
   

 

2017 - 2018  

Year of Achievement 

Special Edition: 

1st Annual College of 

Education Symposium on 

Scholarly Engagement 



2 

 

Since the beginning of FGCU in 1997, the College of Education faculty has 

strived to integrate Ernest Boyer’s Scholarship Reconsidered (1990) into learning, 

teaching, research, and service engagements, and to demonstrate 

Scholarship of Teaching, Scholarship of Discovery, and Scholarship of 

Engagement in an integrated fashion. As the faculty are continuously 

engaging in their own conversation of COE Scholarship Reconsidered, a new 

scholarly initiative has gradually formed.  
 

During AY 2017-18 FGCU College of Education gave birth to the 1st Annual 

Research Symposium to celebrate faculty and students’ scholarly engagement 

through learning, teaching, research, and community engagements. This 

Annual Research Symposium is initiated and coordinated by Dr. Debbie 

Giambo, Professor of ESOL, and Dr. Tunde Szecsi, Professor of Early Childhood 

Education. Thank you, Debbie and Tunde for your exemplary commitment and 

collaboration.  
 

In this volume, we feature scholarly activities that focus on some current 

educational topics, and are conducted by undergraduate or graduate 

students through collaboration among students, faculty, and community 

partners in education. We believe this volume is an artifact of how the COE 

faculty and students are collaboratively making sense of integrated scholarship 

of learning, teaching, and community engagements that are problem-solving 

oriented practices in education. 
 

Thank you to everyone participated in the 1st Annual Research Symposium. 

Moreover, thank you, readers, for your attention as you glance at our collective 

work! 
 

          Eunny 

From the Desk of 

Dean Eunsook (Eunny) Hyun, Ph.D. 
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LITERATURE REVIEW: THIS IS WHAT THE RESEARCH IS SAYING 

Smith, J., Stern, K., & Shatrova, Z. (2008). Factors Inhibiting Hispanic Parents' School Involvement. Rural Educator, 29(2), 8-13.

According to the article, Factors Inhibiting Parents’ Involvement (2008), many of the factors that they 

have come across in their research that inhibits ELL parent involvement includes:

 Language barriers; e.g. majority of teachers being monolingual, flyers and information only available in 

English or inappropriately translated, and lack of interpreter availability. 

 Cultural differences; e.g. differing ideas of what parent involvement entails and lack of trust.

 Unawareness of school operations- Unaware of the school’s communication procedures, involvement 

procedures, and how to properly advocate for their child.

S

What we 

wanted 

to find 

out:

What factors inhibit the 

involvement of English 

Language Learners’ parents

What programs and 

accommodations implemented by 

schools can increase the 

involvement of English Language 

Learners’ parents.

S

Creating Connections:  
     ELL Families and our Schools 

WHAT WE KNOW: 

COMMUNICATION BETWEEN ELL PARENTS AND SCHOOLS IS SIGNIFICANTLY 

LOWER THAN NATIVE ENGLISH SPEAKING PARENTS

As shown in Figure 1, the proportions of Native-

English speaking parents who never, occasionally and 

often communicated with their children’s teachers 

were 0%, 39% and 61%, respectively. ELL parents’ 

frequency of communication was significantly 

different as the proportions who communicated 

never, occasionally and often were 16%, 74% and 

10%, respectively.

Harper, S. N., & Pelletier, J. (2010). Parent involvement in early childhood: A 

comparison of English language learners and English first language 

families. International Journal of Early Years Education, 18(2), 123-141.

R

WHAT WE KNOW: 

PARENT INVOLVEMENT INCREASES STUDENT’S ACHIEVEMENT

According to the National Coalition of Parent 

Involvement (2006):

Parent involvement in education is crucial. No 

matter their income or background, students with 

involved parents are more likely to have higher 

grades and test scores, attend school regularly, have 

better social skills, show improved behavior, and 

adapt well to school.

According to the National PTA (2000):

The most accurate predictors of student achievement in 

school are not family income or social status, but the 

extent to which the family creates a home environment 

that encourages learning, communicates high yet 

reasonable expectations for the child’s achievement, and 

becomes involved in the child’s education at school.

National Coalition for Parent Involvement in education. 2006. Research Review and 

Resources. Retrieved September 16, 2011, 

from www.ncpie.org/WhatsHappening/researchJanuary2006.cfm.

National PTA. 2000. Building Successful Partnerships: A Guide for Developing Parent and 

Family Involvement Programs. Bloomington, Indiana: National Education Service, 11–12.

S

ABSTRACT

The goal this research is to identify inconsistencies between what English Language 
Learners (ELL) parents’ perceptions of parent involvement are in comparison to the 

expectations of schools and today’s research, along with the characteristics that go into 
creating programs geared towards increasing the levels of ELL parent involvement in 
today’s schools versus what programs are currently in place.  We will conduct this 

research by reading research based peer-reviewed literature, and interviewing various 
individuals including administrators, teachers, and directors of community organizations 
that work with ELL communities to see what their perspectives are of services offered 
to ELL students and their families. One of the biggest challenges schools face today is 
creating relationships with the families of ELL students. Through this research we have 

found the significant impact schools have made by using different strategies and 
approaches to forge these relationships. With these connections made, parents of ELLs 
will have better knowledge of their students’ rights and will be able to better advocate 

for their students’ education as well as their family.
R

Presented By:  

Sierra Dean  

and  

Robin Keinath 

LITERATURE REVIEW: 

WHAT FACTORS ARE INHIBITING PARENT INVOLVEMENT AMONG ELL PARENTS

In a research study Dismay and Disappointment: 

Parental Involvement of Latino Immigrant Parents 

(2003), they conducted a focus group comprised of 

Latino immigrant parents with students attending 

schools in a predominately Latino community in 

California with a low-socioeconomic status and 

background. This was some of the feedback given by 

parents when asked to explain their relationship 

with their children’s school:

COMMUNICATION

EXPECTATIONS 

ACCOUNTABILITY

S

LITERATURE REVIEW: THIS IS WHAT THE RESEARCH IS SAYING 

ABOUT FACTORS THAT MAY INHIBIT ELL PARENT INVOLVEMENT 

Less active parents’ definitions 

of parent involvement included 

phrases like:

-Spending quality time with child at home

-Helping with homework

-Communication with teacher, but only if the   

teacher makes the attempt at contact

Reasons for lack of participation in the 

classroom:
-Parents have not been asked to participate

-Some mention that they receive flyers and emails, but prefer a 

over the phone or face-to-face invitation

-Working during school hours

-Language barriers

-Obligations at home take priority

R

CONCERNS AND FRUSTRATIONS 

GIVEN BY THE INTERVIEWED PARENTS

Accountability: 

• Teacher accountability towards addressing 

parent needs and concerns differing from 

native countries.

• Not being invited to the schools by the 

teachers or faculty 

• Teachers not being knowledgeable in 

students’ languages, cultures and 

backgrounds

• Teacher interest and involvement dropping 

significantly from elementary to high 

school.

• Fear that students will suffer from parent 

involvement and their addressing of 

concerns

Communication:

• The school board meetings did 

not offer language support for 

Spanish speakers. 

• Parents were concerned that 

they weren’t receiving the 

necessary amount of 

information. 

• Time and translators not 

provided during open houses 

and meeting students’ teachers.

• Flyers and information not 

being translated into their 

native language. 

Expectations:

• Scheduling of events and 

participation of parents 

• Lower expectations of 

ELL parents and students

• Teacher attitudes towards 

parent involvement 

• Cultural differences 

between parent-school 

expectations and 

relationships 

S

Strategies and approaches that bring down the barriers 

between ELL families and schools, better equipping parents 

to connect with and advocate for their child’s education. 

WHAT THE RESEARCH IS 

SAYING ABOUT THE IMPORTANCE OF PARENT INVOLVEMENT:

Some benefits:

• Communication helps teachers to develop positive attitudes about 

second language education

• Knowledge of academic development helps parents provide or seek 

appropriate academic assistance for their children to excel at school

• Discussions help parents gain insight into their children’s progress 

and opportunities to engage in children’s education

Harper, S. N., & Pelletier, J. (2010). Parent involvement in early childhood: A comparison of 

English language learners and English first language families. International Journal of Early Years 

Education, 18(2), 123-141.

R

LITERATURE REVIEW: THIS IS WHAT THE RESEARCH IS SAYING 

ABOUT FACTORS THAT MAY INHIBIT ELL PARENT INVOLVEMENT 

Parent perception of what 

teachers want from them: 
-No mention of teamwork

-Wants parents to be watchful of children at home

-To be good with their kids

-Encourages more participation between teacher 

and student

-Teachers command parents to follow certain 

behaviors

Parents believe that  involvement is 

discouraged by teachers: 
-Not being invited to the classroom

-Teachers in higher grades don’t want parents in their 

classroom

-Most communication is done through phone-calls

-Contacts parents for only negative reasons or for 

behavioral problems

R
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ANALYSIS: WHAT ARE SOME COMMON CHARACTERISTICS OF PROGRAMS THAT INCREASE 

ELL PARENT INVOLVEMENT,  AND HOW CAN THESE PROGRAMS BE IMPLEMENTED?

From our interviews were able to determine that some common characteristics that increase ELL parent 

involvement include:

• Schools and teachers being positive and extending invitations to all events (Elementary Principal and ELL Contact)

• Programs being offered at convenient times that consider parents’ work schedules (Literacy Center CEO)

• Translations and translators are available for any discussion without any inconveniences (Literacy Center CEO)

• Offering an evening spaghetti /other supper for parents and families to have a reason to visit the school. (Literacy 

CEO)

• Programs are flexible and are offered at multiple times and days for parents on different schedules. (ESOL 

teacher)

• Programs are comforting and less formal in order to be less intimidating for parents. (ESOL teacher)

S

DISCUSSION: WHAT ARE SOME COMMON CHARACTERISTICS OF PROGRAMS THAT 

INCREASE ELL PARENT INVOLVEMENT,  AND HOW CAN THESE PROGRAMS BE IMPLEMENTED?

Common characteristics of programs that increase 

ELL parent involvement:
• Invitations to programs are accurately translated or come personally from 

the teacher.

• Translators are easily accessed before, during, and after the program. 

• Programs are co-created between schools and parents.

• Programs involve more knowledgeable parents of the same cultural and 

linguistic background mentoring newer, less involved parents.

• Programs that take parents needs into account (i.e. work schedules, parents’ 

levels of education, and low-risk environment).

• FOOD!
S

PURPOSE OF THIS STUDY

The purpose 
of this study is 
to investigate 
the following 
questions:

Many programs today are put into place to provide 

specialized support for ELL students and their 

families. We want to know:

What are some common characteristics of 

programs that increase ELL parent involvement, 

and how can these programs be implemented?

What programs out there today that are proving 

to be effective?

How are schools taking the factors that inhibit ELL 

parent involvement into consideration when 

creating programs?

S

DATA COLLECTION: HOW OUR DATA WAS COLLECTED

For the purposes of collecting a variety of data, we conducted several different interviews and collected several 

different peer-reviewed articles to gain information guiding us towards conclusions for our specific research 

questions: 

Interviews conducted:
High School ESOL and English Teacher: this interview was 

conducted in a face-to-face setting. We as the interviewers 

asked a series of questions and recorded their responses 

on paper.

Literacy Center Coordinator: this interview was 

conducted partially on the phone and partially through 

email. The participant responded to our questions through 

a written email.

Interviews conducted:

Elementary School Principal along with the school’s ELL 

Contact: this interview was conducted through email. We 

emailed our interview questions to the principal and both 

the principal and ELL contact responded together to our 

interview questions

S

PARTICIPANTS

Participants interviewed for this study:

Participant A: Participant is a Florida high school ESOL and 

English teacher and has been for the past 28 years. Originally, 

she was born in Cuba with Spanish as her first language. 

Participant B: Participant is the president and CEO of a 

literacy center in SWFL that provides English Language 

Learning courses to the parents of ELL students currently in 

Title I schools.

Participants C: Participants include the principal at a 

Florida elementary school and the second is that 

school’s ELL contact.

S

WHAT THE RESEARCH IS SAYING

ABOUT THE IMPORTANCE OF PARENT INVOLVEMENT:

Social Emotional Factors:

• Higher level of parent involvement linked to more 

advanced social skills, fewer behavior problems, and 

better social-emotional adjustments

• Parent involvement enhance social-emotional skills 

because parents are working with teachers and schools 

to address concerns in classroom and at home

Niehaus, K., & Adelson, J. L. (2014). School support, parental involvement, and 

academic and social-emotional outcomes for English language learners. American 

Educational Research Journal, 51(4), 810-844.

R

DISCUSSION: WHAT PROGRAMS ARE OUT

THERE TODAY THAT ARE PROVING TO BE EFFECTIVE?

In this very same article, Ramirez also provided examples of schools that provide programs that have proven to 

increase the amount of parent involvement in their different schools around the country. Below are some 

examples of these programs:

• On Your Turf: The school recognized the diversity of the school and lack of transportation that often 

discourages parents from attending school programs. This led them to create the On Your Turf program, moving 

programs and other important school meetings into the community and in the neighborhoods of families. 

• Proud Parent Group: Parents of seniors mentoring parents of incoming freshman to help them with 

transitioning into the school.

• El Instituto Familiar: Allows parents to be active participants in policymaking, taking and teaching classes for 

parents, and mobilization of parents for school and community matters.

R

DISCUSSION OF CONSIDERATIONS CONT. 

Schools with 

increased amount 

of ELL parent 

involvement have 

taken these 

logistical issues 

into consideration 

as well:

• Implement programs located in the families’ communities

• Modify meetings to accommodate parent work schedule

• Having ESOL classes for parents to accommodate these 

schedules

• Provide childcare to facilitate parental attendance at 

school functions

• Arrange transportation to facilitate student and parent 

involvement in school activities 

• Provide food to accommodate for time lost (i.e. spaghetti 

dinners)

R

DISCUSSION: HOW ARE SCHOOLS TAKING THE FACTORS THAT INHIBIT ELL PARENT 

INVOLVEMENT INTO CONSIDERATION WHEN CREATING PROGRAMS?

Schools are beginning to recognize that:
• Not all families have a clear or similar definition of parent involvement

• A lack of involvement doesn’t necessarily mean a lack of desire to be involved

• There are factors other than language that create barriers for parent involvement 

• We need to provide support for our parents like we do our students

• Families of English Language Learners might have not have the same values as our school and faculty

Now when creating programs, some schools are beginning to:
• Seek out grants that are geared specifically towards ELLs and Migrant Families

• Provide a home-school coordinator or liaison specifically dedicated to ELL parents and families

• Initiate home visits by teachers to created bonds and help families become more comfortable with our schools

• Implement bilingual newsletters 

• Provide multilingual telephone homework line

• Take suggestions from families on how to better implement programs

• Use surveys based on families’ needs in order to implement successful programs

R

ANALYSIS: HOW ARE SCHOOLS TAKING THE FACTORS THAT INHIBIT ELL PARENT 

INVOLVEMENT INTO CONSIDERATION WHEN CREATING PROGRAMS?

From our interviews were able to determine that schools are taking these factors into 

consideration by:

• Creating focus groups consisted of the ELL contacts, ESOL teachers, faculty and administration that get 

together to discuss factors that decrease involvement and generate ideas for increasing ELL parent 

involvement, (ESOL teacher)

• Sending home Parent Surveys asking for parent input (Elementary Principal and ELL Contact)

• Creating make-up days for parents that can’t attend important events, so that they are still able to come 

to the school and get the information that they had originally missed.  (ESOL teacher)

• Working to get more translators at events to accommodate the amount of parents in need of 

translations (Literacy Center CEO)

REFERENCES

Harper, S. N., & Pelletier, J. (2010). Parent involvement in early childhood: A comparison of English language learners and English first language families. International Journal of Early Years 
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National Parent Teacher Association. (2000). Building successful partnerships: A guide for developing parent and family involvement programs. National PTA, Bloomington, IN: National 

Educational Service.

Niehaus, K., & Adelson, J. L. (2014). School support, parental involvement, and academic and social-emotional outcomes for English language learners. American Educational Research 

Journal, 51(4), 810-844.

Ramirez, A. F. (2003). Dismay and disappointment: Parental involvement of Latino immigrant parents. The Urban Review, 35(2), 93-110.
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CONCLUSION WITH IMPLICATIONS

Implications:
• The information and programs found through our research can increase parent involvement among our English 

language families and communities,

• help schools, administrators and teachers understand the factors that inhibit ELL parent involvement,

• and help schools accommodate and adjust their current and future programs to fit the needs of ELLs parents and 

families in order to increase their involvement and as a result, increase ELL student achievements

Limitations:
• Diversity in schools and differing communities may require different programs based on the specific needs of that 

area.

• Diversity of the language of the English language learners may require a different approach. Our research was 

geared more towards Hispanic English Language Learners and not those of other culturally and linguistic 

backgrounds.

• Also, we were unable to get specific perspectives of parents outside of the articles collected. More in-depth 

results may be found from being in direct communication with ELL parents and families. 
S

ANALYSIS: WHAT PROGRAMS ARE OUT

THERE TODAY THAT ARE PROVING TO BE EFFECTIVE?

From our interviews we were able to determine that programs that are out in our community that have 

been proving to be effective include:

• In Hendry County, an elementary school had a spaghetti supper night where ELL families came together with the 

teachers and staff. This gave the teachers the opportunity to reach more parents this way.

• The Literacy Council’s program is teaching parents English and has increased parent involvement in several Title I 

schools throughout Lee, Hendry and Collier Counties.

• One local county has implemented Parent Grant Workshops for ELL parents. They provide dinner, translated 

PowerPoints, multiple translators, and teach parents about support and programs they offer. 

R
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Connecting Authors and Students 
from Title I Schools 

Presented By:  

Carly Israel 

Dr. Cynthia Dawn Martelli 

Dr. Vickie Johnston 

Jaimee Sidisky 

This presentation shines a 
spotlight on the FGCU 
literacy festival and its 
support of students from 
regional Title I schools, 
providing engagement and 
interaction with a diverse 
and relatable group of 
authors, their stories, and 
the characters they create. 

1. 

2. 
2. 

3. 
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Over or Under 
with Few In-Between 
Presented By:  

Kylen Carmody 

English Language 
Learners have an 
overwhelming tendency 
of being under or over-
identified with 
disabilities. 

Abstract 

In 2014, there were 4.6 million ELLs in the United States public school 
system, it is no longer rare for teachers to have an ELL in their classroom. 
Sadly, it is also not rare that ELLs are over or under identified with 
disabilities. The purpose of my research was to find out why they are over 
and under identified and what the effects are to being misidentified. I 
reviewed literature about this issue and analyzed 5 main causes of this issue: 
teachers are uneducated/ informed about ELLs and the proper methods to 
teach them, learning disabilities and second language acquisition have 
similar characteristics, identification assessments are not appropriate for 
ELLs, and due to over identification informal policies were put into place to 
minimize the number of ELLs over identified. There were many negative 
effects in and out of school to being misidentified. I collected data on the 4 
states with the largest ELL populations about their practices and procedures 
for identifying ELLs with a disability. Lastly, I concluded how to minimize over 
and under identification from occurring.  

Purpose of Research- Research Questions 

The purpose of the study is to investigate the following questions… 

1. Why are ELLs over identified with a disability? 

2. Why are ELLs under identified with a disability? 

3. What are the effects of ELLs being misidentified? 

What Does the Preexisting Data Tell Us? 
• During the 2014-15 school year the Department of Education 

recorded that there were 4.6 million ELL’s in American public schools. 
• 13.8% of ELLs were identified with having a disability (7). 

• 50% of ELLs receiving Special Education services are classified with 
Specific Learning Disabilities (SLD) 

• The identification rates for ELLs with SLD in 33 states was higher than the national 
general population average of 39% (7).  

• SLD is defined as a disorder in one or more of the basic learning 
processes involved in understanding or in using language, spoken or 
written, that may manifest in significant difficulties affecting the 
ability to listen, speak, read, write, spell, or do mathematics. 

Literature About the Differences Between 
SLD and 2nd Language Acquisition. 

• Classification for learning disabilities and those with second language 
acquisition issues are hard to differentiate due to similarities in 
learner characteristics (6). 

Literature About Today’s Educators 
• The National Center for Educational Statistics found that practicing 

teachers feel inadequately prepared to teach ELL. 
• 21.3% of public school teachers have been teaching full time for 20+ years, 

36.4% have been teaching for 10-20 years. Out of those two groups (57.4% of 
today’s teachers) almost two-thirds of them stated that they did not receive 
any education about ELLs and the teaching methods/ practices for ELLs (4). 

• Over 75% of teachers with 10 or less years of experience, claim that they 
were educated on teaching ELLs but were not adequately prepared through 
their classes or practicing teachers who served as their mentors in field 
experiences (4).

• Far too many teachers are uninformed about the proper teaching 
methods for ELLs and their behaviors while acquiring English which is 
a main reason why referrals are made. 

1. 

2. 

3. 

4. 

5. 

6. 

7. 
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Literature about Assessment Procedures 

• The assessment instruments and equipment are not fit to make an 
accurate identification of disabilities among students who speak 
different languages (2). 

• Even when you have assessment instruments in the students native 
language, the assessment is not culturally and linguistically 
appropriate or relevant (2). 

• Burr, Haas, and Ferriere (2015) found that 19 states did not follow the 
assessment procedures outlined in documentation on states practices 
for identifying ELLs with disabilities.  

8. 

Statistics about Under Identification 
According to WIDA, 35 states are under identifying ELLs for disabilities, 
with identification rates at 8% or less. 

9. 

Literature about Under Identification 

• After 2006, schools put into place informal policies to lower the 
number of ELLs over identified (3). 
• Schools want to wait until the students have had enough time to learn English 

to test them. 

• Schools wait 2-3 years after the ELL entered the school to refer them (3). 

• Teachers are discouraged from making referrals.  

• Not enough Special Education teachers with ELL or bilingual training 
so they believe they are better served in the general education 
classroom (5). 

Data Collection 

The 4 states with the highest ELL population are California, Florida, 
New York, and Texas. I reviewed each of the states practices and 

procedures for identifying ELLs with disabilities.    

Literature about Effects of ELLs Being 
Misidentified

Over identification 
• They are getting instruction that is below their ability level. 
• Expectations are lower and they do worse over time. 
• Misidentification creates a lifelong label and a potential stigma.

Under identification
• They will fall behind academically and it will take them longer to get back on 

track. 
• Their academics and English- proficiency suffers.
• They are labeled as “lazy, doesn’t care, or unmotivated.” 

• Both situations have been linked to 9% of misidentified students 
dropping out of school (7). 

Background Information on Identification of ELLs 

• In 2006, Congress identified that many of the students receiving special 
education services under the classification of “learning disabilities” were 
not fit to receive SE services (3). 

• Congress mandated that students may not be placed in special education 
for “determinant factors” like limited English proficiency. 

• At that time, 60% of ELLs were identified with learning disabilities (3). 
Solution- Adopted new regulations for identifying students with LD.  
• Improve services for the general education students. Having qualified 

teachers teach reading and mathematics with scientifically proven 
methods. 

• Many states adopted Response to Intervention (RTI). They regulated 
districts to provide RTI and see if that addressed the student’s needs before 
making referrals (4). 

Data on New York Percentages and Practices
New York- Total of 2,741,196 students. 

• 248,284 ELLs which is 8.8% of the student population.  
• 10% of ELLs (24, 828 students) are identified with a disability. 

Referral must include… 

• Reasons for the referral and include any test results, records or reports upon which the referral is 
based on. 

• Describe in writing, intervention services, programs or instructional methodologies used to 
remediate the student's performance prior to referral, including any supplementary aids or 
support services provided for this purpose, or state the reasons why no such attempts were made. 

• Describe the extent of parental contact or involvement prior to the referral. 

Initial Evaluation must include… 

• Observation of the student in their learning environment 
• to document the student’s academic performance and behavior in the areas of difficulty; and 

other appropriate assessments or evaluations. 

Assessment

• Must be provided and administered in the student's native language or other mode of 
communication and in the form most likely to yield accurate information on what the student 
knows and can do academically, developmentally and functionally. 

10. 

11. 

12. 

13. 

14. 
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Data on California Percentages and Practices
California- total of 6,228,235 students.

• 1,332,405 ELLs which is 21.4% of the overall student population.

• Over 1/4th of the ELL population living in the United States live in California. 

• 31% of ELLs (413, 045 students) are identified with a disability.

• 72% of ELLs are enrolled in the elementary grades, the rest (28%) are in 7th- 12th grade.

• Before the 5th grade students with an IEP are underrepresented among ELLs, and later they are overrepresented.

Referrals

• Each district has their own referral process. 

• Parents or teachers can write a request for an IEP evaluation. 

Referrals must include…  

• Impact of language, cultural, environmental, and economic factors of the student that might hinder their learning abilities. 

• How standardized tests and techniques were altered. 

Assessment procedures 

• Use of the interpreters, translations for tests; include a statement of validity and reliability related to the use of such. 

• Examiner’s level of language proficiency in language of student and the effect on test results and overall assessment. 

IEP teams review referral and determine… 

1. Whether an ELL student meets the eligibility criteria for special education. 

2. What special education services are required.

3. That the learning difficulty is not an aspect of cultural or linguistic diversity. Students should not be referred for special education solely on 
the basis of not understanding or being limited in their ability to understand English.

Continued 

Data on Florida Percentages and Practices

Florida- Total of 2,692,143 students. 
• 277,802 ELLs which is 10.3% of the student population.  
• 8% of ELLs (22, 224 students) are identified with a disability. 

• WIDA considers Florida a state that is “under identifying” ELLs. 

After referral is submitted, IEP teams review 
• Did the student receive culturally and linguistically appropriate instruction from a 

qualified ESL professional? 
• Have the student’s parents or guardian been informed and involved throughout this 

process? 
• The effectiveness of Tier 1 core instruction. 
• The effectiveness of Tier 2 and Tier 3 interventions. 
• The effectiveness of academic assessments and interpretations. 
• Comparisons to similar populations and normative samples. 

Data on New York Percentages and Practices
New York- Total of 2,741,196 students. 

• 248,284 ELLs which is 8.8% of the student population.  
• 10% of ELLs (24, 828 students) are identified with a disability. 

Referral must include… 

• Reasons for the referral and include any test results, records or reports upon which the referral is 
based on. 

• Describe in writing, intervention services, programs or instructional methodologies used to 
remediate the student's performance prior to referral, including any supplementary aids or 
support services provided for this purpose, or state the reasons why no such attempts were made. 

• Describe the extent of parental contact or involvement prior to the referral. 

Initial Evaluation must include… 

• Observation of the student in their learning environment 
• to document the student’s academic performance and behavior in the areas of difficulty; and 

other appropriate assessments or evaluations. 

Assessment

• Must be provided and administered in the student's native language or other mode of 
communication and in the form most likely to yield accurate information on what the student 
knows and can do academically, developmentally and functionally. 

Over or Under 
with Few In-Between 

Data on Texas Percentages and Practices
Texas- Total of 5,359,127 students

• 1,010,756 ELLs which is 18.9% of the student population.  

• Bilingual or English as a second language make up 18.8% (1,005,765) of the student population 

• 16% of ELLs (161,720 students) are identified with a disability. 

• 50.2% of students were at risk of dropping out, 61% of ELLs were at risk of dropping out. 

Background Information

• Teachers were discouraged from making referrals in 2006 because Texas had extremely high rates of ELLs being 
identified with SLDs. 

• Declined the number of ELL students identified with SLDs by 11.3% from 2006-07 to 2016-17. 

• From 2006-07 school year to 2016-17 the number of ELLs increased by 278,884. 

Before assessments are made for disabilities…  

• There must be documentation that all tiers of RTI were used or attempted to be used and it was not successful for the 
student.  

Assessment

• School districts shall implement assessment procedures that differentiate between language proficiency and 
handicapping conditions and shall establish placement procedures that ensure that placement in a bilingual education 
or English as a second language program is not refused solely because the student has a disability.

15. 

Analysis- 1 
• Teachers are not significantly educated on teaching ELLs which means they 

do not know… 
• ELLs cultural and linguistic differences. 
• The ELLs previous schooling experience. It is important to know the teaching practices used 

and the academic and behavioral standards from their previous school. 
• The time frame and behaviors for acquiring English. 
• The most beneficial teaching methods for ELLs. 

• When a referral is made, the school doesn’t review the teacher’s 
instruction as much as they review the student’s performance. The student 
may not have been learning because he or she wasn’t receiving adequate 
instruction. 

• Teachers are uninformed on the state or school districts policies. They think 
that ELLs will not be provided bilingual education in the SE classroom. 
Therefore, they are better fit in the general education classroom with 
bilingual instruction. 

Analysis- 2 

The behaviors of students with a learning disability and the behaviors 
of students acquiring a second language are very similar. Therefore, it is 
hard to differentiate between the two and teachers often misidentify 
ELL students.  

• Teachers misidentify ELLs with having disabilities because they don’t 
know the behaviors of SLA and assume their behaviors are caused 
from learning disabilities. 

• On the other hand, teachers do not identify ELLs with a learning 
disability because they assume their behaviors are from acquiring a 
second language. They do not look into other possible causes of the 
behaviors. 

16. 

17. 

18. 

19. 

20. 
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Analysis- 3

• ELLs are referred for identification assessments for the wrong reasons 
(what was discussed in the 2 slides before). 

• ELLs have a higher chance of qualifying due to the assessments.  
• Many schools don’t have the right equipment/ instruments and tools to make 

an accurate identifications of disabilities among ELLs. 

• If they do, the instruments and assessment itself is not culturally and 
linguistically appropriate or relevant.   

Analysis- 4 

• Informal policies put into place by schools and teachers are 
discouraged from making referrals. 

Informal policies involve a lot of work and a long process for teachers. 
• Some teachers may feel that it is “too much” work to deal with so they do not make a 

referral. 

• Some teachers are so discouraged they don’t even put in the work to make a 
referral because they know their school will probably shut it down. 

• Informal policies want teachers to wait 2-3 years before making a referral. 
• That is too long of a wait, students slip through the cracks. Teachers can just pass the 

student along in the beginning because they believe the student has a disability and 
can’t get them the proper services they need. The student is at risk of never being 
identified or being identified when it’s too late. 

21. 

22. 

Analysis- 5 
Over identified 

• When students are not getting instruction that stimulates their brain (below their ability level) they are not engaged or 
focused.

• Over time they do not want to come to school and drop out or will act out during instruction because they are bored. 

• They feel out of place because they know their ability level is higher than what is expected from them. 

• They feel isolated from their peers. 

• They are embarrassed and lose confidence in themselves. 

• They are not as motivated because their expectations are low and they do not challenge the student. The student goes 
through the motions to get by. 

• The label, “special education” could stay with them for, forever. Sadly, that label comes along with stereotypes and 
discrimination which could decrease the number of opportunities they have. 

Under identified 

• If they wait longer to identify ELL students the longer it will take longer to get the student back on track. The student falls 
behind and barley learns anything in school, the special education teacher will have to try to make up for the lost time. 

• Not only does the students’ academics get penalized but also their 2nd language acquisition. It takes them longer to 
become proficient in English. 

• They also go through the motions (like over identified ELLs) because they are struggling to understand. Then they become 
labeled “lazy, doesn’t care, or is unmotivated” which leads to misconceptions about the student. The student could be 
written off by their teachers because of those labels and never get the attention they need. 

• Never gets identified and they are constantly struggling, so they give up and drop out. 

Conclusions with Implications 

• Identification assessment for ELLs should be appropriate for the student’s 
native language and culture (2 and 7). 

• Schools should review more factors about the ELLs when they are 
identifying them with disabilities… 
• Cultural differences 
• Past schooling (as I discussed before) 
• Environment outside of school (5). 

• Every state should make their practices and procedures for identifying ELLs 
with disabilities easily accessible for the public to find. 
• The only state that was easy to find was New York. California and Texas were difficult 

to find but they were found. Florida was very hard to find and what I found had little 
information. 

Conclusions with Implications 
• Colleges should properly instruct all Education majors on instructing ELLs. 

• They should integrate field work or experiences with ELLs (4 and 5). 

• Every few years schools should have adequate professional development for 
general and special education teachers. Regarding… 
• The characteristics of language acquisition and the differences between that and learning 

disabilities. 
• Proper teaching methods and practices for ELLs. 
• Provide RTI or MTSS research-based interventions that would be beneficial for ELLs (6). 

• If a teacher has an ELL student, the school should assist the teacher on being 
informed about that student’s culture and language. To lower the chances of 
the teacher making an inadequate referral. Along with giving the teacher insight 
to appropriate instruction for that student. 

• Based on the last 3 bullets, there should be more bilingual classrooms available 
(4).   
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Teacher Candidate Perceptions of English 
Language Learners’ (ELLs) Self-Assessments 
of English Proficiency: A Student/Faculty 
Scholarly Collaboration Supported by 
University Programs 
This presentation focuses on a 
collaborative research project conducted 
with support from three university 
programs. 

Presented By:  

Jenna DeVille 

Daisy Gonzalez 

Dr. Debra Giambo 

ABSTRACT

Teacher candidates (TCs) enrolled in TSL 4520 (Second language 
acquisition, communication, and culture), fall 2017, completed 15 
hours of field experience with English learners (ELs) as partial fulfillment 
of our teacher preparation program. This class section was taught at 
Veterans Memorial Elementary School (VME) with an extended class 
period during which TCs completed field experience with support from 
their professor. Pairs of TCs worked with small groups (3-6) of ELs over 10 
weeks and administered a pre- and post-self-assessment of English 
proficiency ("How Do You Use English?) to their ELs. In partners, TCs 
analyzed their ELs’ assessments to gain experience with informal 
assessments, interpretation of student data, and the role of assessor.

Focus: Faculty and student experience in class, collecting, analyzing 
data. Teaching/learning → scholarship

FACULTY EXPERIENCE

• Thinking about making additions to field experience –

➢ TC experience with administering assessments, self-assessments, 
considering accuracy of self-assessments and factors associated 
with student responses, analyzing student data, reflection, 
objectivity (as assessor vs. educator)

➢ Previous research with EL Teacher – wanted to know more about 
ELs’ views of field experience – challenging and upcoming – but 
TCs could consider through self-assessments

➢ How Do You Use English? (social, academic, reading, writing)

• Innovative Assignment Design Grant (IADG) – Office of 
Undergraduate Scholarship → Faculty Learning Community

• Working with more undergraduates on research
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STUDENT EXPERIENCE – JENNA

• Field experience, in-class analyses

• Research – Honors Contract, prior training in human subject 
research, literature review, working with data, data analysis

• Effects of experience

STUDENT EXPERIENCE – DAISY

• Eagle Work Study (Office of Undergraduate Scholarship) –
pilot, 10 hours/week, 1hour/week professional development

• Independence

• Professional Development

• Research experience

• Data experience – setting up the database, entering data, 
revisions, Excel and Word

STUDENT/FACULTY
LEARNING EXPERIENCES

• Challenge of time 

• IRB – teaching/learning about process & pieces

• Steps that go into research, teaching about research

• Learning about the content (lit review)

• Challenge of inviting students to engage in research
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Parental Involvement in Children Education:  
A Study Based on Longitudinal Hierarchical  

Linear Modeling This paper focuses on a broad, relevant literature 

review based on the Concept Mapping approach. 

The results will be beneficial for multiple projects’ 

development and grant applications. 

Presented By: 

Shahid Rasool 

Dr. Jingshun Zhang 
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Effectiveness of Bilingual Education:  
An In-Depth Look at Why Bilingual Education is 
not More Widely Accepted 
Our research examines the benefits of bilingual 
education and seeks to understand those that 
challenge and critique its ideals. 

Presented By: 

Mackenzie Chappell 

Leah Meredith 

Ashley Simmons 

Laurel Wendt 
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Dual Enrollment and  
Postsecondary Transition Experiences 

Students who are taking college credits 

through dual enrollment programs are not 

receiving adequate admission and 

academic advising in preparation for 

postsecondary education. 

Presented by 

Jessica Lennox 
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A Multi-University Study of a Simulated 
Classroom: Use of SimSchool to Increase 

Teacher Candidates’ Understanding of the 
Educational Needs of Diverse Learners 

Simulated classrooms are an innovative practice 
that allows preservice teachers to safely test a 
range of pedagogical ideas, maximizing learning, 
concept creation, and strategy development without 
disrupting P12 classroom environments. 

Presented By: 

Dr. Vickie Johnston 

Dana Peteroy 

Aricely Tavares 

ISSUE

✓ teacher education programs must prepare teacher candidates to enter a wide range of 

diverse teaching environments

✓ In some teacher preparation programs a diverse placement is not possible

✓ A simulated classroom is an innovative field experience that can foster dispositional 

development and help preservice teachers understand the needs of diverse P12 students

✓ Simulated classrooms can help preservice teachers connect learning by allowing them to test 

out pedagogical ideas to see what strategies help all students learn

✓ Virtual environments allow these teacher candidates to try different techniques without 

hindering the learning or classroom management of P12 learners

PARTICIPANTS IN 2016-2017 SCHOOL YEAR

FEEL FREE TO TAKE 
THE SURVEYS


simSchool:
Thirty-two simulated classroom modules 
were created representing ten different 
classroom settings designed to focus on four 
diversity areas: socioeconomic issues, 
ethnicities, exceptionalities, and English as 
second language (ESL) students
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THE RESEARCH

• . 

Research Questions:

1) What were the perceptions of the graduate or undergraduate students’ 
use of simulation-based learning (SBL) as an intervention for increasing the 
understanding of the educational needs of students who:
✓speak English as a second language (ESL)?
✓are learners of different ethnicities?
✓are learners with exceptionalities?
✓are socioeconomically challenged learners?

2.) What were the perceptions of graduate or undergraduate students’ use 
of SBL as an intervention for increasing the understanding of classroom 
management strategies to utilize with learners?

THE RESEARCH

• The research was a sequential explanatory 
mixed-methods design that consisted of first 
collecting quantitative data followed by the 
collection of qualitative data to help explain or 
elaborate on the quantitative data. This study 
focused on the use of the Simulation Based 
Learning (SBL) tool, simSchool, as a supplement to 
coursework and field experiences, and explored 
the impact on preservice teachers’ understanding 
of the educational needs of diverse learners. 

• Data was collected in order to determine if 
statistical differences in demographic areas existed 
and to determine if the use of simSchool increased 
preservice teachers’ understanding of the 
educational needs of diverse learners  

• The quantitative data collected from the 
simSchool classroom simulations focused on 
the areas of teacher achievement, 
conversation trends, and a circumplex graph. 
Charts from the classroom simulations were 
obtained in tabulated form. 

• The qualitative data was collect from 
surveys completed by teacher candidates & 
teachers at various colleges and universities  
after completing simSchool Modules each 
week during the Fall 2016 and Spring 2017 
semesters.

QUANTITATIVE DATA
The Quantitative date was for this research was collected from two sources:

1. The Second source was from within simSchool program.  This 
was Teacher Effectiveness (TE).  Teacher Effectiveness as explained 
by Dr. David Gibson, founder of simSchool, is: 

2. The simple answer, if one was teaching a single student, is that 
the TE red line would be the change in learning over time driven 
by the match of the task to the personality profile. The Teacher 
Effectiveness is a percentage for each time a student runs the 
simulation.

QUALITATIVE DATA
The Qualitative date was for this research was collected from 

the SimSchool Reflection Questionnaire (SSRQ):

1. The SSRQ was designed to gain insight into the perceptions of preservice teachers 
use of simSchool as a means for increasing their understanding of the educational 
needs of diverse learner.

2. The SSRQ consisted of a series of open-ended questions.

3. The responses to the questions were coded and summarized using the QRS 
qualitative software package, NVivo10, for emerging themes and final conclusions.

• Common Themes:  It helped me…

• Understand differentiated instruction

• Understand needs of diverse learners

• Learn to manage behavior

• Adapt teaching

• Understand my biases 
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A Descriptive Study of the Effects of a Family 
Language and Literacy Program:  

Multiple Perspectives 
This presentation will share stakeholders’ 

views on the effects of a comprehensive 

literacy program for mothers and their 

preschool-aged children. 

Presented By: 

Clarisse Halpern  

Daisy Gonzalez  

Lesly Chavez 

Dr. Tunde Szecsi 

Dr. Debra Giambo 
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Using Story as a Teaching Tool in  

High School Mathematics 
A case study of using story as an instructional tool 

in a high school geometry course. 

Presented By: 

Samantha Junkin 

Dr. Robert Kenny 
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Poster Presentations 
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“Long-term, 
systemic parent 
involvement in 
primary grades 
can have 
significant impact 
on children’s 
literary 
development.” - A 
Descriptive Study 
of the Effects of a 
Family Language 
and Literary 
Program 

“Importance of parental involvement in 
children’s educational achievement: 
highly beneficial in  children’s learning 
process and academic achievement.” 
- Parental Involvement in Children 
Education 

“The value of story 

translates mathematics 

as a value added method 

to help struggling 

students contextualize 

facts, algorithms, and 

procedures students 

learn in class.” 

- Using Story as a 

Teaching Tool in High 

School Math 

“Knowledge of 
academic 
development helps 
parents provide or 
seek appropriate 
academic 
assistance for their 
children to excel in 
school.” - Creating 
Connections 

“Parent involvement in 

education is crucial.” 

- Creating Connections 

“Dual language 
programs are 
enrichment 
programs for both 
English Language 
Learners and 
Native English 
Speakers.” - 
Effectiveness of 
Bilingual 
Education 

“Schools should review more factors 
about the ELLs when they are 
identifying them with disabilities.” 
- Over or Under with Few In-Between 

Quotes from  

“When students connect with 

authors, it ignites imaginations 

and enables them to 

experience ‘story’ in a real and 

immediate way.” - Connecting 

Authors and Students from 

Title I Schools 

“The behaviors of students with a 
learning disability and the 
behaviors of students acquiring a 
second language are very 
similar.” - Over and Under with 
Few In-Between 
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“Every few years, schools should 

have adequate professional 

development for general and 

special education teachers.” 

- Over or Under with Few In-

Between 

“A family’s lack of 

involvement doesn’t 

necessarily mean a 

lack of desire to be 

involved.” - Creating 

Connections 

“Dual language programs should not be looked at 

as restricted to a sole group of students; rather, as 

an opportunity for students to develop 

bilingualism—a valuable skill for all individuals to 

attain.” - Effectiveness of Bilingual Education 

“Patience and persistence, along 

with research utilized as guidance, 

will assist educators in proving 

the benefits of dual language 

education.” - Effectiveness of 

Bilingual Education  

Presentations 

“Parental involvement and 

pre-k children: quality of 

parenting and home learning 

environment are primary 

agents of children’s 

development, which is the 

responsibility of parents, not 

teachers.” 

- Parental Involvement in 

Children Education 

“Through observation and review 
of literature, we can conclude 
that the primary pushback from 
opposers of bilingual education 
roots from uninformed citizens 
and parents, as well as 
politicians.” - Effectiveness of 
Bilingual Education 

“Participation in dual enrollment can help students 

succeed in higher education by giving them a 

realistic idea of what college requires, and giving 

them a head start on college-level work.” - Dual 

Enrollment and Secondary Transition Experiences 
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