenging behavior efficiently, 
thereby creating little negative 
impact on the learning of 
students in the class. The teacher 
strategically reinforces positive 
behavior. 

There is some evidence that the 
teacher has made an effort to 
establish standards of conduct for 
students and tries to monitor 
student behavior, but these efforts 
are not always successful. 
 
The teacher addresses some off 
task, inappropriate, or 
challenging behavior efficiently, 
thereby creating some negative 
impact on the learning of students 
in the class. The teacher 
generally reinforces positive 
behavior. 

There is no evidence that 
standards of conduct have been 
established and minimal teacher 
monitoring of student behavior.  
Response to student misbehavior 
is repressive or disrespectful of 
student dignity. 
 
The teacher does not address off‐
task, inappropriate, or challenging 
behavior efficiently, thereby 
creating significant negative 
impact on the learning of students 
in the class.  The teacher does not 
reinforce positive behavior.            
 

 
Areas for Improvement Minor Major

D.2d.01w:  The candidate has established limited or no successful standards 
of conduct that are clear to students. 

  

D.2d.02w:  The candidate does not monitor student behavior systematically 
and regularly against the standards of conduct. 

  

D.2d.03w:  The candidate’s response to student misbehavior is repressive or 
disrespectful of student dignity. 

  

D.2d.04w:  The candidate does not address off-task, inappropriate, or 
challenging behavior efficiently. 

  

D.2d.05w:  The candidate does not strategically reinforce positive behavior.   
 

Highly Effective Behaviors HEB
D.2d.01k:  The candidate’s students have participated in in setting standards of conduct.  
D.2d.02k:  Expectations of standards of conduct are taught.  
D.2d.03k:  The candidate’s monitoring of student behavior is subtle and preventative.  
D.2d.04k:  The candidate’s response to student misbehavior is sensitive to individual 
student needs. 

 

D.2d.05k:  Most or all areas of off-task, inappropriate, or challenging behavior is 
addressed efficiently, thereby creating no negative impact on the learning of students. 

 

D.2d.06k:  Students take an active role in monitoring the standards of behavior.  
D.2d.07k:  There is evidence that students support the positive classroom culture.  
 
Comments:       
 

 
 
 
 



Domain 3:  Instruction 
 
3a:  Communicating with Students 

Highly Effective  Effective Developing Unsatisfactory 
The teacher has a positive 
presence in the classroom. 
 
The teacher extensively develops 
students’ understanding of the 
objective by communicating 
what students will know or be 
able to do by the end of the 
lesson, connecting the objective 
to prior knowledge, explaining 
the importance of the objective, 
providing multiple opportunities 
for student think time, and 
referring to the objective at key 
points during the lesson. 

The teacher has a positive 
presence in the classroom. 
 
The teacher effectively develops 
students’ understanding of the 
objective by communicating 
what students will know or be 
able to do by the end of the 
lesson, connecting the objective 
to prior  
knowledge, and explaining the 
importance of the objective. 

The teacher has a positive 
presence in the classroom. 
 
The teacher develops students’ 
understanding of the objective by 
communicating what students 
will know or be able to do by the 
end of the lesson and connecting 
the objective to prior  
knowledge. 
 

The teacher has an inadequate 
presence in the classroom. 
 
The teacher ineffectively 
develops students’ understanding 
of the objective by not 
communicating it, the teacher 
does not have a clear objective, or 
the lesson does not connect to the 
objective. 

 
Areas for Improvement Minor Major

D.3a.01w:  The candidate has an inadequate presence in the classroom.   
D.3a.02w:  The candidate does not have clear objectives to communicate to 

students. 
  

D.3a.03w:  The candidate’s lessons do not connect to the objectives, 
diminishing effective communication with students. 

  

D.3a.04w:  The candidate does not clearly state what students will know or be 
able to do at the end of a lesson. 

  

D.3a.05w:  The candidate does not clearly connect objectives to prior 
learning. 

  

D.3a.06w:  The candidate does not clearly articulate the importance of 
specific objectives. 

  

 
Highly Effective Behaviors HEBs

D.3a.01k:  The candidate provides students opportunities for think time.  
D.3a.02k:  The candidate refers to objectives at key points during lessons.  
 
Comments:        



 
3b:  Using Questioning and Discussion Techniques 

Highly Effective  Effective Developing Unsatisfactory 
The teacher checks for 
understanding of content at all 
key moments. 
 
Checks always provide an 
accurate pulse of the class' 
understanding, such that the 
teacher has enough information 
to adjust subsequent instruction if 
necessary. 
 
The teacher regularly asks 
questions that reflect high 
expectations and are culturally 
and developmentally appropriate, 
always allows sufficient time for 
students to answer, promotes 
critical and creative thinking, 
ensures that all voices are heard, 
and frequently responds to 
students' correct answers by 
probing for higher level 
understanding in an effective 
manner. 
 
The teacher frequently uses 
guided discussion techniques 
with success. 

The teacher checks for 
understanding of content, but 
misses one or two key moments. 
 
Checks consistently provide an 
accurate pulse of the class' 
understanding, such that the 
teacher has enough information 
to adjust subsequent instruction, 
if necessary. 
 
The teacher asks many questions 
that elicit a thoughtful response 
and consistently allows sufficient 
time for students to answer, 
engages most students in the 
discussion, steps aside when 
appropriate, and consistently 
responds to students' correct 
answers by probing for higher 
level understanding in an 
effective manner. 
 
The teacher uses guided 
discussion techniques with 
success. 

The teacher checks for 
understanding of content, but 
misses several key moments. 
 
Checks sometimes provide an 
accurate pulse of the class' 
understanding, such that the 
teacher has enough information 
to adjust subsequent instruction, 
if necessary. 
  
The teacher asks few questions 
that elicit a thoughtful response, 
attempts to engage all students in 
the discussion but is only 
moderately successful, and 
sometimes responds to students' 
correct answers by probing for 
higher level understanding in an 
effective manner. 
 
The teacher attempts to use 
guided discussion techniques 
with limited success. 

The teacher checks for 
understanding of content, but 
misses all key moments. 
 
Checks do not provide an 
accurate pulse  
of the class' understanding. 
 
The teacher asks questions that 
are low‐ level or inappropriate, 
elicits minimal or no student 
participation and recitation rather 
than discussion, and does not 
respond to students' correct 
answers by probing for higher‐
level understanding in an 
effective manner. 
 
The teacher does not use guided 
discussion techniques. 

 
Areas for Improvement Minor Major

D.3b.01w:  The candidate misses key moments while checking for 
understanding of content. 

  

D.3b.02w:  Checks for understanding do not provide an accurate pulse of the 
class’ understanding in order to adjust subsequence instruction. 

  

D.3b.03w:  The candidate asks questions that are low-level or inappropriate.   
D.3b.04w:  The candidate asks questions that elicit minimal or no student 

participation or engagement. 
  

D.3b.05w:  The candidate asks questions that do not probe for higher level 
understanding effectively.   

  

D.3b.06w:  The candidate does not use guided discussion techniques 
successfully. 

  

D.3b.07w:  The candidate does not step aside at the appropriate moment 
during class discussions.  

  

 
Highly Effective Behaviors HEBs

D.3b.01k:  The candidate asks questions that reflect high expectations.   
D.3b.02k:  The candidate asks questions that promote critical and creative thinking.  
 

 
Comments:       
 
 



3c:  Engaging Students in Learning 
Highly Effective  Effective Developing Unsatisfactory 

Activities and assignments, 
materials, and groupings of students 
promote significant learning for the 
instructional outcomes and are 
frequently sensitive to the students' 
culture and level of understanding, 
resulting in high intellectual 
engagement with all students 
engaged in a high level of rigor. 
 
Lessons have coherent structure 
that is adapted as necessary to the 
needs of individuals, are 
appropriately paced to allow for 
student reflection and closure, and 
always maintain academic focus. 
 
The teacher frequently uses 
appropriate technology (as 
available) in the teaching and 
learning processes, and teaches 
students how to use technology. 
 
Teacher demonstrates a depth and 
breadth of subject matter. 

Activities and assignments, 
materials, and groupings of 
students are appropriate for the 
instructional outcomes and are 
sensitive to the students' 
culture and level of 
understanding, resulting in 
intellectual engagement with 
most students engaged in a 
high level of rigor. 
 
Lessons have coherent 
structure, are appropriately 
paced, and have consistent 
academic focus. 
 
The teacher consistently uses 
appropriate technology (as 
available) in the teaching and 
learning processes. 
 
Teacher demonstrates 
knowledge of subject matter.   

Activities and assignments, 
materials, and groupings of 
students are moderately 
appropriate for the instructional 
outcomes or are somewhat 
sensitive to the students' culture 
or level of understanding, 
resulting in moderate intellectual 
engagement. 
 
Lessons have recognizable 
structure, but are not fully 
maintained, are poorly  
paced, and have limited academic 
focus. 
 
The teacher sometimes uses 
technology (as available) in the 
teaching and learning processes. 
 
Teacher demonstrates limited 
knowledge of subject matter. 

Activities and assignments, 
materials, and groupings of 
students are not appropriate for 
the instructional outcome or not 
sensitive to the students' culture 
or level of understanding, 
resulting in minimal intellectual 
engagement. 
 
Lessons have no structure, have 
no pace, and have no academic 
focus. 
 
The teacher does not use 
technology (as available) in the 
teaching and learning processes. 
 
Teacher’s knowledge of subject 
matter is poor. 

 
Areas for Improvement Minor Major

D.3c.01w:  Activities, assignments, and materials are not appropriate for the 
instructional outcome. 

  

D.3c.02w:  Activities, assignments, and materials are not sensitive to students' 
culture. 

  

D.3c.03w:  Activities, assignments, and materials are not sensitive to the 
students' level of understanding, 

  

D.3c.04w:  Activities, assignments, and materials are resulting in minimal 
intellectual engagement. 

  

D.3c.05w:  Groupings of students are not appropriate for the instructional 
outcome. 

  

D.3c.06w:  Groupings of students are not sensitive to the students' culture.   
D.3c.07w:  Groupings of students are not sensitive to the students' level of 

understanding, 
  

D.3c.08w:  Groupings of students are resulting in minimal intellectual 
engagement. 

  

D.3c.09w:  Lessons have little to no academic focus; they are scattered.   
D.3c.10w:  The teacher does not use technology (as available) in the teaching 

and learning process. 
  

D.3c.11w:  Teacher’s knowledge of subject matter is very limited or poor.  
Content errors are made. 

  

 
 
 

Highly Effective Behaviors HEB
D.3c.01k:  Activities, assignments, and materials promote significant learning for the  



instructional outcomes. 
D.3c.02k:  Lesson structure is adapted to the needs of individuals.  
D.3c.03k:  Lessons allow students time for reflection and closure.  
D.3c.04k:  The candidate teaches students how to use technology.  
D.3c.05k:  The candidate demonstrates depth and breadth of subject matter.  
 
Comment 
 
 
 
  



3d:  Using Assessment in Instruction 

Highly Effective  Effective  Developing / 
Needs Improvement 

Unsatisfactory  
Formative assessment is 
frequently used in a sophisticated 
manner in instruction, through 
student involvement in 
establishing criteria, self‐
assessment by students, and 
monitoring of progress by both 
the teacher and students. 
Feedback to students is of high 
quality and from a variety of 
sources. 
 
Students are fully aware of the 
assessment criteria used to 
evaluate their work.                         

Formative assessment is 
consistently used in instruction, 
through self-assessment by 
students and monitoring of 
progress of learning by the 
teacher and/or students. 
Feedback to students is of high 
quality. 
 
Students are mostly aware of the 
assessment criteria used to 
evaluate their work.                         

Formative assessment is 
sometimes used in instruction, 
through some monitoring of 
progress of learning by teacher 
and/or students. Feedback to 
students is rudimentary. 
 
Students are aware of only some 
of the assessment criteria used to 
evaluate their work. 

Formative assessment is not used 
in instruction, either through 
monitoring of progress by the 
teacher or students, or through 
feedback to students. 
 
Students are unaware of the 
assessment criteria used to 
evaluate their work. 

 
Areas for Improvement Minor Major

D.3d.01w:  Formative assessment is not used adequately by the candidate in 
instruction to monitor progress. 

  

D.3d.02w:  Formative assessment is not used adequately by the candidates in 
instruction to monitor progress.  

  

D.3d.03w:  Formative assessment is not used adequately in instruction to 
provide feedback to the students.   

  

D.3d.04w:  The candidate’s students are unaware of assessment criteria used 
to evaluate their work. 

  

D.3d.05w:  The candidate does not provide high quality feedback to students.   
 

Highly Effective Behaviors HEBs
D.3d.01k:  Formative assessment is used frequently, with students and in instruction.  
D.3d.02k:  Students are involved in establishing criteria  
D.3d.03k:  Students self-assess using a variety of sources.  
 
Comments:       
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  



Domain 4:  Professional Responsibilities 
 
4a:  Showing Professionalism 

Highly Effective  Effective Developing  Unsatisfactory 
The teacher always adheres to 
and models standards for 
professional conduct and overall 
performance requirements, 
including attendance and 
punctuality. 
 
The teacher complies fully and 
voluntarily with school and 
district regulations. 
 
The teacher positively influences 
members of school community to 
understand and adhere to these 
professional obligations. The 
teacher responds appropriately to 
and acts upon feedback. 

The teacher consistently adheres 
to and models standards for 
professional conduct and overall 
performance requirements, 
including attendance and 
punctuality. 
 
The teacher complies fully and 
voluntarily with school and 
district regulations.  Performs 
with minimum supervision. 
 
The teacher models the values of 
respect, responsibility, honesty, 
and integrity, and performs with 
minimum supervision.  The 
teacher responds appropriately to 
and acts upon feedback. 

The teacher inconsistently 
adheres to standards for 
professional conduct and overall 
performance requirements, 
including attendance and 
punctuality, with some support 
supervision. 
 
The teacher attempts to comply 
with school and district 
regulations. 
 
The teacher strives to develop 
behaviors that model the values 
of respect, responsibility, honesty 
and integrity, and requires some 
support supervision.  The teacher 
responds appropriately to and 
acts upon feedback.

The teacher does not adhere to 
standards for professional conduct 
and overall performance 
requirements, including 
attendance and punctuality. 
 
The teacher fails to comply with 
school and district regulations and 
timelines. 
 
The teacher has difficulty 
demonstrating respect, 
responsibility, honesty and 
integrity, requires frequent 
support supervision, and resists 
feedback from colleagues and 
administration.  

 
Areas for Improvement Minor Major

D.4a.01w:  The candidate has not adhered to one or more standards for 
professional conduct. 

  

D.4a.02bw:  The candidate has not complied with one or more of the 
University performance requirements. 

  

D.4a.03w:  The candidate has not attended required events.   
D.4a.04w:  The candidate has not been punctual.   
D.4a.05w:  The candidate has not complied with school or district regulations.   
D.4a.05bw:  The candidate has not complied with University regulations.   
D.4a.06w:  The candidate has not complied with school or district timelines.   
D.4a.06bw:  The candidate has not complied with University timelines.   
D.4a.07w:  The candidate has difficulty demonstrating respect.   
D.4a.08w:  The candidate has difficulty demonstrating responsibility.   
D.4a.09w:  The candidate has difficulty demonstrating honesty and integrity.   
D.4a.10w:  The candidate requires frequent supervision.   
D.4a.11w:  The candidate resists feedback from University Supervisor and CT   
 

Highly Effective Behaviors HEB
D.4a.01k:  The candidate performs with minimum supervision.  
D.4a.02k:  The candidate positively influences other members of the community to 

understand and adhere to professional obligations. 
 

 
Comments:       
 
 
4d:  Participating in a Professional Community 

Highly Effective  Effective Developing Unsatisfactory 
The teacher makes a substantial 
contribution to the professional 

The teacher participates actively 
in the professional community 

The teacher becomes involved in 
the professional community and 

The teacher avoids participating 
in a professional community or in 



community and to school and 
district events and projects, 
collaborates with/coaches others 
through difficult situations, and 
assumes a leadership role among 
the faculty. 

and in school and/or district 
events and projects, actively 
seeks out opportunities to 
collaborate with others, and 
maintains positive and productive 
relationships with colleagues.

in school and/or district events 
and projects when specifically 
asked, makes some effort to 
collaborate with colleagues, and 
has cordial relationships with 
colleagues.

school and district events and 
projects, minimally collaborates 
with colleagues, and has negative 
or self‐serving relationships with 
colleagues. 

 
Areas for Improvement Minor Major

D.4d.01w:  The candidate does not participate effectively in his/her 
professional community (e.g., in the College or in the field-experience 
school). 

  

D.4d.02w:  The candidate does not participate effectively in  school or district 
events and projects, even when specifically asked to do so.   

  

D.4d.03w:  The candidate does not collaborate effectively with colleagues, 
even when specifically asked to do so. 

  

D.4d.04w:  The candidate has negative or self-serving relationships with 
colleagues. 

  

 
Highly Effective Behaviors HEB

D.4d.01k:  The candidate makes a substantial contribution to the professional 
community (including the College of Education) events and projects. 

 

D.4d.02k:  The candidate collaborates with others, especially in difficult situations, 
assuming a leadership role among candidates. 

 

 
Comments:       
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



4e:  Growing and Developing Professionally 
Highly Effective  Effective Developing Unsatisfactory 

The teacher actively pursues 
professional development 
opportunities and initiates 
activities to contribute to the 
profession.  In addition, the 
teacher seeks feedback from 
supervisors and colleagues. 

The teacher seeks out 
opportunities for professional 
development based on an 
individual assessment of needs, 
and actively shares expertise with 
others.  The teacher welcomes 
feedback from supervisors and 
colleagues. 

The teacher participates in 
professional development 
activities that are convenient or 
are required, and makes limited 
contribution to the profession.  
The teacher accepts feedback 
from supervisors and colleagues 
with some reluctance.

The teacher does not participate 
in professional development 
activities, and makes no effort to 
share knowledge with colleagues.  
The teacher is resistant to 
feedback from supervisors or 
colleagues. 

 
Areas for Improvement Minor Major

D.4e.01w:  The candidate does not participate in professional development 
activities. 

  

D.4e.02w:  The candidate does not attempt to share knowledge with 
colleagues. 

  

D.4e.03w:  The candidate resists implementation of feedback from 
supervisors. 

  

D.4e.04w:  The candidate resists implementation of feedback from colleagues, 
CT/supervisor. 

  

 
Highly Effective Behaviors HEB

D.4e.01k:  The candidate actively pursues professional development activities.  
D.4e.02k:  The candidate actively seeks feedback from supervisors, CT, and colleagues.  
 
Comments:       
 


